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ABSTRACT

This research was conducted in response to a government policy to create new school buildings in the United Kingdom. It sought to examine the influence such schools had upon teaching professionals in terms of their motivation, morale and job satisfaction. Using semi-structured interviews, this qualitative, longitudinal study, has focused on two new schools in a rural/urban target authority in the Midlands of the United Kingdom.
The findings support the notion that by creating new schools that teaching professional’s motivation, morale and job satisfaction may be positively influenced and this in turn has a positive impact upon their professional identities. The findings also illustrate that if centrally imposed initiatives are of a context specific nature then they will lead to empowered professionals.  However for some individuals within the profession their initial calling to work with children and alongside colleagues prove to be just as important for their professional motivation and job satisfaction. 
Introduction

During the recent Labour term of office 1997-2010 in the United Kingdom, large scale injections of government capital were directed into flagship initiatives such as ‘Schools for the Future’ (2002), ‘Building Schools for the Future’, (BSF) (DFES, 2003) in order to create a stock of new school buildings. This resulted in the establishment of 1,100 new school buildings over a 10 year period (DCSF, 2008) and led to the injection of £55 billion worth of capital investment. Given the paucity of research available relating to the influence of these new schools upon the teaching profession and the vital role educators must continue to play in the political focus linked to the raising of standards and achieving the best educational provision for our future children, it would seem timely that this study starts to unpick the influence that new school buildings play in the motivation, morale and job satisfaction of the teaching professionals found within them.
Important research does currently exist regarding educational change and teachers’ morale (Evans, 1992, 1997, 1998, 2000, 2001), job satisfaction (Nias, 1981, 1989; Evans, 1997, 2000, 2001; Dinham and Scott 1998, 2000; Rhodes et al., 2004) and motivation (Nias, 1981; Evans, 1998, 2000, 2001; Addison and Brundrett, 2008). Given that context specific factors are reportedly to have a major influence upon individuals, not only in terms of morale but also motivation and job satisfaction (Evans and Abbott, 1998) it would seem important to enhance this rather sparsely researched area. Therefore the research reported here seeks to add to the developing picture already established regarding this emerging phenomenon, as well as fostering an understanding of context specific factors and how they may serve to influence the motivation, morale and job satisfaction of teaching professionals and in turn their professional identities (Day and Kington, 2008).
Research also exists which seeks to examine the influence such centralised governmental policies have had upon the teaching profession (Dinham and Scott, 2000). Such initiatives are seen as a means by which society seeks to control and define education and may be found in what Scott and Dinham (2000) suggest is the ‘third outer domain of teacher satisfaction’ leading to a disempowering context of change  and a ‘victim, disempowered mentality’ (Scott and Dinham, 2000: 394). Given such statements this study also sought to examine what influence the creation of new schools had upon teaching professional’s lives and whether this policy too may be seen in terms of such a negative influence upon the individuals caught up within it.
Methodology

This study was concerned with the effect that a move into new school building has had upon the motivation, morale and job satisfaction of teaching professionals who would work within them. This study involved teachers and teaching assistants who had moved from older school premises into newly constructed schools in a rural/urban target authority located in the West Midlands of England. These schools may be seen to be representative of variety of large and smaller types of schools that have been recently created both locally and nationally as a result of this policy. The schools chosen were a small rural village primary (School A) and a larger than average urban primary school (School B).
	Year
	Interview Schedule

School A = <70 on roll

School B = larger primary <400 on roll

	Summer 2010

Year One of the Study
	Interviews with teaching professionals in School A and B.  Fieldwork carried out  during the  earch Question 2 and 3ls in the during the early summer. 
























































over a twelve week period.

	Summer 2011

Year Two of the Study
	Repeat interviews with teaching professionals in School A and B. Fieldwork carried out over a twelve week period.


Table 3.1: Schedule of Research
In order that the respondents were given time to move in and settle into their new schools and also afforded sufficient time to reflect upon and come to terms with such a move this research has taken the form of a longitudinal study over a two year period. It has used semi-structured interviews as a means of collecting qualitative data and involved the purposive sampling of teaching professionals from a cross section of both ages and experience of working in both schools. In the first year of the study eighteen teaching professionals (teachers and teaching assistants) in total were interviewed and in Year Two seventeen. 
Data were collected in situ at the schools, recorded and transcribed in preparation  for data analysis. Systematic gathering and analysis of these data allowed meaning and general themes to emerge. Following this, a documentary method of interpretation (Garfinkel, 1967) and that of meaning condensation (Kvale, 1996) was utilised which focused on emergent themes derived from the data. 
The following section entitled findings will now describe two of the emergent themes that resulted as a result of this study.
Findings
The findings from the first year of the study clearly indicated that both new school buildings had led to improved levels of motivation, morale and job satisfaction within their teaching professional lives. 
Of those teaching professionals interviewed, 58% (n=11/19) now felt that their motivation had increased, 79% (n=15/19) reported improved levels of morale, whilst 63% (n=12/19) felt that their job satisfaction had improved.

Whilst during the second year of the study the findings continued to show increased levels of motivation, morale and job satisfaction. The new school buildings still leading to 66% (n=12/18) of teaching professionals being more motivated, 78% (n=14/18) having improved levels of morale and 89% (n=16/18) having improved levels of job satisfaction as a result of working in the new schools.
Quality Working Environments
From the data obtained, improved levels of motivation, morale and job satisfaction may be clearly linked to the theme of having an improved level of working environment as well as improved facilities and resources. This was seen as being important by respondents in their desire to deliver high quality teaching and learning. As one person noted: 
you feel you can do a better job in so much as, say for example the outdoor area I feel as if I am working within the EYFS much more satisfactorily than I was ever doing it over on the other site (School A).
Comments linked to the improved levels of motivation, morale and job satisfaction also produced two other clear themes i.e. the professional feelings that these now engendered i.e.  in terms of their sense of professional identity and also that of the intrinsic rewards working within these new schools.  

Professional Identity
The move into these new schools with all their new resources and facilities meant that as well as creating the feelings of improved levels of motivation, morale and job satisfaction that the teaching professionals were now forced to reflect upon their new working contexts, the ‘situated  dimension’ of their professional identity (Day and Kington, 2008).

Some teaching professionals felt that these new schools provided a fresh professional start for them. As one person noted:

oh. It was fantastic starting with a blank canvas in the classrooms  (School B).
For others the new resourcing in areas such as ICT meant that they could develop their own professional expertise. As one individual noted:

Um, and therefore it gives them opportunities to widen themselves as a professional (School B).
The building also created a feeling that the teaching professionals now had to raise their game to match the levels of the physical environment: One person suggested:
Whereas you’re in a new building and you are much more in the public eye somehow and you think you know you’ve really got to make sure everything is done to the best of your ability all the time (School A).

The schools now provided a real sense of pride, ownership and professional satisfaction towards working in these new contexts. As was suggested:
pride and self-esteem in the building I think, there is a certain pride in it and we appreciate it. Like last week when the sun was shining, we appreciated the space, we appreciate what we have got (School A).
As well as the teaching professionals commenting on their own feelings of pride and ownership towards the new schools they also reported that the children also looked after the building, were seemingly better behaved between themselves and also during lessons. The result of all of this was a calmer place to work in and improvements in staff/pupil relationships which led to the school being a less stressful place to employed at. 

It would seem evident from these findings that the context specific changes that these new schools have brought influenced their ‘situated dimension’ of professional identity (Day and Kington, 2008). This in turn had the effect of offering teaching professionals an opportunity to re-evaluate their own professional identities. These new schools now provided them with professional identities that meant they felt more able to operate at a professional higher level and to have pride and ownership in their new schools. 
Intrinsic Rewards
The findings also indicated that at both new schools despite the reported improved levels of motivation and job satisfaction amongst teaching professionals and the value they now placed on their new facilities and working environment that for some teaching professionals their motivation and job satisfaction were to be found in teaching children, seeing them learn and working with colleagues. This is something seen by Dinham and Scott (2000) as the ‘intrinsic satisfiers’ of teaching.
In the first year of this study 21% (n=4/19) were motivated by, and 26% (n=5/19) found job satisfaction within such intrinsic rewards of teaching within these new schools. Whilst in year two of the study 33% (n=6/18) were motivation by and 22% (n=4/18) also got their job satisfaction from these intrinsic rewards of teaching in these new contexts.

Clearly for these individuals, their initial calling to teach i.e. to work with children and seeing them improve (Addison and Brundrett, 2008; Day et al., 2007) proved to be a significant element in the creation of their own sense of professional identity.  These new schools and their context specific factors, which may influence the ‘situated dimension’ of identity (Day and Kington, 2008), failed for these teaching professionals to have a important influence upon them and their sense of identity. For these teachers doing the job was the most important thing for them when offered the opportunity to work in a new school building.
Discussion and Conclusion
Though the idea of centrally imposed initiatives fills researchers such as Evans (1998) and Dinham and Scott (2000) with concern given their influences on the teaching profession in terms of a lowering morale, motivation and job satisfaction, it would seem evident from these particular findings that initiatives such as BSF has indeed borne positive fruit in regard to raising teachers’ levels of motivation, morale and job satisfaction. This centrally imposed initiative by a Labour Government to create new schools buildings would seemingly in part derive its success from its context specific nature. This has meant in this particular initiative providing teaching professionals with working conditions they valued, found relevant and therefore personally mattered to them. The policy of BSF has also helped teachers feel empowered to solve problems over which they have previously had little or no control, for example, outdated ICT equipment and poor levels of resourcing and facilities.  Therefore this initiative, unlike those cited in Dinham and Scott’s (2000) model, provides for a differing insight into the influence that government policy can have on individuals. It may in turn perhaps lead to a realisation that not all centralised policies lead to a ‘disempowered mentality’ which seeks to ‘hinder school based change’ (Dinham and Scott, 2000:394).
The findings also indicate that by creating new schools, these new contexts can create emotional stresses in the very framework of professional identities. They cause instabilities in the ‘professional and situated dimensions of identity’ (Day and Kington, 2008) and through the dominance they cause in the ‘situated dimension’ of identity lead to a re-evaluation of an individual’s sense of professional identity. In this context a professional identity which allows professionals to feel they can work at a higher professional level and have ownership and pride in the schools they now work within. Given that as Day et al. (2007) suggest the conditions in which teachers work play a vital role in their levels of commitment this has clear implications for the future retention of the current workforce.
Finally it is important to recognise that despite large levels of capital investment, and the contextual changes and influence they have upon the ‘situated dimension’ of identity (Day and Kington, 2008) that for some teaching professionals these context specific factors do not play a significant role in some individual’s levels of professional motivation and job satisfaction. The ‘intrinsic satisfiers’ (Dinham and Scott, 2000) seems to outweigh the tensions caused by the ‘situated dimension’ and therefore these new schools fail to directly influence teaching professionals feelings towards their own sense of professional identity. For such teachers their initial call to teaching i.e. to work with children and to see them improve still remains significant for them. Their commitment may be found in other drivers such as working with the children, rather than that of a new school building. Surely this has clear implications for future centralised policies in so much that change in the form of any new initiatives will for some teachers have no meaning since their original calling to teach overrides such external policy changes.


It was the intention of this study that it may go some way to start unpicking for teaching professionals the subjective meaning of change (Fullan, 1991) that new school buildings may have upon their levels of motivation, morale and job satisfaction. 
This study allows not only researchers but also policy makers to realise that not all newly created centrally imposed initiatives cause dissatisfaction amongst teaching professionals.  If they are seen to matter and have a positive influence on levels of motivation, morale and job satisfaction this may in turn positively influence teachers’ professional identities and a sense of empowerment.
Since the current government’s policy is currently linked to a cessation of new school building programmes (Guardian, 2010) and a current reduction in capital monies (TES, 2011) available to schools, given the findings of this research such financially stringent measures will not only have an influence on schools’ ability to respond to future aspirations and legislation of government to deliver education in the 21st Century, but will also leave a legacy of teachers without an opportunity for improved morale, motivation and job satisfaction, and also an improved sense of professional identity. Given such findings in light of such changes in centralised policy it would seem that this could not only lead to a missed opportunity for the development of our teaching profession but also for that of education in the future. However it is heartening to realise that even if money is injected into the education system, as with BSF, that for some teachers the levels of funding will have little influence upon their own professional key drivers, for such individuals the callings of being a teacher, to work with children, see them improve and to work with their colleagues will be reward enough.  
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