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Student nurse perceptions of Teaching Excellence

Abstract

Background

To continually improve programme delivery, it is important that student nurses have an
opportunity to voice opinions on teaching excellence within their programme of study.
Aim

To explore final year pre-registration nursing students’ views on teaching excellence.
Method

A qualitative survey approach drawn from Braun et al (2021) was employed to collect
anonymous feedback from one cohort of final year nursing students with 64 responses
(25% response rate).

Findings

Four themes were generated from the responses received which related to perceptions
of teaching excellence: Interactive learning ; Assessment ; Practice experiences;
Student support

Conclusion

Factors associated with teaching excellence are varied depending on individual
viewpoints. Clinical skills/simulation, and practice focused sessions were most
equated with this term, alongside an identified need for varied interactive teaching and
learning activities related to assessment requirements. Feeling valued as a studentis

seen to be instrumental in achieving teaching excellence.



Background
“Teaching excellence is an academic process by which students are motivated
to learn in ways that make a sustained, substantial, and positive influence on

how they think, act, and feel” (Schreyer Institute for Teaching Excellence, 2024).

The Nursing and Midwifery Council (NMC) provide standards for nursing and midwifery
education. The updated standards framework (NMC 2023) was written to provide both
education and practice providers flexibility to consider alternative and creative
approaches to teaching and learning (NMC 2023). However, higher education institutes
need to encourage and hear the student voice to inform their approaches to pedagogy
and how to develop these further to ensure continuous reflection of student’s needs. It
is the notion of “teaching excellence”, and what this means to the student, which is to
be explored within this study. Although there is no clear international or national
definition of teaching excellence and it has been argued the understanding of teaching
excellence is incomplete (Canning 2017), in order to deliver content through a method
that the student will find beneficial to their learning, teachers must work to ascertain

what a student’s perception of “teaching excellence” is.

Theoretical learning in pre-registration nursing programmes involves the presentation
and critical discussion of knowledge and information to many students. This is achieved
via several means, including the seminar style lecture, clinical simulation and smaller
group-based learning activities. Nevertheless, all students need to feel ‘included’ in

some way to actively engage in learning activities (Metzger et al 2020). Additionally, the



concept of student engagement can be debated in terms of whether this equates to
teaching excellence (Ashwin and McVitty 2015), with the autonomy of students being
acknowledged by McFarlane and Tomlinson (2017) when assessing levels of perceived
engagement. For example, some students may not want to engage in role play activities
but continue to engage in their learning through personal reflection and post session

reading.

Itis commonly agreed that the student view of teaching excellence requires further
research (Su 2024, Matheson 2020, Shortell et al 2025), however, with no agreed
definition and the many variables involved, there is a dearth of contemporary robust
studies, specifically within nursing, to gain a deeper understanding of students views of
teaching excellence. Teaching excellence in general terms can be undoubtably linked to
the characteristics of the teacher. Ateacher who is enthusiastic, knowledgeable,
approachable, supportive whilst also being an effective communicator are consistently
valued highly by students (Shortell et al 2025, Lubicz-Nawrocka & Bunting 2019, Gulko,
et al 2024). The teacher’s ability to demonstrate visible effort in the presentation of
information and be a role-model for students are also considered highly by students

(Lubicz-Nawrocka & Bunting 2019).

The goals of this research were to provide an evidence base in exploring undergraduate
pre-registration nursing student’s experiences, preferences, and perceptions of
teaching excellence. Non-attendance and poor engagement with learning activities
have been associated with student attrition (Hamshire et al 2018) and therefore
recommendations from this project may help to understand how perceptions of

teaching excellence might contribute to addressing these. Student demographics



continue to evolve within pre-registration nursing programmes, seeing an increased
international student population, students in part time employment, and many
students navigating family or care commitments. This project gave an opportunity for a
diverse, final year student cohort to reflect on their programme of learning to inform
future teaching delivery and curriculum development. Students are seen as part of the
solution to enhance teaching excellence, having a meaningful voice to inform teaching

and learning activity.

Aim:

To explore final year pre-registration nursing students’ views on teaching excellence.

Objectives:

To explore student perceptions of their learning experience

To identify examples of teaching practice that are perceived as excellent.
To explore suggestions on how teaching delivery can be improved.

To understand factors affecting how teaching excellence is perceived.

Method

A qualitative survey approach drawn from Braun et al (2021) was employed which
provides a simple method to collect anonymous feedback. Although there have been
criticisms that this method may lack the breadth and depth of more traditional
qualitative data collection approaches, it gives respondents the opportunity to reflect
and refine their answers in their own time, using their preferred terminology, while

assuring anonymity (Terry and Braun 2017).



An MS Forms electronic survey consisting of six open-ended questions was developed
and reviewed by two students to identify any potential issues in understanding/
interpreting the questions posed. This was seen as the most efficient method of data
collection to reach a student population, allowing personal space to complete
anonymous answers at a time and place to suit participants. The survey was distributed
to all final year nursing students within one University via email and via a QR code
(n=256). It is acknowledged that alternative qualitative methods may provide additional
rich data, however, face to face interviews/focus groups could result in students feeling
uncomfortable in giving honest feedback and might also introduce bias from an

academic interviewer.

Table 1: Survey questionnaire

Q1 | What does teaching excellence look like for you? Please give examples from
your studies.

How can teaching staff present information to improve your learning experience
Q2 | and encourage your engagement?

What motivates and inspires you to learn? Give examples of where you have felt
Q3 | motivated and inspired within your studies.

Giving examples from your studies, how is the course intellectually stimulating
Q4 | for you and what do you think could be improved?

What do you see as your responsibility as a student to prepare for learning
Q5 | activities and how do you see these as meaningful to your learning.

Are there any additional comments you would like to share about teaching
Q6 | excellence in your programme of study?

The study received ethical approval from the institution in accordance with ethics
committee guidance. Participant information forms were attached to the questionnaire
and contact details for further information/queries were included. Completion and
submission of the online MS Forms survey implied consent.
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Sixty-four responses were received (n=25%). There is much debate as to what is viewed
as an adequate, good, or excellent response rate for general surveys, however, this
study was designed to capture rich qualitative data and does not aim to be
generalisable, therefore 64 responses can be considered adequate (Braun, Clarke et al
2021). Responses drew on thematic and descriptive analysis as advocated by Clarke
(2019) which reflected the aim and objectives of the study. Each researcher read
responses generated individually and subsequently met to discuss each other's
interpretations. Agreed codes were applied which generated four themes as discussed

below.

Findings

Four themes were generated from the responses received: Interactive learning ;

Assessment ; Practice experiences; Student support

Interactive learning

Students valued interactive methods of teaching delivery with quizzing, group work and
debates indicated as methods which were seen to be perceived as teaching excellence,
although a ‘mix’ of teaching delivery styles and approaches was seen as ideal. It has
also been suggested that if students feel motivated in their learning, they are more likely

to engage in learning activities (Ni et al 2024).

There was disparity around some visual methods of teaching, where some respondents

indicated that they enjoyed video clips and talking head videos as part of the teaching



activity, while others commented these would be more beneficial as an additional
resource for independent study. Most respondents felt presentations using power point

slides were ineffective to engage learning, without additional interactive activities.

“I like the interactive sessions where things such as Kahoot quizzes are used to test

knowledge, especially after a long day of listening.” (p09)

“I really enjoyed the debating as it really made you think about the subject matter from

different viewpoints” (p10)

“When I feel listened to, | feel actively engaged in learning as | am contributing.. | think
valuing intellectual conversation between students and lecturers is excellent teaching.

Times when this has happened have been helpful for my learning and critical thinking”

(p16)

Assessment

Assessment of learning proved to be a significant focus area in participant responses to
perceptions of teaching excellence. Focus and clarity on the relevant assessment
requirements and learning outcomes within teaching sessions, were seen as key to their
expectations of ‘excellent’ teaching. This is supported by Jeppesen, Christiansen &
Frederiksen (2017) and Shannon, (2016) who suggest students are driven by
assessment and in some cases, enjoy the structure that assessment brings to their
learning. Interactive technology has been seen to help prepare students for assessment
(Swart 2017) which also relates to participant responses in respect of their perceptions

that interactive teaching methods equate to teaching excellence.



“[Teaching excellence is when] Lecturers focus on the assignments and module brief
examples just to help ground us on what and how to set each assignment out and what

information needs to be included” (p50)

“When | get a result and feedback that I’'m happy with and understand, [it] motivates me

to learn and start other assignments” (p62)

Practice experiences

Practice experiences of lecturers in their professional field of nursing were reported by
participants as being an important aspect of teaching excellence. Students identified
the positive value discussing real-life examples and experiences, perceiving this as
important to effectively relate theory to practice. Students particularly valued examples
from lecturers and speakers who had current/recent clinical experience, including
service users and visiting speakers from practice partner organisations. Thereis a
dearth of literature specifically within the nursing field, however when experience is
shared and expertise demonstrated, this appears to correlate with positive experiences
(Arslan & Din¢ 2017; Taha et al 2021; van Leeuwen & Jukema 2018) with students stating
their knowledge had increased following discussions with lecturers they felt were
experts (Taha et al 2021). In addition, the personal motivation to achieve the end goal of
a nursing qualification and embarking on a future career in nursing was enhanced

following inspirational practice related teaching sessions.



“I have been inspired by some great visiting speakers who are able to relate their

experiences of nursing — good and bad” (p42)

“Having real-life personal nursing stories from lecturers brings learning to life, they

become interesting and memorable” (p35)

Many respondents valued teaching excellence in skills and simulation sessions,
highlighting the importance of linking theory to practice situations and
learning/practising skills in a safe environment. Respondents saw this aspect of their
learning as the most beneficial in reaching their goal to be a registered nurse, with

teaching excellence equating to clinical currency.

“The fact | can relate information back to practice is key for me... skills sessions are

definitely what help me learn” (p53)

“Simulation and skills sessions are intellectually stimulating as it allows us to critically

think in potential real-life scenarios...” (p63)

Student support

Participants identified student/pastoral support as an important element of teaching
excellence, with many valuing positive interactions with their personal academic tutor.
They identified this aspect of teaching excellence as being aligned with good
communication between lecturing staff and students, which equated to qualities of
listening to students, an overall genuineness and positive regard, and being
approachable. Participants felt these impacted on their motivation to learn. “My

lecturer is passionate, and you feel a genuine warmth from them....you get the



impression they want you to pass, they care for your well-being, and this transpires in

my attitude to learning in their class” (p13)

Respondents also identified their own responsibility in learning and teaching activity
and acknowledged that teaching excellence can inspire further reading and learning
outside of classroom or practice learning environment. However, it was indicated that
pre and post session activities should be specific, interactive, and manageable in terms

of time allocated.

“[Teaching excellence] Inspires me to do extra research. This is definitely meaningful
because if we don’t prepare for lessons or do extra reading, we won’t know what we
need to know in as much depth. It is impossible for us to learn everything in a 5-6 hour

day of teaching” (p61)

“l believe pre-reading activities are important, but not always doable, for example, we
are set pre-reading activities when the only opportunity to do these are at the end of a

day of studying.....there is no room in my brain for further learning” (p42)

Discussion

The findings from this study concur with previous literature relating to teaching
excellence equating to inspiring delivery of content, with interactive learning sessions
being perceived positively by students (Charania 2024, LoVerde et al 2021, Shorey, Siew
& Ang 2018). In addition, preference for clinically focused sessions, utilising a
combination of teaching delivery approaches can increase student attainment (Taha et

al 2021). (This concurs with previous literature which highlights interactive sessions are
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predominantly perceived positively by students and utilising a combination of teaching
delivery approaches can increase student attainment (Taha et al 2021). As nursing
programmes are practice focused leading to a registerable qualification with a
professional regulator (NMC), it can be argued that all teaching should have a clinical
focus at its core. Responses consistently identified this as their main indicator of
teaching excellence, with practice-based skills and simulation sessions seen as most
valued in terms of teaching excellence. It is interesting that although some participants
alluded to their learning in clinical practice, this aspect was not referred to when
discussing their perceptions of teaching excellence. This may be due to respondents
equating ‘teaching’ with the University setting. This could be attributed to smaller
student group size, consistent lecturers throughout the semester and the practical
learning environment of a clinical skills laboratory as previously alluded to by
Haraldseid et. al (2015). However, group-size alone does not negate teaching
excellence. Teaching excellence is multifaceted, an art and a science, that allows the
student to be an individual whilst still being part of the larger group (Lerret 2011).
Interestingly, literature suggests that students do not appear to place great emphasis on
the years of experience a teacher has (Gulko et al 2024), with some viewing that
educators who have moved away from the clinical setting may having limited

understanding of the current healthcare climate (Simsek et al 2023).

Practical and interactive learning was seen as the best way to deliver required
programme content. It is important to acknowledge student demographics and the
subject to be delivered, as respondents identified a range of suggestions which might

work for some and not others. It is therefore advisable to build module content delivery
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in a variety of ways, ‘with’ students ‘for’ students, to offer alternative learning activities

as required.

In addition, assessment and student support were seen as factors affecting student’s
perceptions of teaching excellence. This concurs with previous literature in terms of
understanding assessment activities and requirements, and the importance of pastoral
student support (Jeppesen, Christiansen & Frederiksen (2017), Shannon (2016).
Respondents valued interactions with their personal academic tutor to understand
assessment requirements and feel supported. The importance of pastoral supportis
well supported by previous nursing literature (Holder 2020, White et al 2018), although
this hasn’t previously been attributed to perceptions of teaching excellence. Therefore,
students who had positive experiences with their personal academic tutor felt more
valued, listened to, and cared for in their learning journey which motivated them to

actively learn.

Despite many respondents from this study acknowledging their responsibility in
completing pre and post session learning activities, students may have other life
commitments such as family, caring responsibilities, work/job requirements. They may
not always have time to complete copious amounts of independent learning which they
can find overwhelming at times. Teaching excellence is also seen to include effective
planning of the amount, relevance, and methods of providing independent learning

activities.

Limitations

Itis acknowledged that this study provides responses from one cohort of pre-
registration nursing students in one HEI. The aim was not generalisability, although
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findings may be transferable to other organisations and nursing student populations. It
is also worthy to note that the response rate was 25%, and those who chose not to
complete the survey may have additional valuable or conflicting viewpoints that are not
reflected in this study. Student demographics relating to age, country of residence,
ethnicity, or educational background were not collated. These factors may impact on

responses, therefore future research reflecting these aspects is recommended.

Conclusion

This article has examined findings in exploring pre-registration nursing student’s
perceptions of teaching excellence. It has identified that factors affecting teaching
excellence are varied depending on individual viewpoints, although clinical
skills/simulation, and practice focused sessions appear to be most equated with this
term. Understanding changing student demographics and involving students in
planning teaching delivery is important to ensure a range of varied approaches to
interactive teaching and learning is implemented. Feeling valued as a student is
important to maintain motivation to learn, with the supportive role of the individual
personal academic tutor seen to be instrumental in ongoing achievement and

perceived teaching excellence.

Recommendations

1. Educational facilitators to collaborate with students to discuss the relevance
and format of planned interactive teaching methods to inform assessment

requirements.
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Practice based curricula to ensure real-life experiences and scenarios are
meaningful.

Review the Academic Tutor/supervisor approach with students to focus on how
the supportive element of the role can contribute to teaching excellence.
Implement a stretch and challenge approach to pre and post session activities
with an identified minimum expectation, but with opportunity to interact with
further material.

Consider implementing strategies to support the student voice. For example, a
voluntary student review panel, to contribute to module reviews and identify

improvements.

Reflective questions

1.

What are your perceptions of learning/teaching excellence in your role?

Reflect on how you currently evaluate learning and teaching with your
educational/training provider. If you are a practice supervisor/assessor, consider
how you feedback your experiences of student learning.

How might you contribute to future developments in teaching and learning?
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