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Today’s Session



• Research shows that students prefer student-centred, active learning 
to instructivist lectures (McKeachie, 2002; Oblinger and Oblinger, 
2005; QAA, 2012) which encourages learning for insight rather than 
learning for technique (Beech and MacIntosh, 2012). 

• Literature suggests active learning can increase student engagement 
(Cooper et al., 2010), can improve grades (Bleske et al., 2014), can 
generate softer skills (Christenson, Reschly and Wylie, 2012) and may 
also deliver benefits to students, lecturers and universities (Harvey et 
al., 2006). 

• Collaborative learning (Johnson et al., 1991), problem-based learning 
(Savery and Duffy, 1995), team working (Michaelsen et al.2009) and 
practical projects (Harvey et al, 2006) seem to be effective to enhance 
the quality of the students’ learning and teaching (L&T) experience. 

Theoretical Background 
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Presentation Notes
Research shows students prefer student-centred, active learning to instructivist lectures (McKeachie, 2002; Oblinger and Oblinger, 2005) which encourages learning for insight rather than learning for technique (Beech and MacIntosh, 2012). Lectures “can come across as boring”. In the Student experience research 2012 by NUS and QAA (2012), carried out among 4,440 students - 50.2% of these responded that “more interactive group teaching sessions/tutorials” would improve the quality of the teaching and learning experience at the University while 26.1% answered “more lectures”Literature suggests active learning can increase student engagement (Cooper et al., 2010), can improve grades (Bleske et al., 2014), can generate softer, transferable business skills such as negotiation, collaboration and influencing (Christenson, Reschly and Wylie, 2012) and may also deliver benefits to students, lecturers and universities (Harvey et al., 2006). Drayson (2015) considers this approach is likely to enhance learning outcomes including retention and improved employment prospects. Collaborative learning (Johnson et al., 1991), problem-based learning (Savery and Duffy, 1995), team working (Michaelsen et al.2009) and practical projects (Harvey et al, 2006) seem to be effective to enhance the quality of the students’ learning and teaching (L&T) experience. 



• The use of teams also has become more prevalent in Higher 
Education as it promotes student active and self-directed learning 
(deep learning). 

• However, we have observed that whilst students favour active 
learning, they are not fully engaged in learning through teamwork. 

• Informal evaluation across a number of modules suggests that 
students are reluctant to engage in teamwork which appear to present 
barriers to effective collaborative learning.

• The project aims to formally explore students’ perceptions of 
teamwork in order to understand the value-action gap between 
theoretical benefits available and willingness of students to engage in 
team-based activities. 

Practical Background
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Yet students involved in teamwork are not happy about it and fully engaged in learning through teamwork.However, the researchers have observed that whilst students favour active learning such as problem solving tasks, case studies and games, rather than lectures they are not fully engaged in team-based learning. Informal evaluation across a number of modules suggests students are reluctant to engage in teamwork for fear of underperforming in front of peers and/or working on unknown projects with unfamiliar colleagues which appear to present barriers to effective team-based learning.Work team members often complain about wasting time in meetings. Students complain about being forced to work in teams with other students who do not pull their weight when their grade is dependent on their team’s performance (Chen, Donahue, & Klimoski, 2004; Hall, 1996).



• This research is undertaken through the University of Worcester 
Students as Academic Partners (SAP) project scheme which employs 
students as active partners within a collaborative staff-student L&T 
research project.

• In the SAP project team are two module leaders, in the role of SAP 
Project Staff Partners and one of the current students, in the role of 
SAP Project Student Partner. 

SAP Project Context 
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The gap between theory and students’ perceptions of working in teams presents an opportunity to involve students in evaluating this innovative team-based L&T method.



1. To explore students’ experiences of teamwork as an experiential 
learning approach.

2. To identify key success factors for enhancing students’ experiences of 
teamwork.

3. To share opportunities to improve experiential L&T strategies with 
other academics.

SAP Project Objectives 

Presenter
Presentation Notes
Today we present the initial research findings from the SAP project which objectives were:



• The SAP project uses a survey to collect data from students enrolled 
on 5 innovative, practical modules across Levels 4, 5, 6 and 7 taught 
at Worcester Business School.

• All modules are designed by the module leaders to engage students 
in active, student-centred activities and experiential learning through 
teamwork on live projects and cases.

• This research utilises reflection-on-action (Schön, 1987) to generate 
students’ perception before and after their involvement in teamwork.

• 91 students participated in the survey.

Methodology
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The SAP project focuses on students’ perceptions of team-based learning within three innovative, practical Business School undergraduate modules taught at Levels 4, 5 and 6 and a postgraduate module taught at Level 7. All modules are designed by the researchers to engage students in active, student-centered activities and experiential learning through teamwork on live projects and cases which Krause and Coates (2008) suggest provides an opportunity to use a constructivist approach to learning. This research utilises reflection-on-action (Schön, 1987) to generate insights into students’ intellectual and emotional engagement with team-based learning; students mentally revisit their personal feelings toward events and experiences they are exposed to within the team-based in class environments and assessments. Collecting feedback from this wide range of student cohorts presents a more rounded perspective to the research and offers the opportunity to identify potential changes in students’ perceptions across their university careers. 



Students’ Initial Expectations of Teamwork 1

Excited
33%

Anxious
26%

Expectations of 
unequal 
workload

18%

No concerns
11%

Expectation of 
team conflict 

3%

Corncern over 
the task

3%

Looking forward 
to working with 
other people

3%

Apprehensive
2%

Disappointed 
1%
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Initial perceptions of team work in relation to expectations and what worked well.We asked students to reflect on their initial expectations of the teamwork they were undertaking. – Reflection-on-Action recommended by Schon as a way to enhance engagement and develop deeper learning. Our expectations were based on previous experiences of students in teamwork situation, particularly their tendency to moan about the task set. Surprisingly 1/3 students were actually excited by the prospect of teamwork and a further 11% were unconcerned by the prospect of working with others. However, there are some specific concerns emerging from the research findings. A significant number of students have expectations of having to complete work that others should do  (no one said they were hoping that others would do their work for them!!) A umber of responses indicated students had previous experience of teamwork – these tended to be linked to the negative expectations but were lower than expected. So summarising all these perceptions…...



Students’ Initial Expectations of Teamwork 2

Positive 
perceptions

35%

Neutral 
perceptions

12%

Negative 
perceptions

53%
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…you can see that the majority of responses showing negative perceptions suggest that students have low expectations of teamwork before they start. Although positive perceptions of what how teamwork will pan out are smaller in number, we are surprised as in practice they are higher than we had expected based on our reflections on previous practice and and informal research. 



Students’ Initial Expectations of Teamwork 3

Positive expectations: 
“More can be learned in a group than as individuals”

“Sharing work, easier to manage work”
“Better results due to all of our ideas” 

“Creative and fun”

Negative expectations: 
”Hoped it would not prove a hindrance to me”

”Stressful, un-organised, overreliance on individuals”
“Stressful, relying on others can be a pain”

“I’m expecting to do the majority of work again”
“Worried that I will be in a group with people not wanting to achieve the 

same group”
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Examples of Students’ initial expectations before they started the group work….both positive and negative These examples show a distinct difference between students expectations of teamwork. Positives range from having fun to  knowledge building and collaborating … not ot forget the opportunity to get better grades!!Negatives range from the disappointment not maintaining personal control to fear of taking responsibility for others not contributing.Other feedback suggests some students have experienced teamwork before (maybe at school or in previous modules at UW) and have not had a good experience. 



Experience of Teamwork vs. Expectations 1

Teamwork was 
better than 

expected, 42%

Teamwork was 
as expected, 

40%

Teamwork was 
worse than 

expected, 18%
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Reflecting of their experience of teamwork vs their expectations  - > 40% of students and reporting having a better experience than they expected. A further 40% found their teamwork was as expected which could be negative or positive. But the surprising outcome is < 1/5 actually had an experience that was worse than they expected. At this point in the research project we can’t say whether the students who had an experience as they expected are those expecting a positive or negative experience. What maybe happening is subconscious actualisation of expectations. However, this research has provided evidence of positive experiences and outcomes that we can use to market teamwork and perhaps change prior expectations and encourage them to take a more positive approach  - it may not be as back as they think. 



Experience of Teamwork vs. Expectations 2

“Organisation of tasks was easier than I thought and we all agreed.” 

“Better than expected. Meeting new people was good, 
everyone has different strengths.” 

“In the end we worked effectively with the use of 
clear project management.” 

“The group worked well and achieved a good grade.” 

”Good, everyone equally participated.”
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Some students recognised what worked well which we can use to sell teamwork in future.Evidence that students develop softer employment skills such as collaboration, negotiation  etc. is emerging alongside the reflections highlighting the success of the task and group performing well. 



Aspects of teamwork valued 
most:

1. Support available from working 
together (24%)

2. Sharing workload (21%)

3. Collaborating & sharing ideas 
(19%) 

4. Meeting new people and being 
exposed to new ideas and 
cultures (18%)

Aspects of teamwork valued 
least:

1. Lack of commitment by other 
team members (44%)

2. Team conflict & disagreements 
(17%)

3. Poor team communication 
(16%)

Students’ Value of Teamwork
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The findings suggest there is an ongoing problem with other team members actually or appearing not to pull their weight. This may also be linked to the experiences of conflict within teams or simply die to different people’s expectations or assumptions of behaviours. Perhaps they have not as they have not openly discussed what each is expected to do. It may also be related to the lower levels of lecture attendance that we are currently experiencing. If nothing else, not sitting with other team members in lectures will certainly impact on team communication. 



• Students recognise the importance of teamwork:
o … but initially they dislike participating in it;
o … and upon reflection most appear to have had a positive     

….experience.
• Students felt that they have benefitted from peer support and sharing 

workload. 
• Students’ reflections suggest that they enjoy knowledge co-creation 

and sharing. 
• Students appear to recognise opportunities offered by teamwork for 

making new friends and gaining exposure to new ideas and different 
cultures.

• Contrary to team-based learning theory the students need specific 
instruction in teamwork as they do not perceive they are learning the 
teamwork practices and skills during the process.

Key Emerging Themes 
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The instructor must be a content-expert, but need not have any experience or expertise in group process to conduct a successful TBL session. Students do not need any specific instruction in teamwork since they learn how to be collaborative and productive in the process. Team-based learning (TBL) is an instructional strategy developed in the business school environment in the early 1990s by Dr Michaelsen. Several themes have emerged from our analysis of the research findings - these will be useful for us to understand and use to enhance students expectations and experience of teamwork and may be useful for others implementing similar teaching and learning approaches. Some students appear to have changed their minds during teamwork and appear to be more positive after they have undertaken teamwork tasks. Peer support and sharing work appears to be related to improving the quality of their work and possibly their grade rather than simply doing less work. But what we now recognise is that students need a lot more guidance and support throughout teamwork both in the processes and practices of teamwork, e.g. how to behave, work together, collaborate, communicate etc. Contrary to team based learning theory (Michaelson) our research suggests students do not develop self-directed skills in teamwork as they undertake the process. Rather than teamwork skills and collaboration being automatically developed during the process we believe that tutors need to lead the learning process by providing upfront guidance and ongoing support. 



KSF for Enhancing Students’ Experience of Teamwork
Student responses: Tutors should…. Response

rate 
Provide additional guidance in teamwork practicalities, responsibilities 
and opportunities provided 27%
Allow students to get to know each other better before selecting teams 16%
Pick teams 16%
Hold meetings with teams to monitor individuals' contribution 11%
Grade individual contributions 5%
Take actions that encourage participation from all team members 5%
Limit the number of teamwork modules and limit to Level 4/5 5%
Offer individual option for students not willing to participate in teamwork 3%
Allow more time for students to pick their team 3%
Allow more time for team to organise project 3%
Allow more time to settle into team before work starts 3%
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Key success factors for enhancing students’ experience of teamwork - from the students’ perspective.We asked students what would help them become more comfortable with the idea of teamwork and how to enhance their experience of it. This table show the top 11 answers. But I will focus just on the top 4 which = 70% of responses.The key finding is that students want tutors to take the lead in making teamwork a better experience for them. There are only 2 responses that suggest team members should take responsibility for their own performance.  Students want to be taught the practices and processes of teamwork i.e. how to operate in a team.Students want more time to get to know each other before selecting teams. We assumed that students knew each other in modules  but we now realise this was an incorrect assumption. This extended settling in period may also help address the bottom 3 opportunities. Some students want tutors to put them in a team. However, this needs further exploration before we advise others to undertake this approach. We will continue to review the experiences of self selected vs tutor selected teams. Students want the tutors to hold checkpoint meetings to monitor progress. Students comments suggest this is to do with the fear factor and opportunity to identify non performing team members  rather than the meeting as an opportunity to obtain formative feedback to improve performance.Pass back to Vessela to discuss the opportunities to adopt good practice that we have identified from our initial research.



• Students need specific upfront guidance in teamwork practices and 
teamwork-related skills in order to learn how to be collaborative and 
productive in the process.

• Tutors need to continually support the students and reinforce good 
teamwork practices throughout. 

• Implement team building activities at the beginning to enable 
students to get to know each other better before they form teams.

• Build in activities and time for team members to settle in their teams 
before they commence their teamwork tasks or projects.

• Build in checkpoints with teams to monitor progress, review learning 
and address performance issues. 

• Consider methods for individual and team grading. 

Suggestions for Good Practice 
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Undertake extensive upfront coaching in the softer elements of  team working skills e.g. collaboration, negotiation, influencing, listening, team selection, etc. Remind students of good practice throughout period of teamwork.Grading individual contributions is likely to encourage individual contributions.Coaching and guidance should overcome the need for the tutor to pick teams.
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Thank You!

Questions?
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