Chapter 13 Recommendations and Presentations Arising from the Research 
Key points
A critical area for work based practitioner research and development projects is making meaningful recommendations. These need to be explained both to an academic and a professional audience in order for them to be implemented. Academic audiences expect a through line within the project where recommendations are shown to arise directly from the project’s findings, and they require adherence to specific academic assessment criteria. Professional audiences expect to be persuaded into implementing recommendations based on both the compelling outcomes of the research and the credibility of worker-researchers themselves. To have your recommendations taken seriously by colleagues, it is most beneficial if  those making and implementing project recommendations have good standing in their networks of colleagues, understand the arguments and frame their advocacy to appeal to their audience. 
Making recommendations justified by practitioner-led research is a central purpose of many work based research projects where the project’s value is in its practical application. The two broad audiences for your project are the academic audience, who will formally assess the work according to the assessment criteria of the course programme specifications, and your work audience, to whom the project is likely to bring a worthwhile change or enhancement to practice. There will be a great deal of shared interest between these two audiences but, nevertheless, it is important that you have full understanding about how all the recipients of your research project are likely to receive your work.
You have planned to research an important and relevant element of your work as part of an educational course that will also be in some way significant for your organization or professional area. As this is the case, your project proposal will also plan the implementation of the project, giving at the planning stage the thought and consideration that are important for the practicalities of implementing the project. The outcomes of your work based research project are likely to contain recommendations for change or enhancement that may be small or large scale, at policy or practice level, and in a variety of forms. These recommendations arise from the research outcomes and are usually then shared with colleagues and others in the research, for example customers and other stakeholders. This is because your work based project is likely to be, or have the potential to be, used in your organization or other practice community. 
From the perspective of your work situation, it is important to address the issue of who should implement the project’s recommendations. For example, you are likely to be the main driver in their implementation, but it is also likely that your line manager will play an important role, at least in endorsing your work. There may also be an organizational committee, outside bodies such as partner organizations that become involved in disseminating your work, or perhaps government agencies with an interest at a policy level that should be informed about your recommendations. How these might be implemented should be detailed, and precisely what needs to be done should also be made clear so the change-makers, whoever they may be, know precisely what you recommend them to do. When and where the dissemination of your recommendations ideally takes place is also an important consideration as the details of timing and place can have consequences on how ideas are received.
From the perspective of the academic community, conclusions leading to recommendations must be clearly drawn from the project’s findings and should address the initial aims and objectives of the project. Recommendations should therefore always arise out of the research project and include important issues and findings to justify what is being proposed. Academic assessors are looking for rigorous research which follows a logical argument, from the initial aim to the final recommendations. The work will be assessed in relation to the assessment criteria so it is clearly important to study these carefully and address them in detail. 
Some projects are based on an action research approach, where there are points in time during the research process when action is taken to make changes in the place where the research is situated. Other projects use a more evaluative approach, where the final outcome is likely to include recommendations for change arising from the evaluation. Similarly, case study approaches and other investigative approaches to research result in an analysis of the researched situation from which recommendations arise. Whatever approach is taken to your work based project, the recommendations should be an area – probably a whole section titled ‘Conclusions and recommendations’ – given due consideration throughout the project. 
Recommendations can be considered as both prescription and advocacy, drawn from the research and evolving into judgemental decisions then to be applied in specific situations. The recommendations can be made with or without provision for processes that specify activities taking place over varying amounts of time. The amount of detail in the recommendations will depend on the nature of the project and what it set out to achieve when it was set up and its objectives stated. In any event, recommendations are likely to result in a clear, helpful and rigorous set of points that can be acted upon by others, where necessary, and offer vital and compelling alternatives in a work situation. They are the result of a thorough and considered piece of research informed by insider knowledge and should be candid, research-informed, specialized and coherent.
Setting out your recommendations
The results of your project may give rise to recommendations for change that need to be addressed by a range of stakeholders, for example colleagues in your organization, peers in other organizations, others in the same professional field, perhaps abroad, policy makers and so on. Although the core recommendations may be to colleagues and, not least, yourself, the innovations you propose are likely to be addressed to more than one audience. For example, if your recommendations involve changing the use of a room or building for specific purposes explained in your project, you need to make a case for the change to policy makers who will agree, or not, in principle. Next, you would recommend how the change would take place, how the use of the room would work in practice and who would be involved, and so on. The secondary issues concerning actual processes often need to be shown as sustainable before the policy makers agree to make the change. So there are strategic reasons for making recommendations that not only provide the rationale for change, but also show that change is feasible. As well as feasibility, the rationale for change needs to be compelling, so the recommendations need to stimulate the reader into wanting to make the change by making clear sense and suggesting what positive impacts the recommendations could have. 
Consider the best media to disseminate your work for the purpose; for example bulletins, newsletters or formal presentations with an executive summary. Oral, written or both forms of dissemination can be used to make a set of recommendations to the academic and the professional audience. Alternatively, an outline that draws upon the project findings, cross-referenced with appendices setting out the work based actions in more detail, could be drawn up which could then be used for differing audiences in the work situation. 
There are two examples of recommendations arising from work based Masters’ projects in Chapter 10 that demonstrate the range of stakeholders in the projects to whom recommendations for change are addressed. The rationale for making the changes is shown to be informed by the research.

Considering the practice situation in depth

There is no set way of introducing your recommendations into your particular situated practice. There are bodies of knowledge, referenced in the sections below, which consider how changes in practice may be influenced by a range of both internal and external factors. These texts are worth giving consideration because they can help you think deeply and strategically about how your recommendations might be received and implemented. Practitioners who consider their situation in depth are more likely to understand how to undertake broad and wide-ranging influences on particular practices. 
Practice is frequently theoretical. That is, it refers to theory that informs it, of which practitioners or others may or may not be aware (Carr, 2005; Kemmis, 2005). There is no doubt that many practitioners operate successfully without a great deal of recourse to theory but are intuitive about the worth of actions they decide to take. Making a case for change always involves practical reasoning (Aristotle, 1995; Gadamer, 1977; Gauthier, 1963), using knowledge in the face of uncertainty, guided by a practical knowledge-constitutive interest in acting wisely and prudently in given circumstances (Carr and Kemmis, 1986; Habermas, 1974). It is likely that the most successful people take actions based on their experience, their intuitive knowledge of their practice, and their ability to interpret theory. It is this combination that is likely to produce practices that make a real, positive impact on work situations. Theory can arise in many forms, often directly out of practice, and the two can be thought of as being mutually constitutive. 
A further consideration is the need to avoid making assumptions about your research project’s validity as a free standing piece of evidence with a theoretical ‘truth’ of its own. To provide data from your project as hard facts and to state that these alone should bring about a change in practice can go against the human dimension of the community that is to effect it. There is a ‘positivist’ scientific tradition whereby, to be truly scientific, facts and values are separated. This is sometimes regarded as meaning that precise values are not included in reporting research outcomes. A contrasting academic stance adopted in the interpretation of data is that this position is solely a technicist view, and can threaten to empty practice of its moral dimension. This is a not a price professional practitioners should be prepared to pay in exchange for the alleged ‘certainties’ of the restricted range of ‘evidence’ that ‘counts’ in positivist approaches. Changes in real-time situations are never so straightforward. 

Theorists and practitioners who have written extensively on the influences on practice are cited in this chapter to provide further reading to assist your thinking about strategies for implementing your research.

Your insider credibility within your organization or professional community
How your recommendations are received in your work situation may depend on your current position within your organization or professional community, your reputation, and how people have received in the past both you and your work. You require others to recognize the validity of your research – your credibility – which will be based upon other professional and personal issues of managing your identity as a worker undertaking research within your own organization or community of practice. 
The presentation of the research results and recommendations is likely to contain more than the technical results of the research, that is, the ‘evidence’. You are presenting the rationale for your recommendations as well as the measurable outcomes or outputs. A valuable contribution to the research that you are able to offer as an insider-researcher is the individual perspective of a professional practitioner. Your practice involves meaning and intention and the data you collect will be interpreted according to your own experiences and knowledge as a practicing professional. In the conduct of your work, your intentions, values and commitments are therefore crucial (Kemmis, 2006). 
The arguments that support your project’s recommendations can be derived from the empirical evidence that has emanated from your research project (Costley, 2007) and from the dialectal logic derived from your practice (Costley and Doncaster, 2000). In order to persuade your audience about your proposed changes, the recommendations need to move them to action by convincing them that the recommendations are worthwhile (Beckett and Hager, 2002). The worker-researcher, whose insider status in the work situation ensures familiarity with both the research and those for whom it is destined, needs the recommendations for change to be first accepted and then implemented, and this requires more than excellent research and argument. How they are received also depends on your own credibility as a worker.
Your credibility within your work situation is likely to influence decisions regarding acceptance or rejection of the recommendations and their implementation by the audiences at whom the research has been aimed. It may rest on a number of factors such as how well you are known, which in turn may depend on how long you have worked within a particular community. Other factors are your reputation, your position and perceived importance, and your character (discussed further below). Much of the knowledge and understanding that you bring to interpreting data and how you perceive your project arises from your own identity and subjectivity (Benhabib, 1992). The relationships you form as a practitioner and the subject of your work, along with those who represent the objects of your work (other colleagues, clients and students) provide opportunities for a reflexive practice where working relationships change and relate to the needs and ideas of others (Cunliffe, 2004). It may be that it is the extent to which you have engaged in such reflexivity that embeds and confirms your insider status as someone who shares and acts with others.
You will have certain learned capacities and competences gained from experience, from training and previous education. Added to this and, indeed, merged with it, your identity and emotional responses unfold within the human and social action of your work situation and inevitably against the background of your own, individual biography. Much theoretical work has been derived through scholarly work in relation to individuals’ biographies and the relation it has to their work and lives (Hodkinson et al., 2004; 2008). Your practices are frequently preserved, maintained and developed through the way your professional role has developed and the particular functions or roles you have undertaken. 
Working practices nearly always involve and express values, and are often value-laden, like the value of care for those with whom you work, and come into the remit of your working life (Noddings, 2002). Social norms guide us through many of the moral and ethical concerns we encounter there and other, more nuanced, morals, ethics and virtues are still evident to those with whom you work. 
It is almost always important to have had your work endorsed from the outset by someone who is perceived by others to have such credibility, and this is no less the case when presenting the outcomes of the project work to implement the outcomes. Further, the form of the actual recommendations will also sway others who do not have access to the underlying evidence or argument that supports the recommendations. An understandable and compelling interpretation of the research findings, whilst drawing on the data, depends on your ability to persuade, often orally or in presentational form (Wolcott, 2001). You will need to take this into account and engage with individuals and networks that can support you. 
As an insider-researcher, you know how initiatives are likely to be received within your organization or professional field. For instance, you will know which people would be open to your ideas and be willing to listen, or to facilitate wider dissemination of the work, how systems work and the best timing for presentations or sending out information about your project. Whatever the context for your research it is likely you are the best person to drive the implementation of your work based project. Added to your insider knowledge, you now also have precise and rigorous data which you have interpreted with your expert knowledge of the work situation. In essence, the whole project from inception to implementation is likely to be orchestrated by you. However, as we will discuss below, you are operating in a situation where there are ‘extra-individual’ features that can affect your actions.

The influence of your organization or professional community
Practice is always historically formed and the product of structured, local (in this situation, among these people) and more global history (Foucault, 1970). It is frequently preserved, maintained, developed and regulated in institutions and organizations, and in the cooperative work of professions. In the traditions of communities of practice, your work situation has historical and social meaning and significance beyond the particular measurable effect of particular acts of particular practitioners at particular times. It is wise to recognize the extent of these embedded and more macro influences upon the propositions you recommend. 
Your organization or professional community is invariably located in a particular cultural tradition of particular societies and groups (Toulmin, 1972). Practices are always constructed in cultural and linguistic times and places with social and material-economic dimensions. These involve structured systems of relationships between people, and people and things (see, for example, systems theory and activity theory) which may include relations of economic exchange (see Bourdieu’s ‘economic capital’, 1986). Practices frequently involve systemically-structured material interactions, for example role-related functions and economic transactions such as payment for services. You may need to interact with several communities that are thus variously located and with whom you may need to engage differently. This demands sensitivity on your part about how your communications will be received by others.
Your work is always culturally and discursively formed and structured, being realized in languages and discourses. For example, Bourdieu (1986) uses the term ‘cultural capital’ to mean the knowledge, experience and or connections gained through the course of life that can lend advantage to someone from a privileged background, especially through education. In addition, work is frequently subjected to discursive regulation through law, policy and standards (see Lyotard, 1984, on performativity). Further, it is represented by symbolic forms that codify it, making connections to what Foucault (1980) explains as power/knowledge, where only those with certain knowledge and understanding are in a position to act. Inter-subjectivity would involve relating and discussing with others, which is necessarily grounded in the reasoning of language (Habermas, 2003), making it important that your reasoning is communicated clearly and convincingly. This requires an understanding of yourself and others as social, political and cultural beings.
There are nearly always possibilities for inviting the opening of communicative space and the creation of a more public and open discourse in which practitioners, clients and others explore issues and themes of common concern or interest (Habermas, 1987; Kemmis, 2000). This invites what Habermas has termed ‘communicative action’; that is, collaborative action oriented towards mutual understanding, inter-subjective agreement and consensus on what to do. These forms of social integration of people such as practitioners, clients and others, for example in care via nursing, in education via teaching and in sustenance of people and land via farming, demonstrates the possibilities for discussion, debate and consensus and the importance of consulting all stakeholders about relevant issues (Giddens, 1984). 

Presenting the research project and the art of persuasion
Some universities require an oral presentation and viva voce to assess research projects undertaken as part of a degree programme. Work based courses usually look for an ability to select and order your materials for the presentation and to be clear about the whole purpose and outcome of the project. They normally require you to convey the essence of the project clearly and coherently to deepen the assessor’s understanding, and they require you to respond to questions displaying a depth of understanding that also confirms the authenticity of the project within its research context. 
Practical presentation skills are an important factor here. To some extent, the ability to present well can be learned. It is worthwhile undertaking training in this area to ensure you are presenting to the best of your ability and using the most appropriate forms of presentation. You can also access the many texts and websites with good advice, for example Vitae’s Preparing for a presentation (2008).
A key factor in actualizing many work based projects is the oral representation of ideas and of any proposed changes or innovations to work communities. As well as presenting the results of your research project to an academic audience, you should be prepared to present it to a professional audience. The basis of such a presentation may be your recommendations. In work based learning, this focus on presenting work to others is important, as the subject of research is a working environment where practical issues are investigated. The results of these investigations may have a significant practical impact. The rest of this section deals with oral presentation within the sphere of your work with a view to actualizing the proposed recommendations.
Some of the qualities associated with constructing a compelling argument can be found in Aristotle's Rhetoric, an ancient Greek treatise on how practical judgements can be communicated in public. Aristotle writes that they who have practical wisdom (phronēsis) must also have moral excellence because the good character of the rhetorician ‘may almost be called the most effective means of persuasion [s]he possesses’ (1356a: 14). The orator should be perceived to have good sense, excellence in moral character and goodwill. From this, we can conclude that it is not just the findings of the research project that are important in persuading colleagues to implement them; it is also a matter of who is endorsing the recommendations towards action, and how this is done.
The character of those making recommendations needs to complement the recommendation process; their views need to be credible, reliable and unbiased. Indeed, they must be seen to engage and carry the audience for whom the recommendations are intended. This may have special importance for work based researchers, whose relationship with their audience is more personal (Gibbs and Costley, 2006) than that of those making recommendations based on, for example, the deliberations of a committee.
In a contemporary work setting, a worker’s credibility may depend partly on their position within an organization or community of practice, and also on whether they are perceived by others as being someone who regards the welfare of others or the company as a priority. It may depend on emotional intelligence and qualities of leadership. Putting a work based project into action often depends on who is driving it and, maybe because of the proposer’s position and personal reputation, whether there is an element of compulsion. 
Aristotle recognizes that to evoke emotions in the audience is an important component of the presentation of an argument, and for this he develops the use of the enthymeme
, which draws in the audience with its simple structure, and can be employed in the form of an example. Given that the audience is unlikely to be as expert as the researcher, it seems plausible that adopting the enthymeme which includes probabilities, examples, evidences, signs’ (1402b: 13–14) offers advantages of style and content. 
The use of appropriate enthymemes and emotional contexts is used to prove the truth of statements and can disrupt our interpretation of our conditioned and accepted everyday practice to help us be moved to make a change. The presenter demonstrates understanding of a situation and the actions needed for communal benefit. Thus, the ability to present research results goes beyond persuasion to include the development of judgement and a sound practical understanding and social awareness. The recommendations must move the audience to act and so must be persuasive, clear and reasonable. This engagement with the audience’s emotion is difficult to achieve and sustain, but it can be accomplished in structuring recommendations by the use of the enthymeme, which assumes not only the rationality but the emotionality of the audience.
Three elements of persuasive communication to best present an argument are thus deemed to be: the credibility of the speaker, the disposition of the audience and the content of the message. A fuller discussion of the relevance of Aristotle’s work on rhetoric to work based learning is given in Gibbs and Costley (2008).
Dissemination and diffusion of your recommendations in the professional sphere

More contemporary work on presenting and disseminating ideas in practice situations can be found amongst the literature on organization theory, especially in organizational change. Recent thinking in this field focuses on the diffusion of ideas both across and within organizations through the production, sharing and transfer of knowledge. It is now recognized that informal, uncodified, ‘tacit’ knowledge has high value in work situations and there a few formal processes for sharing such knowledge. 
Greenhalgh et al.’s (2004) review of the literature on the spread and sustainability of innovations in health service delivery and organization and consider six key questions for discussion:
· Innovations: What features (attributes) of innovations influence the rate and extent of adoption?
· Adopters and adoption: What is the nature of the adoption process – and why do some people adopt innovations more readily than others?

· Communication and influence: What is the nature of the diffusion process and in particular how does social influence promote the adoption of innovations?

· The inner context: What elements of the inner (organizational) context influence the adoption and assimilation of innovations in organizations?

· The outer context: What elements of the outer (environmental) context, including aspects of inter-organizational communication, influence the adoption and assimilation of innovations in organizations?

· Implementation and sustainability: What are the features of effective strategies for implementing innovations and ensuring that they are sustained until they reach genuine obsolescence?

Each of the questions can have specific consequences when disseminating and diffusing ideas in organizations and there are also many cross-cutting issues that can impact on successful implementation. The Teaching Quality Enhancement Fund (TQEF, nd) makes available a useful checklist that suggests approaches to effective dissemination. 

Whatever strategies you choose to put in place to successfully embed the recommendations of your project in your organization, they will be made easier and more effective if you think the strategies through at the planning stage of the project. It has to be part of your thinking and in turn these strategies could make a difference to the topic of your project and the way you undertake the project (your methodology). It is without a doubt, a valuable exercise to read some of the literature available in this area. 
There should not be any insurmountable problems in appealing to both an academic audience and a professional audience; people often write on one topic and produce results that are then arranged for differing audiences. There may need to be some amendments to the final project. For example, the recommendations section of your work may need to be extended for the professional audience, whilst the methodology section of your project is likely to be reduced, and it may be that you decide to write an executive summary for the professional audience. 
From Aristotle, it seems that we might conclude that those who are most able to direct and move others with their arguments do so through derived recommendations for action. If this is a work based learning project undertaken for a university course that states that it intends to relate the academic nature of the project to a practical outcome, then the academic outcome will support your consideration of how the recommendations need to be implemented in your particular context. The main reason people undertake such projects is to make an impact in their organization or professional field and receive academic recognition. The strength of your recommendations can secure the former, which should also help to achieve the latter.
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i An enthymeme is based on probable opinions that aim at persuasion. The following humorous quotation is an example: ‘There is no law against composing music when one has no ideas whatsoever. The music of Wagner, therefore, is perfectly legal’ (Mark Twain).





The three parts:





There is no law against composing music when one has no ideas whatsoever (premise). 


The music of Wagner, therefore, is perfectly legal (conclusion).


Wagner has no ideas (implicit premise). 
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