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1.
Introduction
The structure, methods and aims of teacher training are under scrutiny throughout the world including in Africa. In Botswana, there are a number of identifiable issues in the field of initial teacher training (ITT)
 such as the possible, though oft postponed, move towards semesterised programmes at the colleges of education, the possibility that the demand for student graduates has been virtually fulfilled in some subjects, and the shift towards control of the colleges through the Tertiary Education Council (TEC) (the full implications of which are as yet unclear but may lead to a more devolved system of management and funding). Yet there seems to be little research in Botswana into the experiences of either students at colleges of education, or professionals in schools after graduation/qualification.

The authors of this report attempt to explore some of these issues paying regard to the Molepolole College of Education Mission Statement (MCE 2006a: 4):

Our Mission is to provide teacher education through innovative, structured and dynamic programmes developed through research in a sound professional academic environment…
The purpose of this paper is to present the findings and analysis of preliminary research undertaken in 2006 with graduates of Molepolole College of Education (MCE) teaching in junior secondary schools (JSS’s) in Molepolole. The questions this research sought to answer were: 

1. Do graduates think that the college prepared them for their roles as educators? 

2. Is the college curriculum and broader MCE experience relevant to the professional needs of teachers in JSS’s today? 

3. What are the main challenges facing teachers in classrooms and schools? 

4. What are the career aspirations of the graduates? 

5. What further training do they consider they need for their professional development?

As a group of lecturers and one former lecturer with a combined total of 27 years experience in teacher training at MCE, we are interested in what graduates think of the preparation they have received for teaching. We consider that this is an area of research that has been neglected thus far, and one that could make an important contribution to the development and improvement of programmes and courses at the college. While what follows is only an initial exploratory study, we feel it could set the scene for more wide ranging and in-depth research with newly qualified graduates of all teacher training institutions in Botswana.

2.
Literature review 
2.1 International perspectives

Initial teacher training has come under scrutiny over the last two decades in countries as diverse as the UK, USA and South Africa. In general, policy has encouraged a move away from institutional based training with integrated elements of teaching practice, to a school-based system with in-school mentors and supporting tutors in a tertiary institution (Stephens & Crawley 1994). Not only have there been changes in the structure of courses and in the nature of the learning experience, but curricula have also moved from a broadly behavioural model to one where students are encouraged to become critical thinkers and reflective practitioners, to “ask better questions about everyday lived phenomena in schools” (Samuel and Pillay 2002:19). However, in spite of these changes Malcolm (2000:25) warns that although educational policies worldwide have shifted from a behaviourist standpoint to a more ‘organic’ view ‘…schools and many teacher education institutions and programmes, have hardly shifted in what they do.’ The research literature that exists on teacher education in Botswana indicates that this discrepancy between stated policy and actual practice is also apparent here.
Teacher training in Africa has come under the spotlight over the last decade. There is a major UNESCO initiative to support countries as they pursue the objectives under Education For All (EFA):

By 2015 UNESCO will have intervened in depth in all 46 Sub Saharan African countries to help bring…teacher education programmes in more direct line with countries’ stated commitments for achieving the six EFA goals. The initiative will be undertaken with UNESCO’s other two major EFA initiatives: Literacy Initiative For Empowerment (LIFE), and HIV / AIDS prevention initiative. (UNESCO 2005: 204)

The Dakar Framework for Action (UNESCO 2000:5) noted that the ‘preeminent role of teachers needs to be recognised and developed’, particularly with regard to ‘recruitment, initial and in service training…’. 

There has also been a series of ongoing studies sponsored by the Department for International Development (DFID undated) called the MUSTER series (Multi Site Teacher Education Research Project) that has focused on teacher education in Lesotho, Ghana and South Africa. It examines teacher-training institutions in terms of structures, curriculum, costs, and also the experiences of the students and graduates. Whilst none of these countries exactly mirror the Botswana context, there are enough similarities to render the papers of use to ITT stakeholders in Botswana and they appear to provide some of the few investigations into the experience of student teachers and NQTs in an African context (e.g. Akyeampong et al 2000, Lefoka & Sebatane 2001.) The summary of the work done under this project in South Africa (Lewin et al 2003), gives an informative account of curriculum change in some of the teacher training institutions involved, much of which has potential relevance to Botswana as there are a number of similarities between the education system and social structures of both countries.

A more recent initiative is the ‘Teacher Education in Sub Saharan Africa’ partnership (TESSA) that was launched in South Africa in 2005. Under this initiative the Open University (UK) along with a number of other major partners, including the Africa Virtual University (Kenya) and the Commonwealth of Learning, are commencing a decade of research and development in teacher education in Africa. There are nine SSA countries involved but all teacher education institutions in Africa are invited to become active participants in the project (TESSA 2006). 
2.2
Botswana 

2.2.1 Policy
There have been two major policy documents guiding the development of education in Botswana:  ‘Education for Kagisano’ (Government of Botswana 1977), and the ‘Revised National Policy on Education’ – RNPE (Government of Botswana 1994).

‘Education for Kagisano’ (Kagisano is Setswana for Peace) uses the four Botswana national guiding principles as a basis for educational policy development: democracy, development, self reliance and unity. It states that the structure and organization of education, the curriculum (both in terms of what is taught and how), and the ‘life of schools and colleges’ themselves (Government of Botswana 1977: 25), should reflect these principles.

To these four principles has more recently been added a fifth, that of ‘botho’, which according to the 1997 ‘Long Term Vision for Botswana’ (Government of Botswana):

‘…refers to one of the tenets of African culture…(it) defines a process for earning respect by first giving it and to gain empowerment by empowering others…It disapproves of anti social, disgraceful, inhuman and criminal behaviour and encourages social justice for all…it must stretch to its utmost limits the largeness of the spirit of all Batswana.’ (p. 2)

With regards to the training of teachers for JSS, Education for Kagisano notes that as a result of the introduction of automatic promotion from primary schools a ‘new kind of junior secondary teacher’ is needed, one who could teach pupils with a wide range of abilities (p. 155)
. It was as a result of this that MCE was built and opened in 1985.

The RNPE reiterated many of the values expressed in Education for Kagisano but also stressed the need for schools to educate pupils to become skilled at managing their own learning and flexible to prepare them for the ever-changing face of work.

Alongside these major documents, the National Development Plans also highlight areas for development in ITT. For example the current NDP 9 states that along with all these developments, the teacher education curriculum will be reviewed and revised to meet the challenges of a diversified economy and skills development for competitiveness in the global market (Government of Botswana 2003).
Appendix One contains the full list of policies regarding ITT as found in the RNPE and NDP 9.

2.2.2 Research
Botswana has both similarities with, and major differences from, much of the rest of SSA with regard to the position of ITT. Whereas in much of the rest of SSA the drive to EFA means that there is a need to rapidly expand the numbers of teachers in the field, in Botswana the instructions from the Ministry of Education to Molepolole and Tonota Colleges of Education to reduce yearly intake would appear to indicate that the demand for new teachers in JSS’s is almost met, at least in some subjects (though precise figures seem to hard to come by).  A commonality is the recognition that quantity of teachers itself is not enough; the factors of quality also play a major role in ensuring that policy goals are achieved at both a national and international level.
There are few studies that attempt to elicit the views of student teachers or NQTs with specific regards to their ITT. Kesianye and Deurwaarder (1997) used a questionnaire to explore the views graduates in the Diploma in Secondary Education on their professional studies component in the Mathematics programme at Tonota College of Education. In this study recent graduates from the programme were sent a questionnaire listing the 29 topics on the component and asked to rate the usefulness of each topic in the context of the classroom. All topics received a positive rating although those of ‘Gender and mathematics’ and ‘History of mathematics’ received very low positive ratings.  The topic on ‘How to motivate pupils’ was perceived as being the most important.

Brandon et al (1998) investigated the effect of teaching practice on students’ perception of the usefulness of the training that they received. The authors conclude – inter alia - that the perceptions do not vary as a result of engagement in the classroom and that programmes are perceived as being ‘only moderately useful in teaching students to become teachers’ (p. 50).  

A study by Nthobatsang (2000) investigated the impact of the introduction of a diploma programme at primary teacher training level through various stakeholders including a small number of diploma graduates. The graduates reported that the diploma had prepared them well and that it had improved their classroom instruction. 

Sibanda and Madome (2000) solicited the views of the students at Francistown College of Education in an attempt to give them a voice in curriculum planning for the colleges. The students' main concerns were the poor standard of accommodation (which at that time was in crisis) and the lack of other basic resources. However, they also expressed the desire for more involvement in the organisation of teaching practice and a stronger emphasis on professional studies. 

In a study exploring the teacher-training model in use in Botswana, Tafa (2001) used the views of students in colleges as part of his study. He concluded that the ‘dominant model of teacher training is behaviourist’ (p. 12) and he states that:

There is need for the Ministry of Education to unpack the 1977 learner-centred education slogan (Education for Kagisano) which has remained largely ignored, and develop a harmonized and synchronized philosophy of democratic participative education system informed by a constructivist view of curriculum knowledge. (p. 22)

Dart (2006) used the written reflections of recent graduates to explore their views on the Special Needs Education programme at Molepolole College of Education. They rated the course highly particularly with regard to the exploration of their own attitudes towards pupils with disabilities and learning difficulties. 

Apart from these few studies the voice of the student teacher or the NQT is noticeable by its absence. A recent Voluntary Service Overseas report into teacher motivation in various SSA and Asian countries points out that:

Teachers are the mediators between education systems and their target beneficiaries and are the best placed stakeholders to give a nuanced, well-informed view on the efficacy of those systems, policies and projects. (VSO 2002: 44)

Newly Qualified Teachers have the advantage of being both recent ‘target beneficiaries’ and newly placed ‘mediators’, therefore their views have particular pertinence when it comes to exploring ITT. In this sense an important voice is missing in Botswana. The voices of longer term graduates would also be valuable as they would add the weight of their own experiences to their feedback.

There have been a number of studies investigating teaching in JSS classrooms and the results of these studies have been used to pose questions with regard to the nature of the ITT received by teachers observed (e.g. Fuller and Snyder (1991), Prophet (1995), Tabulawa (1997, 2004) and Hilsum (2003)). The common conclusion of these studies is that professional practice in Botswana classrooms is predominantly teacher centred, over reliant on chalk and lecture methods, fails to take into account the wide range of abilities present in the classroom, and lacks higher order questioning.  As reported in Tafa (ibid) Prophet asks the question:

Is it the case that they [teachers] are not receiving enough exposure to methodologies such as ‘group work’ and ‘student centered teaching’ that are called for in current curriculum thinking or is it rather that the culture of the school is so powerful and sticky that innovative practices the student teachers are introduced to in pre service training are quickly discarded in the face of the reality of the classroom? (Prophet 1995: 139).

Our combined professional experience in the college leads us to ask whether MCE is educating teachers to fulfil their roles as required by Education for Kagisano and other significant guiding policy documents. The bulk of evidence from the literature on teaching in Botswana schools would seem to indicate not. 

3.
Research methods

3.1 The research context
Molepolole College of Education is one of two colleges offering training for JSS teachers. It has a current student population of approximately 600 (it peaked at 900 in the early 2000s). Students are admitted via an application and interview process having completed their Botswana General Certificate in Secondary Education (BGCSE). Evidence from this paper and others is that the choice of MCE as an institution, and the teaching profession as a career, are second best choices for the majority of the students.

The Diploma in Secondary Education (DSE) is a three year course, which can be awarded as a Distinction, Merit, Credit, or Pass. A Failing grade can lead to repetition of a year, or discontinuation.  Students study a major and a minor subject. They also study Foundations of Education (FoE), and Communication and Study Skills (CSS). In addition, students have one hour each week of Special Needs Education (SNE), and in term one of year one, follow a course in Educational Technology. Term one of both year two and three are spent on teaching practice (TP) in JSS. The final mark is a weighted amalgamation of course work and examinations from all the subjects except SNE, which simply has to be passed for the Diploma to be awarded (see MCE (2006a) for further account of subjects and regulations).

Junior secondary schooling is open (but not compulsory) to all pupils completing the Primary School Leaving Exam (PSLE), regardless of the grade achieved. There are school fees which can be waived depending on the student’s social / economic circumstances. Progression rates from primary school to JSS were approximately 96% in 2004 (Central Statistics Office 2005a), the latest available figures. These pre-dated the introduction of school fees. It is not clear how many of the missing 4% repeated standard 7 of primary school (PS) and how many dropped out of schooling or delayed entry to JSS. The national average stream size is 35 students per class (Central Statistics Office 2005b: xiv). Students study the core subjects of English, Setswana, Maths, Science, Moral Education, Agriculture and Social Studies. There are a number of optional subjects which tend to be practical e.g. Design and Technology, Art, Home Economics. All assessment is in the medium of English (except for the subject of Setswana). At the end of form three, students sit the Junior Certificate Exam. Approximately 75% pass each year (A - C grade) (Central Statistics Office op cit b: 170).

3.2 The research process

The initial aim of this research was to explore the experiences of NQTs from MCE. The proposed sample was a stratified one to cover male and female graduates in a variety of schools typical of Botswana – remote, rural village, large village and urban. Questionnaires were to be administered and follow-up focus group discussions held in each type of the schools. However, due to various resource constraints this proved impossible. To overcome these difficulties the research was both narrowed and broadened: narrowed in the sense that it sought the views of MCE graduates within the eight JSSs in Molepolole only, and broadened in that it sought the views of all graduates whether NQTs or longer serving teachers. This ‘broadening’ of the sample possibly weakened the quality of data as participants presumably had wide ranging experiences of the college programme, partly dependent on the time when they were there; and also presumably the longer a teacher teaches, the more difficult it is to tease out how much of her practice is influenced by initial training and how much by subsequent practice and experience. It should be noted however that although individual components of the college programme have changed the basic method of teacher training has remained fairly static. It would probably not take long for a lecturer from 1987 to find his feet in today’s college.

A questionnaire was developed by the research team to explore the research questions. The questionnaire was piloted with three recent graduates from MCE at the start of 2004. Minor changes were made as a result of feedback from these graduates and further consideration by the research team. 

Each of the school heads was approached in person during January 2006, shown a copy of the questionnaire, given a brief verbal and written rationale for the research, and asked whether they would give their permission for the teachers to participate in the study. They were asked to make a time available when all former MCE students working at their school could meet with the researchers to complete the questionnaire. On the assigned date at least one researcher met with the teachers and briefly explained the rationale of the study. The questionnaires were filled in individually and anonymously by the teachers during the session and then taken by the researcher. All these sessions took place during February and March 2006. A small number of questionnaires were taken away by teachers and returned later at their convenience. The researchers received 66 responses from seven of the schools, which yielded a variety of numeric and written data. 

The researchers noted that teachers completing the questionnaire seemed happy to have the opportunity to consider their college and school experiences and many spent more than an hour giving their written feedback. 

3.3 Data analysis

The feedback was analysed for straightforward numeric data, which is presented graphically or in simple tables. An initial report was sent to the heads of all schools involved in May 2006 to give them and their staff the opportunity to respond to the initial data. No responses were forthcoming. 

The detailed written comments made by teachers were compiled into a table under each question and labelled by school and respondent (each given a code). This data was then analysed independently by the four researchers who looked for prevalent themes. A comparison was then made between the findings and conclusions made by each of the researchers. This allowed for identification and confirmation of key themes emerging from the teacher comments.

Themes emerging from the literature were then used to inform the discussion surrounding issues arising from this study.

The 66 respondents represent seven of the eight Molepolole JSSs. The questionnaire can be found in Appendix Two.

The authors recognise that this is a preliminary study situated in one village and carried out in schools sharing significant similarities and therefore care would need to be taken in generalising the findings to all MCE graduates. 

4.
Findings

4.1.1
Personal details and general context
Thirty-seven (56%) of the 66 participating teachers were below the age of 35. Only two were older than 42. Twenty six (39%) were male and 38 (58%) female (3% did not respond). Nearly 56% had graduated within the last decade.

Figure 4.1 Year of graduation from MCE
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In terms of highest qualifications, 46 (70%) held a diploma and 19 (28%) a degree. One did not respond. All the degree holders graduated from MCE in 1997 or before. Eighteen respondents, whose highest level was a diploma, had graduated in or before 1997 including two that had graduated in 1988. 

Table 4.1 General background: MCE

	
Question
	Yes (%)
	No (%)
	NR (%)

	1. Was MCE your first choice for pursuing higher education?
	 41%


	59%


	

	2. Was teaching your preferred choice of profession?


	42%


	58%


	

	3. Did you teach before going to MCE?
	42%


	58%


	


It is interesting to note that for 59% of the students MCE was not their first choice for further education. Those who stated a preference indicated that the University of Botswana would have been their first choice, with a handful stating the Institute of Health Sciences or Botswana Accountancy College. 

Table 4.2 General background: teaching

	
Question
	Yes (%)
	No (%)
	NR (%)

	4. Do you feel you have enough time to prepare for your lessons each week?

	62%
	36%
	2%

	5. Do you feel you have enough material resources to use for your lessons each week?
	30%
	67%  
	2%



	6. Are you teaching your minor subject?  


	13%
	87%
	


Sixty two percent of respondents felt that they had adequate time for preparation. Those that said they did not cited one or more of the following issues as problematic: the number of classes that they were teaching, the large class sizes, the burdensome role of administrative work outside of the classroom, or pastoral pressures:

I am teaching 5 classes which have a maximum of 43 students each so I have very little time to prepare and meet the needs of each class. I also have some other activities apart from teaching.

Much of my time is taken up with administrative duties and pastoral issues.
There was obviously less satisfaction with the availability of resources. When asked to explain, the teachers responded that there was a lack of basic resources and a number made reference to the government procurement systems as a barrier to obtaining those that were necessary:
Not enough AV aids - the Ministry has reduced the grant it used to give so the

money is not enough - we write questions on the chalkboard for students to answer when administering end of term tests.

The purchasing procedure, resources are at times not available due to the procedures in place.
Although it is probably not uncommon for teachers the world over to feel that they are under-resourced, there did seem to be a strong view that even some of the most basic teaching necessities were not available to the detriment of the teaching programme:
Some of the materials are not available in the school, e.g. manila sheets, OHPs and radios…The government takes too long to provide us with stationary (pupil’s books, chalk, lined paper etc).

There are no calculators, instruments to use during lessons. So some topics is skipped, especially where there is need for one.

A commonly expressed concern was the difficulty of providing teaching enrichment to pupils whether in the form of educational visits outside of the school or of visual aids in the classroom. One teacher noted the poor school-level organisation of existing resources:
Some resources are there like TV / VCR but since they are kept in the library they become inaccessible to other subjects because the English lessons are always scheduled for the library.
Of the 60 participants who had pursued a major / minor combination at MCE (the remaining six had done a double major) only 8 (13%) were currently teaching their minor subject. Those that were teaching their minor tended to be in subjects where there is no major equivalent (such as Guidance and Counselling, Computer Education and Music). 
4.1.2
Discussion 
For most of the respondents, teaching was neither their first choice of career, nor MCE their first choice of institution. It is possible that this trend is becoming even more marked. Responses to the same questions asked in a survey done with the 2006 student intake at MCE (Dart & Pilime in prep) would seem to indicate that choosing to become a teacher has become less popular as a career option over time. Also it shows that fewer students have prior experience of teaching. This is possibly the result of the cessation of Tirelo Sechaba, a community volunteer system undertaken by SSS graduates before further study.

Evidence from this study indicates that graduates have to wait at least 10 years before being able to upgrade their diploma. The respondents, in answer to later questions in the study, made their preference for a degree clear. 
There was obvious discontent with regards to the availability of resources – often even very basic resources.  The non-availability of teaching aids for use in the classroom and the difficulties in organising field trips to reinforce classroom learning, were causes for concern. Teachers are exhorted during their training to use such techniques and enthusiasm can be quickly dampened when it becomes apparent that these resources and opportunities are not available to them once in the field. Might this in part be responsible for the findings of researchers in schools who note that teachers are reluctant to move from traditional teacher-centred techniques?
The implications of the fact that the great majority of respondents were not involved in teaching their minor subjects are obvious: a huge amount of resources including time are being spent in training teachers in subjects that they will never use in a class room setting (though some, such as music for example, might be used informally for the school choir etc.)
4.2.1

Preparation and support for teaching 

4.2.1.1

Subject experience

Table 4.3 Preparation received from MCE

	Question
	Very well
	Quite well
	Not very well
	Badly
	No response

	1. How well do you feel that the Content portion of your major subject at MCE prepared you for teaching at school?
	32%
	57%
	11%
	0%
	0%

	2. How well do you feel that the Professional Studies portion of your major subject at MCE prepared you for teaching at school?
	40%
	38%
	17%
	0%
	5%

	
	Very useful
	Quite useful
	Not very useful 
	Not all useful
	No response

	3. How useful was your Foundations of Education course in preparing you to teach in school?
	45%
	49%
	6%
	0%
	0%

	4. How useful was your CSS course in preparing you to teach in school?
	21%
	43%
	17%
	2%
	17%

	5. How useful was your Special Needs Education course in preparing you to teach in school?
	30%
	60%
	10%
	0%
	0%

	6. How useful was your Teaching Practice experience in preparing you for teaching?
	69%
	29%
	2%
	0%
	0%


Teachers appeared to express satisfaction with the way in which they had been prepared to teach their major subject. Many stated that the topics were relevant and liked that they had been taught to a level above that needed in the JS syllabus as it gave them confidence in the classroom:

The content was at a level that is above that of my students so this gave me insight into the subject, putting me in the position to explain some difficult content to the students.

Although a small number seemed to think that this was a disadvantage:

Some of the concepts I attained at MCE are of a higher level to JC syllabus as such the knowledge is useless for JC.

A few mentioned aspects of their training that go beyond the simple content:

SS [Social Studies] mainly deals with the past present and future, so it needs someone who is always researching for information. That is what I do. 
We used to have peer / class presentations which I think prepared me well to be confident in front of students.

Although it is difficult to draw conclusions about specific teaching subjects because the sample covered a wide range of them from graduates over many years, there were some comments that show that specific subject follow-up should be done as part of programme evaluation at the colleges:
Most topics were covered well but there were some few which needed more time content like electronics and technical drawing. Most teachers when they finish at college they are not confident in teaching these topics due to the fear that they really have little knowledge about them.

There were similar higher levels of satisfaction with the professional studies (PS) component of the major subject:
When I stand in front of my class I have what it takes to deliver effectively in fact this was my most favourite subject at MCE.

It catered for mixed ability classes which are common in our education set up.

The methodologies that we learned at college can easily be applied with learners of varying capabilities i.e. Slow learners / mediocre learners / high achievers.

I still know how to prepare for slow and fast learners in one class. The mixed ability topics did help.

Though there was a feeling that they were not able to cope with pupils with particular special needs:

The course did not do much on students with special needs. It is an area of the course that needs to be dealt with in detail.

Different teaching approaches that I attained at MCE help me to teach students and a lot of them have yielded results for me. - PS did not cater for students with special needs and how to approach remedial teaching and enrichment teaching.

The following comment is fairly typical of those made by the teachers who expressed high levels of satisfaction with the Foundations of Education course:
The general nature of FoE laid a foundation for the implementation of the actual teaching of the subject to the different recipients.

The view was expressed that FoE had prepared them well to understand their pupils, manage the classroom setting, be a professional in an educational setting and take part in administrative procedures as required:
It helped me to know and understand the stages of development. This made me to know the different levels of ability a student can have and how to handle them.
We learned a lot about the way that children can behave when they grow e.g. under human growth and development and this helps us a lot in moulding the behaviour of students.

Testing and evaluation stood out to be tops. Even after 10 years I still use the material at times. In fact the whole syllabi helped me a lot when I got to study overseas for my degree.

There were a small number of comments that the FoE course should have been better focused and had lacked depth in places:
Child development and G & C [Guidance and Counseling] were quite useful but emphasis should be on the teenager because that is our client.

The very few numbers of negative comments came from teachers who had been in early cohorts at MCE when there were obviously teething problems:

Since we were the first ones it was like everything was being experimented on us.

In terms of Communication and Studies Skills care has to be taken because the course has evolved through a number of forms during the life of the college and has only been a full three-year course since 1999. A number of themes emerged. Many comments were made about general communication skills and a number in particular about presentation skills and computer awareness:
CSS helps with communication. As a teacher one needs refined communication skills. Presentation skills, computer awareness were some of my favourite.

Communicating with students became easier and helped me to know and understand the capabilities of my students better.

A number of teachers talked about how they were able to teach their own pupils some of the skills learned and that that was helpful for them:
Helped with research skills which enabled me to find information for whatever subject or topic I was dealing with - even now I utilise the same to help pupils do independent research in the library and to write notes.

Another theme was that of improving English skills:

English was very difficult for me whilst a secondary school student but through this course my speaking and writing skill have improved greatly.

Though one made the following comment:

I saw it as a course forcing one to do English.

A number of teachers who had not done the full three year course wished that they had and none expressed the view that three years was too long.
There were only ten replies to the question on Special Needs Education as the programme only started as a full course in 2001. The comments focused on the identification and support of pupils in the class and school as well as a perception that these issues seem to be becoming more pervasive in schools:

There are students who do not even know how to write their name. This has shown me how to teach catering for such students without difficulty through remediation and assessment of their work from time to time.

One stated:
It was useful just for us to know what kind of pupils we might meet in our profession but honestly we don't practice what we learned here.

The response with regards to Teaching Practice indicates that teachers considered it as pivotal to their MCE experience. A number talked about the type of experience and skills that TP helped them develop:
I had the experience of standing in front of pupils, gaining that confidence of delivering what I know as a teacher. I also interacted with other members, learning many things happening in the school environment.
Experience is the best teaching. Teaching practice exposed me to the teaching situation and it helped me to develop in order to handle my classes. During my TP there was less help from lecturers.

Some suggestions were made as to how to maximize the effectiveness of the experience. For example, having repeated experiences was valued:
The first teaching practice was not that good as it was my first time to stand in front of pupils but I gained experience that time to do well in my second one.

Contrast this with the following teachers’ experiences of supervision: 

It would have been more useful if it had not been so artificial. I would benefit more for being assisted by an experienced teacher on how to deliver content but it felt more like a test / exam.

I think I benefited because there I had a good supervisor who could take their time helping me to prepare for the lessons and even to deliver the content.

With regard to the question ‘What do you consider are the greatest challenges that face you as a teacher?’ two areas stand out in the replies. The first is that of teaching pupils with mixed abilities / special needs and included a number of comments on the challenges caused by the automatic promoting of pupils from primary schools. The following responses were typical:
Special needs students, especially those with learning difficulties. Our syllabus do not cater for special needs students so the teacher has to struggle to keep up with the demands of preparing for mixed ability students as well as to push the syllabus.
Problem of automatic promotion of pupils. Some need special educating since they couldn't even read or write but the teacher has the syllabus to complete, and streaming is not allowed so it is frustrating to me as a teacher.

The second area is that of challenging pupil behaviour and the difficulties that teachers have in dealing with such behaviour:

The behaviour of students. They are very rude and uninterested in learning

Attitude of learners concerning schools attendance, study, behaviour - making changes in school - attitude of other teachers and SMT.
Other commonly highlighted challenges were the lack of resources for teaching, the difficulties of getting parents interested in the pupils’ education, and the difficulties of maintaining professional development in an ever-changing environment, including frustrations due to lack of progression within the teaching profession:
The disadvantaged kids and having to lead the disillusioned teacher. The lack of resources and the lack of support from the community.

Lack of up to date facilities - lack of opportunities for further education - very slow progression and low packages.

A couple of specific references were made to HIV and AIDS and their impact on pupils:

Teaching in this era of HIV AIDS pandemic, students who have been turned into caregivers at an early age. Sometimes teachers fail to assist such students or are not even aware of such kids in their classes.

4.2.1.2

Broad MCE experience 

The teachers were asked to reflect on their MCE experience with regard to the following questions:
· If you could change the education and training you got at MCE in any way, what would you change?

· What were your three most positive experiences being at MCE?

· What were your three most negative experiences being at MCE?

· Are there any other observations or comments that you would like to make about your MCE experience (feel free to comment on any aspect not just the academic)?

The issue that arose most obviously was the need to upgrade what is offered at the college from a diploma to a degree:
Phase out diploma and introduce degree - students to specialise in one subject - enrich the content to produce graduates who are marketable internationally.

The second most obvious demand was for a move to a single major:
Subject combinations - learners to specialise in one subject and be forced to do guidance and counselling looking at the situation of students nowadays.

The need for improved guidance and counselling training for all students was another frequently highlighted theme:
G &C training - it was very little though very important in the field.

Improved computing facilities and training were also mentioned on a number of occasions:

Add more computer rooms and teach more students about computers because they need to do a lot of things in the computer when they re at school like deriving spreadsheets, addition, statistics.

There were a number of individual calls for particular changes in specific courses emphasising the need for the college departments to be more receptive to the experiences of their recent graduates.

In terms of positive experiences, teaching practice was commonly cited (as would be expected given the response to this item above). The two other areas that came out strongly were the positive attitudes and actions of lecturers:
Lecturers tried to explain concepts rather than just lecture / tell and were vigilant in tests and exams.
I liked the attitudes of lecturers, they are well informed and knowledgeable in their subjects - copying was a rare thing during exams unlike at UB.
And a general sense of personal development both through formal courses and general college life:
Interacting with most students all over the country - experience with life.
Learning special education and CSS was enjoyable and important not only to 

teaching but were much more like some social skills to acquire.
With regards to negative experiences the largest group of comments concerned lecturer behaviour and attitude:
Lecturers who absent themselves from lessons - those who did not mark students work - students teacher / lecturer relationships.

Favouritism by some lecturers - non commitment of some lecturers - laziness and copying by some students.

There were a number of specific complaints of inappropriate relationships between students and lecturers and the leaking of exams:
Intimate relations between lecturers and students. Lecturers are parents and as such they need not to have sexual relationships with their fellow students.

The issue of student - lecturer affairs. It never ends but it is unfair when students were done favours and exams and tests leak and marks handed out.

There were also some comments about the perceived attitude of the administration being a cause for concern; and poor resources were another common theme (be they learning resources or more general):
Management not really listening to the students’ problems.

Student welfare was not taken into consideration.

The food - the situation of water shortage - the allowance at the time.

4.2.2
Preparation and support for teaching - Discussion

4.2.2.1 Preparation for the classroom

The teachers express a high degree of satisfaction overall with the way that MCE prepared them to teach in the JSS. They feel that, broadly speaking, they have the knowledge and skills necessary to fulfil their roles. With a few exceptions they expressed satisfaction with their major subject preparation (very few teach their minor) both in terms of the content and professional studies sections. FoE also received high levels of reported satisfaction. It is more difficult to draw conclusions about the support subjects of CSS and SNE as they are both much more recently introduced in to the college, but there too respondents who took those courses expressed broad satisfaction.
So herein lies a possible discrepancy: the participants in this study report that they have been adequately prepared on the whole for their role as teachers, and their responses indicate that they perceive that they are fulfilling that role as expected. Yet all the studies done investigating professional practice in the classrooms of schools in Botswana (including JSS) such as those referred to in the literature review reveal that: 

Teacher dominance, right answerism, elite language, transmission of information, teacher avoidance of pupil contributions, slavish use of textbooks etc., are some of the behaviours and characteristics which researchers and other opinion makers have identified in Botswana classrooms as impeding change. (Mokobane 2000: 104) 

And that these characteristics are detrimental to the implementation of Education for Kagisano, and other guidelines that shape national education policy. 
The question that arises then is what is it that the teachers feel well prepared to do? The research reported in the literature gives a clear picture of the type of teaching that goes on in the JSS. Is this teacher-centred approach to education what the participants feel they are well prepared for? Or do they feel that are being prepared to teach in the student-centred manner stipulated by policy documents? 

There are three possibilities here. The first is that the teachers in this sample are somehow different from those in the samples used for other studies; in other words those other studies are not reliable indicators of what goes in all schools. This is possible but unlikely. On the whole the teachers in this study are products of the same system that generated the results in other studies. There has been no particular intervention into Molepolole schools that would change the nature of classroom interaction and practice. There has been no great change in content or methodology at colleges of education over the last decade (apart from the introduction of some new courses such as CSS and SNE).

The language that the teachers use about themselves and their practice is also telling, although care should be taken as the teachers were not specifically asked to identify teaching approaches that they used or their general approach to education; nor did we as researchers carry out any classroom observations. However, when the teachers did describe their roles and methods in the classroom their accounts tended to be very much in terms of teacher as deliverer / manager / moulder:
I know what to teach and how to explain it to students in such a way that they understand perfectly well.
I had the experience of standing in front of pupils, gaining that confidence of delivering what I know as a teacher.
…it trained me to stand confidently in front of the kids and deliver the content without hesitating.
It is through this programme that we learnt of the human responses and stimulus which could easily be applied to classroom setting.
…under human growth and development and this helps us a lot in moulding the behaviour of students.
Moulding the students into responsible and well cultured citizens.
There were references to more pupil centred approaches but very few:
With reference to project work it is much easier to help my students to produce good product because I have good problem solving skills.
The second possibility is that the college attempts to teach a methodology which is much more broadly child-centered, democratic and in line with the philosophy of Kagisano but that the students are already programmed by their own school experience to teach in a particular way; and although they might pay lip service to this new style, when the pressures of classroom life become a reality, the teachers revert to their trusted scripts where teacher is deliverer and pupils are receivers. Or as Kesianye and Deurwaader (1997; 282) put it, citing research both from within Botswana and the UK, ‘the impact of teacher training programmes on actual classroom practice is marginal.’ 

The third possibility is that which is raised by Prophet (1995) and which Tafa (2001) takes as proven: that colleges of education themselves are ‘stuck in the behaviourist groove’ (as he entitles his article), and so, despite the rhetoric of teacher training to become broadly democratic in its approach in the classroom, it actually prepares students in a manner that is no different to that which they experienced in school themselves. Or a combination of possibilities two and three could be at play.

It should be stressed that the research undertaken in this current study did not specifically investigate the classroom practice of the participants and so can make no definite claims one way or the other. But we do think that the apparent discrepancy between the respondents’ views of their preparedness to teach and the conclusions of the existing literature, as well as the language that the teachers use to describe their own teaching, does warrant further research along this particular line. The aim of teacher preparation at the colleges of education is to enable teachers to manage the teaching and learning in schools in a way commensurate with learner-centered pedagogies that reflect national policies. If this is still not happening then the reasons why need to be investigated, acknowledged and addressed.

4.2.2.2 Teaching Practice
The teachers in this study held the experience of teaching practice (TP) in high regard, viewing it as essential in their preparation. The college needs to take note of this, particularly as TP has come under increasing pressure over the last number of years due to financial constraints (although the decrease in the number of students in the last two years should presumably provide some relief from this). Students are receiving less supervision as a result of this pressure. In recent years the norm of a minimum of two visits per student from a subject specialist is no longer applicable. Second year students sometimes only receive one visit from a college lecturer and both second and third year students are routinely seen by non specialist assessors. Good quality supportive feedback was highly valued by the respondents in this study, whether from college or school staff. 

4.2.2.3
Issues at the college

Positively, there were many comments about the supportive nature of many of the college lecturers. The theme of fairness and a willingness to listen carefully to students seemed to be of great importance to the respondents. 

Specific comments about lecturers, both positive and negative, appear to be fairly evenly spread through the history of the college i.e. there seems to be no particular period when there is a concentration of complaints (or praise).

In terms of changes that teachers thought should be made at the college, the two that stood out most prominently were the need to upgrade the programme to a degree awarding level and the pointlessness of offering a minor subject. 

The role of lecturers was highlighted on a number of occasions. This is hardly surprising as they are the key mediators of college experience for students. Their professionalism or otherwise, their skill in teaching or otherwise, their general support or otherwise have a major impact on outcomes for the student. These issues need to be considered when lecturers are selected for posts at the college.

The two most concerning aspects of the feedback in this section were over exams being leaked by lecturers, and of inappropriate relationships between lecturers and students. Although students are adults when they come to college they are in a position in which they have less power in interactions with their lecturers. Therefore the highest professional standards need to be maintained, and it is the responsibility of the lecturers as professionals to do this and of the administration to ensure that this happens.

4.2.2.4

Challenges facing teachers

The two major issues to emerge were the support of pupils with special educational needs and those presenting challenging behaviours. These can be put together to highlight the fact that teachers were pointing out that there are a number of pupils in classrooms who need support with their learning; and that they as teachers do not feel empowered presently to be able to offer this support. This might be related to the beliefs of the teachers with regards to the nature of teaching and learning and their particular teaching methodologies as referred to in 4.2.2.1. Is their preparation adequately equipping them to cope with classrooms containing a wide diversity of learners?

The official policy in Botswana is now one of inclusion (NDP 9: 2003) and also the country is a signatory to Education For All. There is little in the language or comments of the teachers to indicate that they are aware of these developments which have far reaching implications for classroom practice and school organisation if they are to be taken seriously. This is hardly surprising as there is little recognition of such developments in the syllabus at a college level. The graduates perceived that the college had adequately trained them. However, did they graduate with the skills and motivation necessary to continually reflect on their teaching and to keep abreast of developments in their field? Schools also have a responsibility to ensure that their staff are kept up to date with changes in policy and approaches. Is in-service development adequate for them?

4.3.1
Involvement in extra curricular activities and school committees 

Teachers were asked about their involvement in extra curricula activities in school and their roles in school committees. They were asked to consider whether their experience in MCE had prepared them for these sorts of tasks.

Seventy five percent of the respondents were involved in extra curricula activities; most were involved in sports coaching and the majority of those in athletics. There were a few mentions of other types of clubs such as PACT (a peer counselling group) and HIV / AIDS clubs. A small number mentioned commitments such as staff representation.

The main challenges teachers reported were a lack of commitment from school administrations, lack of motivation from the pupils themselves and lack of resources (time, transport, equipment, food):

Non support from the administration who still see sport as mere play.
Lack of commitment from students - lack of support from parents - shortage of resources due to limited funds - poor facilities, hazardous to safety.

Also a lack of skills within themselves whether as sports coaches or as a teacher involved in HIV / AIDS counselling:
Most of the pupils are ones orphaned by HIV and I have to offer counselling on a day to day basis and with lack of training I feel that I am not doing the best I can.
The great majority were on one school committee or more, covering a wide range of areas though mainly academic, housing and HIV / AIDS.

In terms of MCE involvement it was clear that teachers who had participated in extra curricula clubs whilst at college tended to be involved at school. Of those who had not, some explained that they now feel that some sort of participation should become a part of the MCE programme, as it would be useful experience for life in school:
People did extra curricula activities because they like to and not obliged to do it. So maybe if extra curricula was forced or taken as part of the curriculum maybe I would have been involved.

Only a small number considered that their MCE experience had prepared them for committee activity at school and all these mentioned which club committees they had been involved in at college or how particular subjects (usually Foundations of Education or Guidance and Counselling) had prepared them for particular roles.

4.3.2 Discussion

It is clear that those who participated in extra curricular activities at college tended also to be involved at school, and felt that their college experience was of value in their school role. There was a perception that these roles should be actively encouraged at college in preparation for their later commitments in schools, and also that more could be done to prepare them for their participation in school and professional committees.
4.4.1
Future plans and support needs

Only 20% of participants saw themselves still in teaching in five years time; a further 9% still teaching and promoted; 15% wished to be on further study; and 26% described themselves as leaving the teaching service. Ninety five percent of diploma holders stated that they would like to upgrade to a degree.

When diploma holders were asked how they would wish to upgrade to a degree 59% indicated that they would choose to go to UB, 17% abroad, 6% indicated a distance option and 9% ‘other’ (some gave a mixed reply acknowledging for example that UB has a long waiting list and so they would take any option available).

Eighty nine percent of the sample answered the question ‘What short courses should be on offer to teachers to help them improve their skills as teachers?’ often with multiple suggestions. They were broadly categorised and are grouped below:

Table 4.4 Perceived training needs

	Area
	ICT
	Management

/ Admin
	Special Ed

/ MAT
	Advanced

Teaching
	G & C (inc HIV)
	Non Teaching

	Number
	31
	16
	15
	14
	11
	10


(‘Advanced teaching’ includes all items that are broadly classroom focused, such improved subject knowledge, syllabus design, research skills etc.)

One teacher recommended that:
The college should try to keep up to date with emerging teaching skills in advanced countries and dispatch to teachers.    

4.4.2
Discussion

It is clear that diploma holders want to upgrade to a degree, and that they see themselves as doing this through the University of Botswana or abroad. Currently these are the only options available to them, but if the colleges of education could be proactive in developing a distance style degree programme it would offer a viable alternative. 

It is interesting that although most respondents gave very positive feedback on how well the college had prepared them for their professional roles many also have a clear idea of the sorts of course that they need to improve their effectiveness in the classroom and school. 

Table 4.4 above shows that the strongest demand is for development in their ICT skills followed by management / administration courses (presumably as they are connected with promotion to higher levels), followed by improving classroom skills for teaching a wide range of students and improving their subject skills and knowledge.
5.
Recommendations

5.1
Short term

5.1.1 Whole college

This study has revealed that graduates are a potentially valuable source of feedback with regards to many aspects of initial and continuing teacher education. The college in general and departments in particular, need to make more of student feedback and that of graduates. Stakeholder feedback mechanisms, such as the student evaluation forms, exist but are rarely used. No method is currently used to tap into the experience of NQT’s.

Appendix three sets out a structure for ensuring that these experiences are given more weight in annual review processes. This would fit in with performance management systems (PMS) currently being implemented.

5.1.2 Departmental

The data presented in this study could be interpreted as positive: teachers seem to feel that they have been well prepared, so why does anything need to change? It is only by looking a little more deeply at their sometimes contradictory responses, and by comparing these with findings from the broader research literature, that we can identify areas where perhaps there are weaknesses in their preparation.

The language used by teachers in this study also seems to indicate that they still operate within a technical view of teaching. They view themselves as conduits for information, filling empty pupils, rather than viewing education as a co-construction between teacher and pupil, or a process whereby pupils are given opportunities for supported self-discovery and critical evaluation. Of course this a tremendous challenge in a system where results are judged largely on traditional examinations but college subject departments need to find ways of engaging students in this discussion if they are truly to reflect educational policy in Botswana. The college needs to provide opportunities for students to reflect on their own experiences of being taught and to critically reflect on how these have shaped their views of what teaching is. Also a much broader range of teaching, learning and assessment modes should be modelled in college practice.

All departments need to take note of the challenges identified by teachers in this study. Although a few stated that PS had equipped them to deal with mixed ability classes, there were many comments in other sections on the challenges to teaching and learning posed by having heterogeneous pupil groups. There was also very little evidence from the feedback of the teachers in terms of the language that they used about classroom practice (or indeed from existing research in Botswana), that such mixed ability / inclusive teaching methods are actually being implemented. There were also numerous comments on the challenges for classroom management of pupils whose behaviour is deemed to be difficult. These issues need to be tackled in such a way that students at college are given practical experience of dealing with such situations. Students must be afforded the opportunity to reflect on their ideas of what ‘good’ teaching and learning is, and how it compares with what current policy actually demands of teachers and schools.

Another challenge noted by students was the difficulty in obtaining resources. Courses need to reflect this and students should develop knowledge and understanding of how to be more imaginative and creative within their context in order to deal with limited resources. Students should also be developing skills in negotiating and writing proposals for funding and obtaining even the most basic levels of resourcing. The expertise of locally based resources such as the Teaching Aid Production Centre in Francistown, as well as international organisations such as ‘Teaching Aids at Low Cost’ (TALC; www.talcuk.org) could be used as models and examples of good practise.

Additionally departments could invite in recently qualified teachers to come and discuss with students about the issues that face them in schools and to demonstrate the sorts of values, attitudes, lessons and techniques that they find to be successful.

5.1.3
Teaching practice

Graduates in this study considered teaching practice to be one of their most valuable experiences whilst at college. With this in mind, the college should strive to make this experience as positive and rewarding as possible. The response to a questionnaire given to new students in 2006 (Dart and Pilime in prep) seems to indicate that fewer students are arriving at college with previous teaching experience: therefore their MCE preparation is their only contact with “real’ teaching. Teaching practice also affords the students the chance to experience important aspects of their role that cannot be “taught” at college such as interpersonal relationships, negotiating within the school hierarchy, balancing commitments, and dealing with genuine rather than theoretical pupil concerns (respondents to this questionnaire noted that their biggest challenges were dealing with mixed ability / special needs and challenging behaviour).

As more than one respondent noted, TP is most valuable when it is viewed as a process of learning rather than simply a grade gaining exercise. Feedback from current students (MCE 2006b) indicates that they value feedback from college staff whose opinion they trust. The move toward cross-subject supervision with reduced emphasis on subject expertise thus mitigates the quality of the TP experience. If the TP session for Year 2 students is downgraded in an attempt to direct scarce resources at assessing and observing Year 3 only, then this formative experience is compromised. 

The college could consider introducing elements of team teaching on TP between students and school staff, students and students, and also structured elements of classroom observation and reflection by students during the TP period. This would help make better use of time spent in schools where currently many students only teach 6 – 10 periods in a week. Departments need to build student reflections of TP (particularly in Year 2) into the teaching and learning that goes on once they are back in college. The TP file that students have could be used more extensively in professional studies and its assessment included as a part of the overall TP mark. 

An active and clearly structured mentoring system needs to be implemented at schools to replace the basic supervisory one that currently exists (refer to Mokobane’s idea of Tshipidi (2000)). Upgrading skills and encouraging the support of staff at schools to make TP as valuable an experience as possible is a longer term process but one which needs to be developed. Examples such as those explored in the MUNSTER South African projects (Lewin 2003) offer interesting insights into maximizing the potential for this part of the programme.

5.1.4
Student guidance

Many students come to college as a last resort. It is possible that in the near future they may no longer be guaranteed employment in teaching when they graduate, and will not have been prepared for employment outside of the educational setting. Thus, students are in need of guidance more than ever. This reality needs to inform the recruitment, interview and admissions procedure, as well as the subsequent DSE experience. 

The current ‘Prospectus’ given to students provides little valuable information other than the college regulations. A proper ‘Prospectus’ should be distributed yearly to all SSSs and other centres of tertiary education as well as to major libraries around the country. In this way it can be used as a genuine prospectus i.e. potential students (and Guidance and Counselling teachers / parents etc.) can use it to decide whether the college offers what they are looking for in terms of further education.

Although all students are promised a tutorial system in the college literature, recent attempts to formalise a tutorial system have so far not succeeded. This system needs to be implemented as soon as possible. Alongside this, students could keep a ‘Record of Achievement’ (RoA) whilst at college. This would be a semi-formal record of their college career giving them the chance to highlight activities, both inside and outside the classroom (and indeed outside of college), that they take part in, and the sorts of skills and knowledge they develop in so doing. It would provide useful structure for tutorials on and would be a powerful document for students to take with them once they leave college, giving them an edge in interviews for scarce jobs, whether in the education sector or out of it. It would also act as an incentive for students to become involved in extra curricula activities, a need which the respondents in this study noted, as it would encourage them to consider the skills that they develop by so doing. 

Feedback in this study also shows how crucial the relationship between lecturers and students is. Participants responded to items related to this issue both highly positively and highly negatively. A student college handbook that linked in with the tutorial system could contain clear information on what to do in the case of any perceived improper treatment from lecturers experienced by the student, including sexual harassment. A similar tutorial handbook for lecturers could provide ideas and examples of good practice in terms of student - lecturer relationships. 
Although there were only a few comments on the topic of sexual harassment it merits serious consideration. The Botswana Sentinel Surveillance Report (BIPDA 2005) reiterates the point that inter-generational sex is one of the factors behind the alarmingly high rate of HIV infection amongst 15 – 24 year olds. This affects females disproportionately. Even if such practices are rare, the college needs to ensure that it sends a very clear signal as to what it expects the behaviour of its staff and graduates to be in the professional field. Female students in particular need to feel empowered to be able to resist inappropriate behaviour. Alongside this is the need to develop access to a professional confidential counseling service for the student body that is independent of the teaching staff.
5.2
Medium term

5.2.1 
Types of programmes

The college Vision states that:

Our Vision is to be a world class provider of quality, accessible and equitable life long education and training.

Its graduates seem to think that this would be a good idea. Feedback from them in this survey indicates that they consider that the colleges should be offering degree programmes. This would appear to make perfect sense in the current climate. Not only could the colleges offer a pre-service degree course but they are ideally placed to offer distance education courses to graduates to upgrade them to a degree programme.
Perhaps a four-year degree programme with a final year of mentored teaching including an action based research project before graduation, is a model to consider. Alternatively a four-year programme with Year 3 spent on mentored teaching practice. These would reflect current trends worldwide for ITT to be based more fully in the school.

A recommendation made in Education for Kagisano was that those applying for teaching should work for one year in a school prior to attending college. Their general suitability could be assessed during this year.

One student noted that Botswana-trained teachers should be awarded the qualifications that allow them to seek work abroad. The literature revealed that most African countries are short of teachers. It might not be long until teachers from Botswana are applying for jobs in South Africa for example.

The current major / minor structure needs to give way to a system that is more relevant to the needs of schools and teachers. The fact that very few were teaching their minor subject indicates that the current structure is in urgent need of change and is a waste of scarce resources. Various proposals already exist at MCE as a result of deliberations with regard to semesterisation and modularisation and these should be reviewed. 

Graduates also indicated the sorts of in-service courses that teachers need, namely: Information Technology and Computing; ways of teaching pupils with major support needs in the classroom; improved subject teaching skills; guidance and pastoral themes; and wider educational management issues. These could be developed both as stand-alone accredited courses and as courses that cumulatively count towards a degree. 

Course development needs to take into account the fact that graduates will be looking for employment not just in the education sector but also in the general job market. Therefore ways of accrediting parts of the programme in order that all employees can recognise the skills gained, and those that need to be developed. It is possible that the proposed move towards semesterised programmes might facilitate such developments.

When new programmes and curricula are developed at the colleges, the process needs to reflect the findings of research which suggests that the experience of students at colleges is not adequately equipping them to meet the broad goals of education policy in Botswana. 

Curriculum development must start from first principles. Education for Kagisano is the guiding philosophy of education for Botswana, with its underlying principles of democracy, self reliance, unity, development, and botho. Therefore when new curricula are written they need to reflect these ideals in terms of content, teaching and learning methods, and assessment methods. Initiatives to this effect would reflect Strategic Objective 3.3.1 of the Ministry of Education Strategic Plan 2001 – 2006 which is: “To develop and implement learner centred teacher training programme by Jan 2004.” (Ministry of Education undated)

However, Education for Kagisano is not the only set of guidelines that exist. There are other principles to which the government of Botswana is committed: inclusive education (which is still ill-understood in Botswana – (Pilime 2003)), the drive towards the goals of Education For All, sustainable environmental education (see UNESCO 2005b for an excellent account of how to make ITT responsive to this challenge), the challenge of HIV and AIDS, and the need to infuse ITC in educational practice all need recognition. 

Any curriculum development must clearly demonstrate how these initiatives are being taken into account in terms of content, teaching and learning, and assessment. They cannot be ‘lectured about’; they must be ‘lived in’ the classroom and college setting. Indeed college processes and procedures must reflect them. This is a challenge but it is no greater than the challenge that teachers face in the classroom when they attempt to implement current educational thinking. 

5.2.2
Planning and research

At ministry level information management systems need to be developed which are rapidly responsive and easily accessible to the education community. Colleges need to know where they are going in advance if they are to make sound judgments on resource allocation and curriculum development in terms of particular programmes, assessment, TP, and the minor subjects etc.

Quality research needs to be encouraged at college level (this means, amongst other things, having a research budget), as per the College Mission statement, particularly action type research investigating the effects of various interventions etc. There have been conferences on teacher education in 2002 and 2005 the proceedings of which have yet to be published. What ever the reasons are for this, it is an indication of the low regard in which research is held. 

This study raises a number of areas that could be usefully researched in greater depth - acknowledging that research is not an end in itself but a method for informing the development of good practice. 


As previously indicated in the Methodology section, this study was initially conceived quite differently. As a direct follow-up, we recommend revisiting some of the issues touched on in this document for further investigation in far more detail and with a better targeted cohort. A weakness of this preliminary study is that it surveys graduates from as far back as 1987 and many of their comments on the programme may no longer be relevant. A purposefully sampled study exclusively involving graduates of the last 5 years, in a representative variety of teaching settings - remote, rural and urban - would result in a far more focused and valid outcome.


The methodology would also be more varied, and involve observations of teaching, in-depth interviews with individual teachers, as well as groups, and perhaps the use of self-evaluations. Another important extension to this research would centre on interviews with the head teachers of JSS schools.
This study has identified a possible discrepancy between what existing research shows about professional practice in Botswana classrooms and how well teachers feel they have been prepared by MCE. Through key questions investigating the teachers’ views on good teaching and learning, subsequent research would explore what this discrepancy may say about participants’ teaching and their preparation for that teaching.


Similar subject based research should  be carried out by college departments  directly investigating the impact of their programmes on teaching and learning in the schools and could explore questions of specific importance to the department as part of more regular evaluations of their syllabi and course outlines. As part of this they could investigate the impact of degree programmes on teachers’ practice in the classroom.


The literature review revealed that there has been little research into pre-service teacher training in Botswana in terms of modalities of teaching, learning, assessment, and the wider questions of student support and experience (including for example; minor programmes: their role and their aims, degree of success in meeting those aims, the possible restructuring of the college system, and the contribution of courses to teaching on HIV/AIDS and Guidance and Counselling issues). Studies investigating these issues need to be undertaken to furnish a more complete picture of teacher preparation, and would complement school based research. 


This study has highlighted the need for an accessible, up to date and accurate Information Management System including data pertaining to numbers of teachers in schools and per subject, for example. A more accessible and comprehensive statistical picture to inform future recruiting and planning would be invaluable. For example, this study has shown that 25% of teachers surveyed do not want to be in teaching 5 years from now and many more want to go on and do further education some of whom may or may not return to teaching.


Discussion and evaluation of educational goals and methods could be effectively managed through large scale research projects involving colleges and schools where some of the existing research is read and discussed and teaching and curricula examined in order to bring about the kinds of changes initially conceived in Botswana education philosophy. Current research does not seem to be doing anything to change the content and pedagogy in colleges and schools: rather it continues to describe what is taking place in these settings. However, if research for change is to be achieved these methods and views of research will have to be revisited if any impact is to be felt in the education system as a whole. 
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Appendix One

National Policy on Education (Government of Botswana 1994: Rec. 101) recommended that:
a) the teacher training curriculum should be diversified to meet the needs of the new three year JC. It should include training of junior secondary teachers with a commercial subject including computer studies, as one of the teaching subjects and emphasis on pre-vocational preparation.

b) the subject combination of a major and minor should be maintained to ensure a reduction in the problem of teacher shortages and maximum utilization of teachers in small junior secondary schools.

c) the colleges of education be expanded in terms of total enrolments and courses offered in order to ensure increased production of teachers to meet localization requirements as well as the extended junior secondary programme.

d) recruitment of students for Science and Mathematics programmes in particular should be intensified.

e) admission requirements should be reviewed to allow experienced primary school teachers holding COSC / GCE to be recruited for training as Setswana teachers.

In terms of National Development Plan 9 (Government of Botswana 2003) the principle section  - 15.92 - that refers to Teacher Education states that the goals of the plan are to;

a) Improve the quality of education through the provision of quality teacher education programmes, quality facilities to meet set standards for accreditation and affiliation to the University of Botswana and providing opportunities for serving teachers to upgrade their knowledge and skills;

b) Explore cost effective ways of skills provision and upgrading;

c) Develop institutions to be Resource Centres;

d) Upgrade management skills of Heads of Schools, Colleges of Education and Education Centres to ensure the effective management of the education system and maintenance of quality;

e) Increase access to teacher education;

f) Contribute to an AIDS-free generation by 2016 through provision of in-service training, pre-service training and using multi-media to disseminate information on HIV/AIDS as well as use it as a training tool for interactive teaching;

g) Provide in primary colleges of education specialist training for pre-primary, lower primary, upper primary and subject specialists;

h) Introduce basic Computer Awareness courses and Computer Studies at all Colleges of Education;

It is also acknowledged that:

‘During NDP8 several projects on quality improvement and upgrading of teaching facilities in colleges of education could not be implemented due to shortage of financial resources.’

Projects due to completed during NDP 9: 2003/4 – 2008/9

· the new basic education college at Francistown, which will have an enrolment of 720, of which 320 places will be for junior secondary and 400 at primary level, will also increase access and output. 

· increase in enrolment will increase output and this will reduce the number of expatriates in the teaching force. 

· at primary level, where localisation is over 90% the focus will be on specialisation for lower and upper primary.

· at secondary level, the focus for teacher production will be on scarce skills subjects such as Business Studies, Music, Agriculture, Design and Technology, Home Economics, Computer Studies and Physical Education.

along with all these developments, the teacher education curriculum will be reviewed and revised to meet the challenges of a diversified economy and skills development for competitiveness in the global market.

Appendix Two

MCE Graduate Questionnaire

As you know the education system is changing rapidly and it is important that MCE as a provider of teacher education adapts its programmes to better suit the needs of its stakeholders. As a graduate of MCE and an experienced teacher your insights would make a valuable contribution to our current course review.

With this in mind we are asking you to fill in the following questionnaire for us. Please do not put your name on the questionnaire: it should be anonymous. 

Some questions you can simply circle the answers to (e.g. Q.2 and Q.4 below).

Others ask you to write your
own comments. Feel free to write as little or as much as you want, but the more information you give us the more useful the findings of the research will be. If you need to use the back of the page to complete your answer then please do so.

Personal Details

1.
Age
_____________

2.
Are you - 
   Male  
 Female  

Educational Background

3.
What year did you graduate from MCE?
_________

4.
What is your highest level of qualification? 

diploma
degree

other __________

5.
At MCE what subject did you follow as your:


Major ________________


Minor ________________ 

6.
Was MCE your first choice for pursuing higher education? 
   Yes

No

If no, where would your first choice have been?  ______________________

7.
Was teaching your preferred choice of profession?

Yes

No

If no, what would you have preferred to study for if you had had the chance?

8.
Did you teach before going to MCE?


Yes

No


If yes, please fill in the table below:

	Subjects
	Level 
	Years / Months

	
	
	


Present Position

9.
How many periods do you teach (list for each subject if you teach more than one)?



10.
Do you feel you have enough time to prepare for your lessons each week?

Yes

No

If ‘No’ explain why:  

11.
Do you feel you have enough material resources to use for your lessons each week?

Yes

No

If ‘No’ explain why:

Preparation and support for teaching

12.
How well do you feel that the Content portion of your major subject at MCE prepared you for teaching at school?

Very well

Quite well

Not very well

Badly

Explain your answer with reference to particular parts of the course if necessary - 

13.
How well do you feel that the Professional Studies portion of your major subject at MCE prepared you for teaching at school?

Very well

Quite well

Not very well

Badly

Explain your answer with reference to particular parts of the course if necessary - 

14.
Are you teaching your minor subject?  
 yes

no


If yes, please answer the questions that follow: if not, go straight to question 14.


i) How well do you feel that the Content portions of your minor subject department at MCE prepared you for teaching at school?

Very well

Quite well

Not very well

Badly

Explain your answer with reference to particular parts of the course if necessary - 

ii) How well do you feel that the Professional Studies portions of your minor subject department at MCE prepared you for teaching at school?

Very well

Quite well

Not very well

Badly

Explain your answer with reference to particular parts of the course if necessary - 

15.
How useful was your Foundations of Education course in preparing you to teach in school?

Very useful
Quite useful

Not very useful
Not at all useful

Explain your answer with reference to particular parts of the course if necessary.

16.
How useful was your CSS course in preparing you to teach in school?

Very useful
Quite useful

Not very useful
Not at all useful

Explain your answer with reference to particular parts of the course if necessary - 

17.
How useful was your Special Needs Education course in preparing you to teach in school? (only relevant if you graduated in 2003 or after)

Very useful
Quite useful

Not very useful
Not at all useful

Explain your answer with reference to particular parts of the course if necessary – 

18.
How useful was your Teaching Practice experience in preparing you for teaching?

Very useful
Quite useful

Not very useful
Not at all useful

Explain your answer

19.
What do you consider are the greatest challenges that face you as a teacher?

20.
If you could change the education and training you got at MCE in any way, what would you change?

21.
What were your three most positive experiences being at MCE?

22.
What were your three most negative experiences being at MCE?

23.
Are there any other observations or comments that you would like to make about your MCE experience (feel free to comment on any aspect not just the academic)?

School involvement

24.
Are you involved with any extra curricula activities?

Yes 

No


If yes, which ones and describe your role in each.

25.
What are the major challenges you face in extra curricula activities (if any)?

26.
Did your experience at MCE prepare you adequately for your involvement in extra curricula activities? Please explain and give examples;

27.
Which school committees are you involved in?

28.
Did your experiences at MCE prepare you for involvement in these committees? Please explain and give examples;

Future plans

29.
What do you see yourself doing professionally in five years time?

30.
How long do you plan to stay in the field of education?  __________________

31.
If you hold a diploma, do you wish to upgrade to a degree?


Yes
      No         Not sure

32.
If yes, how do you plan to do that?

UB
   Distance Learning
     Study Abroad
  Other  ____________

33.
What short courses should be on offer to teachers to help them improve their skills as teachers?

Thank you very much for your time and effort in filling out this questionnaire. We hope that we will be able to put the answers to good use and improve our practice in the future. ​

Appendix Three

The Annual Report Process – Suggestions for Changes 

This discussion paper considers the Annual Report process for the teaching subjects in the college. The Annual Report of course covers other important elements of the college and some of the points raised here may well be equally pertinent for those.

The main argument in this paper is that the way the Report process is carried out at the moment means that it is little more than a paper exercise. Ideas are put forward to modify the system so that it becomes an active process. 

A change in title from Annual Report to Annual Review would emphasise the idea of the ongoing process. We are currently being urged by TT&D to review our curricula and a systematic, dynamic annual review process would help us to do this, not just as a one off event but in an ongoing manner. It is the lack of such a review process that allows our programmes to become gradually less and less relevant to the needs of our students, the schools and the pupils in them.

The idea or something like it fits in quite neatly with the writing of Annual Performance Plans (APP’s) for departments and the college. The system would also dovetail neatly with Subject Panels. 

1. Current Weaknesses

1.1 The Report is done at the wrong time of the year. 

Although the end of the academic year sounds like the ideal time to write the report, in fact it has many drawbacks.

Amongst these are;

1.1.1 The moderated exam results do not come out until the beginning of the next year. In  a system where outcomes are so dependent on exam results it is foolish to leave these out of the report process.

1.1.2 Related to this, the moderator’s comments do not form part of the report. They could be a very useful discussion point.

1.1.3 They are written at a time when staff are very busy with marking and compiling exam results. Thus they become the work of the Head of Department or a designated staff member rather than the result of a team effort.

1.1.4 There is no time for the staff as a team to reflect on the year constructively and to build the outcomes of these reflections into the report.

1.2 The reports do not contain all the information necessary to make them valid
1.2.1 The point above about final exam results and moderator’s comments is pertinent here also.

1.2.2  First and Second year results are also often not dealt with explicitly.

1.2.3 There is no discussion of Teaching Practice by subject departments despite its central importance.
1.3 The personnel involved in the report process need to broadened

1.3.1 The process needs the active involvement of all the staff in each department.

1.3.2 Departments would benefit from inter departmental input.

1.3.3 The college is ultimately serving a wider community. This needs to be reflected in the report process.

1.4 There is a lack of homogeneity in the way the reports are presented

1.4.1 Although there is a suggested structure for departments to use, it is not always followed and different departments include different content under each suggested heading.

1.5 There is no structure for monitoring suggested changes resulting from the report.
1.5.1 There needs to be a systematic process of action and action review. This is of course where the APP’s come in.

2. Suggestions for Change

In the light of the above perceived weaknesses this paper suggests changes under four headings;

Timing, Personnel, Content, and Action Planning.

2.1 Timing

An Annual Review meeting by each department should take place during the first term. 

This could be done either before the students go on Teaching Practice or when all the staff have returned from Teaching Practice duty. This means that the final results for each of the three years can be taken into consideration. Also comments of the moderators can be noted and any points considered worthy of inclusion can be worked into the review.

Note that the first draft of the review needs to be written before this meeting and disseminated to all the members of the review panel at least a week before the meeting so that they can read it and come prepared for discussion.

Much of what is contained in the review can of course be written before the end of the academic year and it should be the product of ongoing review during the year.

In fact each department should have a meeting at the end of the second and third terms which links in with the review process. This is vital for the monitoring of APP’s. These departmental meetings hopefully already take place and one way to tie them specifically in to the review process is to use the contents of the Annual Review / APP’s as agenda items. These meetings obviously will be used to check on the progress of the previous year’s review and action plan.

The final review meetings should not all take place on the same day but should be staggered over perhaps three days. See 2.2

2.2 Personnel

Obviously all the departmental staff will be involved in the termly meetings and the Annual Review meeting.

Student representatives should be present at the termly meetings as well but not at the final meeting (where they will be on TP).

As well as these college members it would be useful to have representatives from the wider community at the final meeting (and indeed they could be involved in the termly meetings too if the department wished). For example, one experienced subject teacher from a local CJJS (or in the case of the service subjects like Foundations of Education, CSS and Special Education, a teacher with interest in these areas) plus a recently qualified subject teacher from one of the JSS’s who could reflect on a year’s experience in school and relate it to the teaching at the college. A member of staff from another tertiary institution would also be an asset. This would often (but not necessarily) be from the University and may be the moderator. Perhaps it could be a Senior Education Officer. This choice should be left to the discretion of the department.

It would be a good idea to stagger the final meetings so that not all departments meet on the same day. Then a representative from another department could take part in the meeting as well as a representative from the service departments. This would allow the sharing of ideas between colleagues and allow a greater understanding of issues facing each department. 

2.3 Content

Introduction (general and brief)

Student Numbers (inc. non continuance, drop out, etc.)

Student Academic Achievement (results Years 1 - 3)

Curriculum (what was taught in brief - any changes needed?)

Teaching and Learning (results of course evaluations, general feedback of staff and students)

Teaching Practice (results, areas of concern)

Staffing (numbers, vacancies, training, promotions)

Resources (rooms, books, practical equipment, computers for staff / students, student field visits etc.)

Outreach (CJJS workshops, conferences etc, national events attended by students etc.)

APP Review from previous year

APP for current Year

2.4 Action Plan

The action plan will of course be the APP for each department.

Conclusion
The disadvantages in this system are mainly those of extra work in terms of planning and running a large meeting for each department in the first term. However other meetings in the terms building up to the review should already be taking place and this process would help give them a focus.

The advantages of moving to this system would be that the annual review would become a working document throughout the year rather than just a paper exercise at the end of it.

It would also give the whole staff and the student body a chance to express their opinions and suggestions for the improvement of courses.

It also feeds nicely in to the Subject Panels as departments can bring well considered and documented ideas / proposals to national panels. Indeed it might be advisable for TT&D to set aside 2 of their proposed 8 days per year for subject panels to be used for the annual review process at a college level.

It would allow for a wider sharing of expertise both within and outside of the college.

It would make the college more responsive to the needs of its ultimate stakeholders; the schools and the staff and pupils in them.

�  Botswana policy documents talk about Teacher Training (though teachers are trained at colleges of education). Therefore we use ‘Teacher Training’ or ‘Initial Teacher Training’ unless we are referring to specific literature or programmes that use Initial Teacher Education.


� A similar process occurs currently with increasing access to senior schools: is this being taken into account in senior school teacher preparation?


� Note: all teachers’ comments are reported verbatim and indicated by italics.
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		Ref		1. Age		2. Gender		3. Yr grad.		4. Qual. Level		5. Maj		5.Min		6. Choice?		6. Choice		7. Prof?		8. Teach?		9. Periods?		9. Periods?		10. Prep time		10.1		11. Materials		11.1		12. Maj Cont.		12.1		13. Maj PS		13.1		14. Minor?		14i. Min cont		14.i exp		14ii. Min PS		14.ii exp		15. FoE		15.1		16. CSS		16.1		17. SNE		17.1		18. TP		18.1		19. Challenges		20. Changes MCE		21. Positives		22. Negatives		23. Other obs		24. Extra C		24.1		25. Xtra C		26. MCE Xtra C		27. Comm's		28. MCE and Com's		29. Future		30 Length of stay		31. Upgrade		32. How?		33. Short courses

		Mas 1		31		f		1999		Diploma		EN		SE		no		UNI		Yes		No		24				yes				no		shortage of materials, books most of the time, sometimes even stationary is not enough		2		the content was at a level that is above that of my students so this gave me insight into the subject, putting me in the position to explain some difficult content to the students.		2		ps sheould have been given more time so that it gave more practice.		no										2		most was very useful especially topics like child psychology amd testing and measurement. More emphahsis should have been on the more practical side.		1		CSS helps with communication. As a teacher one needs refined communication skills. Presentation skills, computer awareness were some of my favourite.						1		gave me experinec needed by a teacher.		children with learning difficulties - having to deeal with children who are traumatised due to AIDS (infected parents) and abused children		FoE syllabus needs a little make up' Cut unecessary content that makes the sylabus too long.		learning communication skills from CSS, TP, course on child psychology.		none				yes		athletics supervision, staff advisor for PACT		I am not good in extra curricular and I am not quite interested in most of them.		No. I was not involved in extra curr in any way.		G&C, library		no, it was just out of interest		teaching information skills as teacher librarian		retirement		yes		UB		computer awareness - G&C - information seeking.

		Mas 2		31		f		1999		Diploma		MA		EN		no		UNI		no		No		30				no		there is no time for planning since in maths you need to spend more time marking the exercises. Aslo more work to do outside the classroom. E.g. meetings, going to the grounds.		no		there are no calcualtors, instruments to use during lessons. So some topics is skipped, especially where there is need for one.		1		I would say different courses like statisitics, trigonometry and agebra did help because I am still using the concepts especially statistics. Topics like how to present data in different forms and probability.		2		I stillknow how to prepare for slow and fast learners in one class. The mixed ability topoics did help.		no										2		those were the basic courses that we needed but I think more time should be given to G & C psychology and management.		3		at our time it was not very useful and was not utilised fully like it is now.						1		that is where we practised different skills that we were taught.		students behaviour nowadays has changed compared to the past. Pupils are no more interested in learning. - technology is also changing so a teacher needs always to be updated with IT		I would say there should be some years when a student only concentrates on content only and the other year my be doing education and CSS only.		when first started doing micro teaching - when I started my TP - when I was giving a report for my Y3 final project.		when we were given a lecturer who did not know mechanics, because I did not answer the first six questions in the final examinations.		I enjoyed my time at MCE. I wish I could go back and do my degree there.		no						No they did not. If they could have forced evryone to be involved in at least one activity.		School tiemtable committee		Yes. Being confident to do anything that you want.		Going back to school for statistics or economics.		Not sure		yes		UB		computer courses - first aid - G&C - Special Ed.

		Mas 3		26		m		2004		Diploma		MA		MU		no		UB		Yes		No		36		1		yes				no		There is a shortage of materials for maths in the school.		1		For every topic that is in the syllabus or taught here in the school, I have the background.		1		I amanged to aquire the skills needed for teaching.		no										1		I am able to help my students with their behaviour in teir daily lives here in school. - I am also their father due to the lessons I got from FoE on G & C		1		I teach computer awareness in the school using the information that I aquired from the CSS		2		I am able to help students with Learning difficulties and to spot those who are unidentified and they are hiding since they fear that others will laugh at them.		1		I learned how to stand before a class of pupils.		Changoing and moulding pupils to have a better future and be able to live in a modern society / changed world.		Have some lessons in the evening and no lessons in the afternoon.		Peer pressure resistance, living with differernt people of different characters; sometimes in noisy rooms in the hostels - acquisistion of skills both in curricula and extra curricula activities.				student teaschers shuld not be allowed to bring radios in the college and sjhould be monitored not to be visited at night by their sex friends since it disturbs other student teachers who are not involved in such practices.		yes		school choir coordinator - spports football coach -athletics.				Yes the music lessons made me an expert in music interpretation.. - the choir also reinforced my musical knowledge.		G & C committee		Yes.the G & C lessons from FoE prepared me a lot.		Music teacher		10		yes		abroad

		Mas 4		29		m		2002		Diploma		EN				yes				no		No		6		3		yes				no		there is always an outcry that there is no stationery and we also have limited use of some resources such as library, computer room and its services copiers etc		2		English is not a very demanding subject to teach at JC level. The content portion at MCE made me confident enough to facilitate any lesson up to BGCSE		2		We were ell facilitated for the right methodolgies necessary for our work in the field.		no										1		Concepts from FoE are very much relevant to everyday challenges of our work be it in or out of the classroom.		3		Most of the content I learned from CSS I covered from my major subject.						1		It gave me a practical touch of my profession.		Lack of up to ddate facilities - lack of opportunites for furhter education - very slow progression and low packages.		DSE to Bed and upgrade existing facilites to contempary facilities.		introduction of off campus residence						yes		badminton coach - JAB coordinator - teacher rep BOFESETE.		There are no right facilities for sports especially badminton.		Not really I developed interest mostly when in the field.		ICT committee - BOFESETE - JAB - Bereavement -		Not really because the head chose members for each committee dependong on his faith on each member in a particular given committee.		Left teaching		5		yes		anywhere		mixed abiltiy teaching and other innovations in teaching fraternity.

		Mas 5		37		f		1991		Degree		SE		SS		yes				Yes		No						yes				no		the school does not have enough resource material		1		in both courses the subjects covered both the contoent and the teahcing methodologies.		1				no										1		the course addressed topiccs such as child ggrowth and development which are of major inmportance on teaching.										1		as a student who didn't teach before this exercise gave me a platform to practice what I was taught in class.		as a teacher today I am faced with a problem of teaching students without enough resources, clasrooms and teaching resources such as books and stationary.		the level of educaiton being offered at MCE.		the lecturers were very professional-  accomaodation was quite good.						yes		athletics		pupils don't take extra curricula seriously.		no - students by then were not forced to join any extra curricula activity		staff development committee.		yes through the subjects which were taught at foundations of educaiton though it was not adequate.		School head		long term						teachers should be resourced in co curricula activities - computer awareness - special education.

		Mas 6		36		f		1993		Degree		EN/SE				yes				Yes		No						yes				no		schools fianancial constraints though at some point one has to improvise there is need for the school to provide enough material resources so that teachers may use them to better student performance.		2		Grammar usage and literature parts of the course adequately prepared me for the job		2		the methodology portion of my major subject really prepared me for teaching. We were taught for example intonation, stress in words which is a component of the speaking skills - these being reading writing and listening. We were taught how to teach in a c		no										2		thte course gave us an overview of what to expect when we joined the teaching field. Instructional design had several modules which were very good at preparing teachers for the job. We also had psychology courses that aimed at teaching us the behaviour an		very useful more so that it helped us with wroting skills as well to teach how to write research. It was a benefit to me as a teacher of english because we had some grammar examples which to this day I refer to when preparing my lessons.								1				Special needs students, especially those with learning difficulties. Our syllabus do not cater for special needs studetns so the teacher has to struggle to keep up with the demsnds of preparing for mixed ability students as well as to push the syllabus.		Because I left a long time back my answer may not be relevant now.		Helpful teachers (some) - environment was condusive to learning - provision of a well stocked library then.						yes		debate club coordinator - table tennis coach.		Sometimes students do not prepare well for the debate sessions but thos is easily corrected. - fear of being beaten in a match. We try to prepare them psychologically before each match or session.				Library committee - computer awareness - book purchasing - tiemtable.		no		working full time in a library		10						approaches to teaching - special ed. - mixed ability teaching.

		Mas 7		34		m		1997		Diploma		MA		SC		yes				Yes		yes		30				no		the pupil teacher ratio is very high and this makes preapration inadequate. The load is just too high to prepare for in a week.		no		there are no materials in schools and this makes it difficult to teach.		1				2		the peer teachings went quite well and many could have been better/		no										2				3		very little was covered in thos course and I feel I was not well prepared						1		being out to teach was what I aspired a lot and TP really put me in the field of teaching		low pass rates										yes		athletics; team coach Volleyball ; coach.				yes I was a mamber of the athletics club at MCE.		school council - prefect committee - disciplinary committee - sports committee - maintenance committee.		no						yes		UB		special education - G & C -computer awareness.

		Mas 8		27		f		2002		Diploma		SE		EN		yes				no		yes		20		1		no		I waste time writing many lesson plans and preparing teaching aids - sporting acitivities consume most of my time and I knock off at 5pm.		no		1. Some of the m,aterials are not available in the school, e.g. manilla sheets, OHP's and radios. 2. The government takes too long to provide us with stationary (pupils books, chalk, lined paper etc)		3		We were taught much about how to teach grammar but the contnet was not sufficient.		1		we were taugh the teaching methods which are relveant to teaching in te present situation - the TP and micro teaching familiarised us with the students.		no										1		Pschology; it prepared me to teach pupils of different abilit and interests.		2		Communication skill; we were only told to present on a certain topic without being taught the how part of it therefore we made our presentations haphazardly. - Business communication we were not taught business communication not at all.				1		1		It prepared me for the reall teaching - the evaluation made by my lectureres helped me to improve my way of teaching		Social; I am expected to be social, to socialose with students and their parents which I do not like. - Learning I am expected to know more and to do more research.		Micro teaching - extend the time from 10 minutes to 20.		Learning -I learnt more in my teaching subject FoE, CSS and special education because of what I have learned from these courses. - Behavioural change. I was not socialbe when I got to MCE now I am sociable I am able to communicate with my colleagues and s				Students should be given the subjets that they apply for because they apply looking at their ability in the subjects. They will not have interest in teaching a subjec they were forced to do.		yes		Scripture union - coordinator		Lack of facilities - the school does not support us 100%.		Yes - being a member of the College Christian movement helped me to knkow more about Christianity and ways of solving lifes problems. - As I was one of the leaders I learnt that to be a leader one has to be patient.		AIDS awareness committee - BOFESETE		no		social work		short term		yes		UB		special education - G & C

		Mas 9		39		m		2002		Degree		DT		MA		no		UB		no		No		15		1		yes				no		Funds are not enough to buy the materisla that I may want to use.		2		DT was a realtively new subject by then and I had studied woodwok at secondary school. This means that I had not studied some areas contained in the subject like for example metalwork / electronics which I was introduced to at MCE.		1		This was an eye opener to me as it taught me how to handle different situation in class and even outside class.		no										1				2								1		This really prepared me because I take it as the backbone of the teahcing profession.		Students behaviour								Degreee programmes could have been offered instead of diploma as diploma holders would like t go for furhter studies soon after completing their course and tis becomes expensive ot the government.		yes		football coach		students may not be interested in extra curricula activities.		Yes because I was studying physiacl educaitn as an elective.		Housing, JCE, G & C.		Yes because I was informed how important it was to participate in committees for professional and personal development.		teaching information skills as teacher librarian		At least 5 more years						Administration.

		Mas 10		42		m		1987		Degree		SS		EN		no		Poly		no		No		5		6		no		I am an administrator / teacher / counsellor - as deputy head I deal with staff members teaching and non teaching, students parnts and other stake holders.		no		not enough AV aids - the ministry has reduced the grant it used to give so the money is not enough - we write questions on the chalkboard fpr students to answer when administering end of term tests.		1		SS mainly deasl with the past present and future, so it needs someone who is always researching for information. That is what I do.		2		the course did not do much on students with special needs. It is an area of the course that needs to be dealt with in detail.		yes		2		It is a language and teaching language is not that technical.		2		the course did not do much on students with special needs. It is an area of the course that needs to be dealt with in detail.		2		mostly people who started the college were not sure of what to deliver. They were recruitted from all walks of life.		3		syllabus kept on changing - course was made 2 years then later 3 years - the syllabus was just too long for 3 years - prescription list for books changed every year.						1		had to get a feel of real teaching - explored myself in finding out what I was good at and also my limitations.		indisciplined students - students who do not know the value of education.		phase out dipoma and introduce degree - students to specialise in one subject - enrich the content to produce graduates who are marketable internationally.		being a pioneer - doing subjects / courses without textbooks / learning aon an institution without a functional library.		school being constructed while we were taught - aboloshing SRC - not having lectureres for the subjects - everything was disorganised.				yes		chess coach instructor - PACT advisor		students may not be interested in extra curricula activities.		Yes I partiapted in them and excelled so I coach what I have done while a student.		PTA - timetable - JCE - G&C  - Discipline - SMT 1 and 2.		yes - I chaired meetings - I raised funds for the club - I organised trips		retired		3						IT - Mixed ability teaching.

		Dith 1		32		f		1997		Diploma		EN		SE		yes				Yes		yes		30				yes				no		there are no resources at all. Firstly our library lessons are of no use since it has no books. There are some literature texts which are introduced and have no other supplementary books. Our photocopying machine is always out of operation and therefore g		3		To start with during teaching practice I had difficulty in making scheme of work and lesson plans because I was not taught during training. Secondly the boks used in schools were not used during training because in that way they could have helped ius to k		3		Like I have already said PS was not much on how to preapre for the lessons. I feel that it is supposed to show or stress on preparation and methods of teaching, let the students teachers present through teaching colleagues (others) or microteaching.		no		3		(although this student was not teaching her minor subject she made this comment) It didn't since it was treated as a minor but surprisingly when in the field one has to teach the subject fully just like the one trained for major.		3				2		It was useful as most of the courses there are important more especially being applied in the field		2								2		I think I benefited because ther I had a good supervisir who could take their time helping me to prepare for the lessons and even to deliver the content.		When there are no resource snad yet have to perform well. When I am working in bad situations like not in good terms with my supervisors.		Let one train in one subject plus FoE and CSS.		I don't remember.		No resources. The books we used in Eng langauge were few, even in FoE.				no						No they didn't.		Library committee - Former PTA secretary - Timetable committee.		No				10		yes		UB		Computer studies - library and information studies.

		Dith 2		34		nr		1993		Degree		EN / RE		na		no		HIS		no		No		30				yes				no		There are no resources in school, be it manilla paper or student's stationary.		3		the content did not address emerging issues such as environmentla educaiton which I have to teach at present.		2		I have been equipped with a variety of skills which enable me to controal and mange the class well. Various approaches as regards presenting of material to students was covered.		no										2		Quite a number of issues were adressed such as setting of tests, giving of feedback, reinforcement, dealing with students of different abilitites which today I am able to carry them out.		2		To me it was useful though it was for one year as it was not a three year course since what was not covered in the course I acquired it during my English lessons. However for thise students who did not do English did not benefit much from this course.						3		Not very useful since we had only one in 1993. During my second year we were not sent on TP.		Teaching in this era of HIV AIDS pandemic, students who have been turned into caregivers at an early age. Sometinmes teachers fail to assist such students or are not even aware of such kids in their classes.		I had long wished to see CSS being a three year course to equip studetns with communication skills which other courses do not offer.		Having been amongst these students who wrote good projects in  the final year which was used as a model to other students getting ammerit in the final year.						yes		volleyball				No. It was not mandatory totake part in such activities, hence I was not involved.		Library - staff development.		Yes. Leadership qualities were imparted through ggroup presentations.		Being a lecturere at a higher institution.		5						courses on setting valid and reliable tests - teaching studetns who are either infected or affected - communication skills.

		Dith 3		35		m		1994		Diploma		RE		SS		yes				no		No		30				yes		(I am always on stsnby for ME even though I never trained for it.)		no		Some resources are there like TV / VCR but since they are kept in the library they become inaccessible toother subjects because the English lessons are alwys schedualed for the library.		1		What I learned at college was very good. This I realsied when teaching my major because there were no wrotten books at the time when I started teaching and I was able to employ what I learned to teach.		1		religious educaiton is a subject intended to tteach toleance and this is where PS helped me to teach a lot.		no										1		Foundations of educaitn formed the backbone of my studies at MCE. I do not see bhow the course would be complete without it.		2		I have been able to use what I learned to help students in studying for their exams using CSS.						1		Since I had not taught before this was a good exposure for me.		I always wish to see my students passing and when they fail this becomes a big challenge as I tend to change the way I have been doing things.		the course on testing measurement and evaluation should be simplified at all costs so that every teacher leavningthe college should be well prepared here. I thin  k it is very important.		I developed as a persona nd hav a broad perspective on life.		none				yes		football coach		I lack in coaching skills.		No. there was not physical educaitn for all.		AIDS committee.		No. At thte time I was in college AIDS was not a serious issue in the country.		teaching		until retirement		yes		Pastoral studies at MCE / UB if they start them.		the college should try to keep up to date with emerging teaching skills in advanced countries and despatch to teachers.

		Dith 4		26		m		2004		Diploma		AR		MU		yes				Yes		No		24				yes				no		shortage of material as the government says it has no money to fund these.		1		we are equipped with much onformation in my subject and even more than what I teach in my school.		1				no										1		I learned a lot in FoE. It is the one whivh really taught me how to deal with kids and even other grown up people..		1		I learned to communicate to people in a responsible manner.		1		I have learned to deal with peple especailly with disability and how identify these.		1		That's where I got my tteaching experience.		To try and change my student's behaviour so as to make them responsible.		The teaching practice period.		dealing with different people - learning to tteach.		strikes - water shortages.				no								none				teaching		20		yes		abroad

		Dith 5		35		f		1995		Diploma		EN		MU		no		UB		no		yes		25		2		yes				no		there are no reference books in the school and students even share core texts.		2		I have a problem wit the tehacing of poetry because theb lecturer who offered literature was not good / confident in poetry and as such as learner I also did not have a good backgground.		1		Because I am able to approach challenges in the teaching fraternity with a positive mind. I have learned how to be professional. That has also helped me to deal with all students and other work mates from all walks of life. I am also able to handle studen		no										2		Since I teach students of different abilities Ed pshychology and G & C were my eye opener to teaching. Educational administration also helped me a lot as at some point in time I did administrative work and found the information attained at college very us		2		I am able to professionally communicate with both students and fellow employes at the school. I am also able to teach students different study skills that I learned and in turn get better grades for them.						2		It made me feel how exactly it is to do the actual teaching in fromt of a real class. It also instilled a sense of responsibility and commitment in me that I had the student's best interest at heart.		lack of advanced knowledge on the subject because of my limited education.		I would like MCE to offer degree since after completion of our diploma we take up to 15 years before we could be sent for a degree and that becomes a handicap in this changing world of technology.		I got real exposure to training and teaching - I learnt how to behave professionally - I also learned to be responsible for the live sof students socially and academically.		lack of text books - poor delivery by some lecturers.				yes		Girl guide coordinator and facilitator - school press club coordinator - PACT committee member.		Most of the pupils are one's orphaned by HIV and I have to offer counselling on a day to day basis and with lack of training I feel that I am not doing the best I can.		No the only extra curricula activities were athletics ball sports and choir. The ones that people like me whated disd not exist.		G & C committee - Library committee.		Not really - there wasn't enough exposure and even materials to prepare me for them.		Human resource manager		Don't know - I am frustrated by the system.		yes		UB		public administration.

		Mots 1		30		m		2001		Diploma		MA		CE		no		UB		no		yes		26		4		no		the committess that I ma involved in such as school timetable, school technical team for PMS, strattegic plans, balanced score cards. They take most of the time, especially in the afternoon which is the right time for planning.		no		This applies to computer lessons mosstly. Ther is a lack of an PHP that can be conneceted ot the computer and be used as a screen and that can make demonstrations to pupilsmuch easier and it also saves time rather than having to gather a group of students		2		the content of my major subjcet is very advanced and this put me ina position to solve a lot of problems for junior level much easier. For example at MCE there is a course called Calculus. Once apprehended it becoes very easy to teach pupils how to slove		2		of course this is of great help especially whe it comes to teaching pupils and they do not understand. I sit down and plan of how best I can deliver so that all pupils understand especially on problem solving.		yes		1		My minor subject is computer awareness and one of the aims of the  10 year computer awareness programme is to equip pupils with basuc computer skills. This is not a problem to me and I enjoy this very well sine I believe I have been equipped with the nece				It has prepared me such that I amable to teach pupils how important that they should have computing skills since they will evnetually have a skill that is rewquierd almost everywhere in the world of work.		1		this has helped me to understand that teaching is not only about going to class to teach but to also do the administrative work, controlling pupils of different behaviours to mention but a few.		2		This is also useful to me since I am not a very good english speaker and the medium of instruction is English. So I amn in a position to stand before pupils and talk to them, explain concepts. Even of the information I am expaining has been derived somehw						1		From TP I gained some experince about teaching, pupils I teach and day to day activities of the school.		Teaching pupils of different abilitie sand behaviours.				Teaching experince - team work						yes		Football coach - athletics coach		Having to work for longer hours over the weekend and not being paid.		Yes I was f ootball palayer and once I came to this schoolI still had that taste of playing so I joined those who were coaching pupils.		School timetable - School technical team PMS.		Yes the skill I acquired from Computer educaitn is the one I use to prepare a school timetable.		Going for furhter trianing and being an HoD		Not sure		yes		UB		compputer courses

		Mots 2		37		f				Degree		EN		MA		no		UB		no		No		18				no		much of my time is taken up with administrative duties and pastorla issues.		no		because those available need to be worked on forst before going e.g. manilla, permanent marker, laminator can be used to make work cards for the group work but I hardly have time to do that.		2		From MCE was able to teach listening reading wrotong and study skill.But often feell inadequately prepared to teach speaking esp intonation / stress patterns / pronunciation etc.		3		I was not goiven the opportunity to practice teaching large multi level classes in a way that would ,make the job manageable. I did not get hands on practice in teaching group work in a way that would invlove every student because of the ;level it would r		no										1		I have been teaching following principles learnt in foundations of education rhter than in professional studies of English. E.g. curriculum design, teacher education, assessment and evaluation, classroom management and teaching methods.		2		summarising, paraphraising, presentations, contiuous writitng.						2		It would have been more useful if it had not been so artificial. I would beneift more for being assisted by an experienced teacher on how to deliver content but it flet more like a test / exam.		Teaching studeents with special needs especially alongsoide students who are ready to receive educatin at secondary school level - getting students to speak English and to avoid direct ranslation from langauge 1.		The way professional studies is done. It should be practialc rather than more of the same content covered by foundations of education.		Lecturers tried to explain concepts rather than just lecture / tell and were vigilant in tests and exams. - we were given challenging work without being drwoned in it - there was opportunity toparticiapte in extra curricual activities.		Writing papers thatbhave been written the two previous years in FoE - Library not having adequate book material and having to go to UB library witout allownace for that.		I did not like the subject combination that I had. I had Engloish and maths. I feel I shuld have been given correlating subjects.		yes		netball coach		lack of commitment from students - lack of support from paretns - shortage of resources due to limited funds - poor facilities, hazardous to safety.		Yes it did. I was offered an elective course in physiacl educaitn. There were various sporting clubs I could join and I was an active member of the netball team for three years.		Sports committee - G & C committee - Staff development committee.		the teacher educatin course prepared me for furhter involvement in staff development - my invovlement in sports at MCE prepared me for the sports committee - G & C module prepaerd me for the G & C committee.		Being a lecturer in English at a tertiary institution.		Lifetime		have done				Teaching students with special needs remediation and enrichment - handking teenager groups - handling deviant studetns or studetns from dysfunctional families.

		Mots 3		30		m		1997		Diploma		SC		MA		yes				Yes		yes		36				no		because I am teaching many classes (5) if at least there were 4.		yes				2		some of the concepts I atained at MCE are of a higher level to JC syllabus as such the knowledge is useless for JC.		2		Different teaching approaches that I attained at MCE help me to teach students and a lot of them have yielded results for me. - PS did not cater for students with special needs and how to appraoch remedial teaching and enrichment teaching.		no										2		This helped me to fot well in the tehacing fratrnity I.e. the expectations of the teaching profession.				It was helpful in my tenure as  student. Outside in my teaching subject (SC) it is not that important as I cannot apply any skills that  I acquried.						1		Experinec is the best teaching. Teaching practice exposed me to the tehacing situation and it helped me to develop in order to handle my classes. During my TP there was less hellp from lecturers.		the dynamism in educaiton. The little knowledg etha tI acquired at college sometimes doesn't meet the needs of the educatin system.		Change the content I.e. imroving it so that I could tteach at my level, not only retarded to JC in short equivalence of B Ed.		development as a human being - academic experince - the impact of industrial action (strike)		victimised by lecturers - poor support from lecturers.				no				not trained to any extra curricual activity.		no		I have just transferred. No committee yet.		no		Being one of the respected educationists.		long term		yes		abroad		remediation I.e. remedial teaching - administration.

		Mots 4		42		f		1988		Degree		SS				yes				Yes		yes		10		3		no		a lot of my time is taken away by admin issues.		no		nowadays government budget is tight so it is not easy to have all the necessary reaources in place.		2		contnet given well covered syllabus and went far beyond.		2				no										2		FoE did a lot to prepare us to teach. Theories such as the behavioural theory, social learning theory, philosophy of educaiton did a lot in preparing us for teahcing.		na								2		this prepared me for the realities of teaching and what is expected from a teacher.		pupils behaviour unbecoming.		I would focus more on mixed ability teaching since pupils taught have a wide range of abilities ranging from A band to the D band. Outcomes based educaitnal approach would be the most appropriate for the calibre of students that we have.		research done as part of DSE.		Library not well equipped / library stock levels very low limiting research.				no				generally low interest.		no		Staff development - PTA - exam comitee.		No. left college not aware of the existence of such committees in schools.		being a ful time counsellor.		20						computer skills - library skills - all teachers should be offered in special educaitn.

		Mots 5		37				1995		Diploma		DT		SC		yes				Yes		yes		15				yes				yes				2		integration of practicla with theory.		1				no										1				2		correct choice of communicating with the pupils.								prepared me to communicate with my pupils and to be confident in my teaching.		progrression - furhter studies				working with people  - meeting deadlines - perseverance.						yes		athletics and volleyball		pupils and teachers not willing to freely take part - harsh conditions of work I.e. difficulties in obtaining ttransport, feeding, accomodation.		Yes / no - the electives and social spports tried but the time and attention was inadequate.		sports - strategic planning		Yes because I was in the athletics club and we used to plan for the years programme.		furhter study		10		yes		UB		Computer studies.

		Mots 6		49		f		1992		Diploma		RE/EN				yes				Yes		No		24				no		because I have other things to do in the office as a senior teacher.		no		I wish there were ready made teaching aids on the subject.		2		it was only unfortunate that the course was later changed from Christian religion to many reiligions nationally the subject was not doing well.		2				na										1		helped us with skills in methodology - psychology of a child - knowledge of philosophy of education so as to get an understanding of where to start.		1		helped with research skills which enabled me to find information for whatever subject or topic I was dealoing with - even now I utilise the  same to help pupils do independent research in the library and to write notes.						2		it gave us a chance to imart knowledge under supervision so I could be guided to be the teacher I am.		Though most teachers were helpful there were those who seemed to be out to make fun and enjoy seeing you frustrated by awarding degrading grades. (is this a follow up comment to the TP Qu? GD)		I would like training to include giving knowledge in registers.		Study skills was enjoyable and helpful since we had people who were comitted to the course.		class boycotts		no		yes		SU club staff advisor		You spend more time after lesson and sometimes leaeve very late - this leave you little or no time for your own social life.		Not really. Most of the time we  were doing academic work.		Acdemic clubs.		No		As deputy school head		10		not sure				Computer courses

		Mots 7		38		f		1989		Degree		MA/SC				yes				Yes		yes		13		2		yes				yes				2				3		there isn't much practice done for the syllabus when we get to schools. This is so because more topoics covered in for three are a bit challenging, but when we go for teaching practice you face mainly form ones and a limited  times if any, form 2's. the c		no										2		Child development and G & C were quite useful but emphasis should be on the teenager because that is our client.		3		I saw it as a course forcing one to do English.						2		It brings one to reality, what she or he will be expected of when one resumkes in the fleld.		Students behaviour - children with speial needs.		Expand more education (on the part of G & C / psychology) - Teacher trainees need to know about the human behaviour. - Mould the trainee to be a real teacher.								no						No. Sports was not compulsory so I dod not take part.				No. the college programme did not prepare us for that.		Continuing in the teaching profession.		Til I retire.						Professionalism - and any other course which can help one to deliver the goods.

		Mots 8		32		f		1996		Degree		AR		EN		no		Abroad		no		No		18				yes				yes				1		I had enough material to read and satisfactory guidance from my lecturers.		2		Even though I had to do the bulk of the work on my own. My lecturer on this protion was useless.		no										1		It has prepared me well especially in regard to professionalism.		3		Not useful. We were not taught how to use computers.						1		It helped me because I got to experience how being in the field will be like.		Lack of resources and teaching a subject that is not taught at Primary School.		I wouldn't in the negative sense but I would get a degre done at MCE because the course I did at degree level was not as chalenging as Diploma.				Lecturer who want students to suck up or fail them if they don't.		Our time (1994 - 96) I believ the Art department was at its peak as compared to the present time. Art students complain of not having proper resources for their training. Ask for ideas from their students who go for furhter training for their ideas on wha		no						No it did not because any sport that I was interested in was not offered.				No it did not because we did not have tie for any committee wahtsoever.				entire life				abroad		Craft course - how to cope with low achieving students.

		Mots 9		24		f		2003		Diploma		EN		LS		no		UB		no		No		24				yes				yes				2		I know what to teach and how to explain it to students in such a way that they understand perfectly well.		2		taught me how to deliver content effectivley.		no										1		learnt a few approaches that are still useful to me more especially in terms of students behaviour.		1		built my confidence - improved my presnetation skills.		1.		helped me on how to teach mixed ability classes - changed my attitude towards students with disabilities		1		Built my confidence - gave me a preview of what to expect when I start teaching		producing a high pas rate - working long hours and paid very little salaries.		make it a degree not diploma since they are not being hired on a permanent basis any more.		I became more resposible.		sharing hostels		the food is horrible		no								none				Going back to school to pursue law		5		yes		UB		Computer awareness - G&C

		Mots 10		32		f		1997		Diploma		EN		SS		no		UB		no		yes		24				no		there is a lot of work to mark		yes				2				2				no										2				1								1		classroom experience - contact with students		teaching mixed ability classes.				freedom - allownance		accomodation		allowance was low - food was not good - ablution was poor		no						no		computer awareness - environmental.		no		Being in a different department (non teaching)		10		yes		UB		special education - computer.

		Ttg 1		37		f		2000		Diploma		ME		RE		no		BIAC		no		yes		21				yes				no		sometimes I want to use artefacts from offices such as the parliament, aestehtic places but because there is no money to take students there it becomes difficult to emphahsise points especially when you're interested in introducing the lesson with what th		3		Concepts taught at college level are more advanced, especially to one who starts teaching it becomes difficult to know how to go about it. I feel form one contetnt is  a bit difficult but form 2 material is easy to understand. Help improve form II materia		3		At first I found it difficult to do anything but was helpoed by the old people in the field and the use of textbooks provided in the field.		no										2		Instructional objectives helped me to use and relate what was taught at college with what I do here.		2		Communicating with students became easier and helped me to know and understand the capabilities of my students better.		2		There are students who do not even know how to write their name. This has shown me how to teach catering for such students without difficulty through remediatin and assessment of their work from time to time.		2		The first one was not useful as I was assessed in school by somebody who did know my subject but kept arguing with mwe that it is RE. All of the time I tried to gove her a distinctionof the two but she could not get it.		Helping needy students especiall ythose with special needs - Having a problem with students who feel ME is useless as they do not continue with it to senior schools although skills can be used later.		Have more of what teachers teach at JC level as well to increase what is al;ready taught there.		Being a student representative.		Having to be marked diwn by my RE teacher even if I try to copy from other students fpr pesonal reasons.		Water shortage problem to be improved - state of student teacher relationships especially on the basis of private issues.		yes		AIDS club member - Social club secretary - Athletics club house mistress.		Food problems leaving us with no choice but to let students go home instead of training hence poor performance.		No and yes with clubs such as AIDS club which deals with issues relating to my subject.		Food committee which has t look  at the welfare of studnts feeding etc.		No. Some I joined de to interest and experiences from what I know.		Having my own school		Until I mange to get what I want in life.		yes		Other		Accouting for budgetary skills - computers to help them do their own tests - business related so tha they can think about making their own business.

		Ttg 2		25		f		2003		Diploma		RE		SE		no		UB		no		No		27				yes				no		There are no material resources for teaching RE in this school. Efforts have been (made) to buy but to no avail. Materials used are only textbooks and magazine pictures.		1		Learning about differetn religions in my major subject helped a lot because it is exactly what the syllabus whats us to teach.		1		We learned about thte behaviour of a professional teacher, the teaching skills etc and these are very useful.		no										2		We learned a lot about the way that children can behave when they grow eg under human growth and dvelopement and this helps us a lot in moulding the behaviour of studetns.		2				2		It was useful just for us to know what kind of pupils we might meet in our profession but honestly we don't practice what we learned here.		2		A lot of what we do in the school is basically what we learned from teaching practice.		The behaviour of students. They are very rude and interested in learning		Computer skills - I thi k they should be taught to al students. Doing it only in CSS is not adequate.		Teaching Practice		Lack of water - poor feeding - leaking of examinations.		no		no						No. People did extra curricula activities because they like to and not obliged to do it. So maybe if extra curricual was forced or taken as part of the curriculum maybe I would have been involved.		Fund raising		No. There were no committeees accoomodating students.		Still a teacher		20		yes		Distance		Computer skills.

		Ttg 3		42		f		1989		Degree		SE/SC				no		UB		Yes		yes		15		1		no		Because there is a lot of work outside the classroom, I am doing pastoral care so every now and then there are some studetns cases to atend to whenever I am free so the work is hectic.		yes				1		The methjodology we received in the 80's was quite good for prep. Esecpially in science and setswana by then we were givn more time on how to prepare for lesson and on the approach of different topics in our subject areas. Even in the education department		1				na										2		We were taugh information on child develpoment which is quite good because we have to undersatnd the stages of develpoemtn so that when we teach we know the kind of students and the problems we can encounter - various teaching methods / aids / techniques		4		At our age we did not expect to be given multople choice test items through out and letureres were not serious about the course. I had learned nothing in that course and I did not even know why it was introduced in those days.						2		We were given the chance to experince with the kids - really it prepared us even to loike our profession so that when we completed we knew how to tackle the problems we encountered in teaching		Attitude of learners concerning schools attendance, study , behaviour - making changes in school - attitude of other tehacers and SMT.		Subject combinations - learners to specialise in one subject and be forced to do guidance and counselling looking at the situation of studetns nowadays.		Dveloing very high self esteem about my educaiton I received at MCE - Hard work leads to rewards - To be an MCEgraduate is a blessing because progress / always deveoted to our work.		Given subjects that were not rlated and being forced to study them though you wanted to change. - lectuerers being rude to learners.		Intimate relations between lecturers and students.Lecturers are parents and as such they need to have sexual relationships with their felow studnts.		yes		athletics / netball umpire - counsellor counselling students.		Sometime support of admin is not enough at least they shouold show up at the grounds even if they are not doing, just to pass by.		Yes! I used to run and play netball there, we were (only?) 7 in number and we used to beat all the teams (87 88 89 ). We had coaches and supporters.		Academics - counselling.		With sports yes because they used to encourage us in athletics and in blaa sports…(?)

		Ttg 4		27		m		2004		Diploma		DT		MU		no				no		yes		30		2		yes				no		there is a shortage of materials  in the school.		2				2				no										1				2				3				1		Good practice leads to perfection.		slow learners				teaching practice		lack of water - process (?) of feeding - unfair marking at DT				yes		voleyball coach.		student commitment. They atend practice if they want.										5		yes		UB		computer courses

		Ttg 5		39		m		1992		Degree		DT		MA		yes				Yes		yes		30				yes				yes				2		Some course (contnet) were not offered or were very insufficiently offered eg electronics, plastics, mechanisms, design process, photography.		2		the professional part was OK except that there wasn't what to be taught (?) was well prepapred but then the topics used for practice at college were not the real stuff to be done in the field.		no										1		testing and evaluation stood out to be tops. Even after 10 years I still the material at times. IN fact the whole syllabi helped me a lot when I got to study overseas for my degree.		2		Do not rmember much but I think it helped soince It still includes some foundation of education and professional studies. Adapting ot the style in the field was so easy.						1		Very useful as it guided me towards the real teaching experince. It gave the clue of what to expect in the classroom and interpersonal relationships in schools.		The disadvantaged kids and having to lead the dissilusioned teacher. The lack o resources and the lack of suppot from the community.		Not much only maybe increase the knowledge of some content material.		Micro and peer teaching  - interpersonal relationships (their importance) - educational tours - working as as s student librarian.		feeding (diet and feeding times) - recreation - administtration.		nothing more than my positive experinces.		yes		athletics - trainig kids. Softball  -training kids.		Lack of motivation amongst kids - lack of parental support - community support.		Yes it did as I was in the sports committee and the softball team which was very successful. I also chaired the ballroom dance club and got a chance to be a member of the Botswana Ballroom Dance Association.		Academic committee - school managemtn - sppports committee.		Yes it helped me be in the sport s committee as I was a staunch member of sports. Other comittes I am there by virtue of being a (senior) supevisor.		Teaching and furhter studying		Til I retire.						interpersonal skills courses - management - effective and fruitful leadership - mixed ability teaching.

		Ttg 6		27		m		2001		Diploma		EN		GC		yes				no		No		21		4		yes				no		No internet for exposure - school library is so poorly equipped.		1		all challenges can easily be dealt with due to the experinces.		1		It mainly delat with exposure to the real environment. Though the exposure was mental it assited us to prepaer for the actual experiences		yes		1		A lot of material was done and the main challenge is that the subject itself is looked down upon by the system.		1		there were a lot of practical exercises done and the exposure was so good that we alswys wanted to leearn more.		2		the generla nature of FoE lid a foundation for the implementaiton of the actual teaching of the subject to the different recipients.		1		There are absolutly no facilities noe what soever. Zero!						1		the exposure to the real environment gave us a chance to make mistakes and correct them with full assistance.		The view of the educaitn system about G & C. If it was up to me I would teach G & C knowing that my impact would be felt more.		G & C would be trained as a major subject.		the lectures were all helpful - I learn how to survive in college - I matured due to the conditions.		The food - the situation of water shortage - the allownace at the time.		I strongly feel that G & C should be made a major subject. It is a total waste when teachers join junior schools.		yes		PACT coordinator - Community service - founder and coordinator		There are no challenges as the students participate fully.		honestly I don't think so.		Fund raising; 95% of the fundraining and the donations are done by me.		Yes. As minister of entertainment I got exposure to a lot of people who are worht knowing.		Manging a media related company of my own		1		no		NA		behaviourla change of students through time.

		Ttg 7		41		f		1988		Diploma		SE		SS		yes				Yes		No		15				no		with the post I am holding at the present (HoD) there is a lot to do, hence less time for preparation.		no		Since government take over there are les funds in schools and therefore schools cannot purchase enough materials for tehacing.		1		Methodology is the most important aspect in teaching and since as the time of my training it was emphasised it helped me to prepare much for teaching.		1		Methodology is the most important aspect in teaching and since as the time of my training it was emphasised it helped me to prepare much for teaching.		no										1		As stated it is the foundation / basis for teaching and hecn when well preppared in that aspect one is an expert.										1		It was an experince of the classroom situation, what to expect, wht to encounter and how to mange the classroom.		Students' indiscipline				Learning how to be a professional - discovering my weaknesse and strengths (pesonally and academically) - openess and interaction in society.		seeing some of the lecturers being unprofessinal in different areas of life (not exemplary to trainees).				no						No. One wojld get involved by choice not forced and therefore those who did not lie extra curricula activities did not get involved (gained no experince)		academic - kitchen		No there were no such committees and nothing would prepare me. Just built personal interest.		Business		early retierment		yes		UB		computer skills - managemtn skills - teaching material based workshops.

		Ttg 8		29		f		2001		Diploma		DT		CE		no		UB		no		yes		30		2		yes				yes				2				1				yes		1				1				1				1								1		It prepared us psychologically so as to be able to know our weknesses and strengths so that we can work on them for the better.		We are facing peple who are not interested in learning, they have to be pushed from time to time which makes teaching difficult and not that enjoyable.		In my field as a D & T teacher I would…it to be industrial based so as to acqire more skills needed by attaching pupils to companies which will enable one to acquire certain skills not offered in schools (apprenticeship).								yes		badminton coach and zone coordinator		no internal support from the administration.		Yes as some lecturers helped us in our codes and as such they were very supportive.		a good number		no				no idea but not too long if I do not go for furhter studiesin 2 - 3 years.		yes		If we had a part time course in our area I would go for it.

		Ttg 9		29		m		2001		Diploma		EN		SE		yes				Yes		No		28				yes								2		But I still feel there were some things that were not done / taught which would be helping me cope with teaching my subject.		3		We were not thoroughly exposed to the teaching and learning techniques and situation or maybe it depends from one lecturer to another.		no										1		it exposed me to educaitn through its varous course which indeed made me understand children e.g psychology etc.		2It gave an opportunity to learn some of the things which we were not taught at my major and minor subjects computers, video recording etc.								2		Though an excellent idea the problem was the problem was individual lecturers who always came with their own expectations and then one finds himself totally confused.		No regualr workshops to share ideas and up to date issues.				exposeed to doing own research		lack of books - support in terms of material during research.				no						no since I did not take part in any.		sport committee - library - student council.		No because I was not involved in any.		Teaching		20		yes		UB		computer literacy

		Ttg 10		31		m		1997		Diploma		EN		AR		no		UB		no		yes		21		3		yes				yes				1		I believ I am comfortably compotnet in the contuous writing part of the language. With literature my performacen is at times hampered by the fac that our syllabus did not cater well for literary deveoices that feature in the JC sylabus.		1		The methodologies that we learned at college can easily be applied with learners of varying capabilities ie. Slow learners / medioacre learners / high achievers		no										1		It is through this programme that we learnt of the human responses and stimulus which could easily be applied to classroom setting.		1		This course is very helpful in that it helps in developing and enhancing communication in the target language.						1		This is the actual exercise through which a student teacher is exposed to the real art of teaching. Very helpful.		Mother tongue interference - students negative attitudes towards learning - paretns irresponsibiilty towards the choildren's learning.		Every studetn teacher should take CSS as a compulsory subject.		Adequate resources in the LRC - same in the library - and in human personell.		Inadequate stationaery - inadequate accomodation - inadequate supply of water and electricity.		Menu card should be widely explored - lecturers irresponsibilty must be looked into - the surroundings must be well cleaned.		yes		soccer - ladies coach		lack of ttraining equipment		Yes, I played in the college soccer tema and the coach was so inspirational Mr Tshenyego (late).		Prize giving		Yes. I was in the tuck shop committee.		Teaching in a senior secondary school.		for life		yes		UB		computer courses - continuity presenters on radio or telly?

		Ttg 11		39		m		1991		Degree		SE/EN				no		UB		no		No		30				yes				no		no prescibed texts or teachers guides (he is teaching phys ed.)				I no longer offer subjects that I trained in at MCE. I offer physiacl educaiton.		2				na										2		It provided me with knowledge on educational matters and their relationship with the teacher, students and other stakeholders.		2		taught me general organisation						2		Gave me the opportunity tointeract with learners and teachers.						grew as a person - introduced me to the teaching profession - my confidence and self esteem grew and I no longer have diffiuclty in expressing my views.		students v administration		I have long finished there but during my time flet that the administrators were not creating a good learning environment.		yes		sports - school sports master spearheading the development of sport		non suport fro the administration who stil see sport as mere play.		Not much it was more academic.		Sports committee		Not that much to tell the truth. The B Ed course at UB (phys ed) equipped me me with more knowledge on sports and other extra curricula activities.		To change the image of sport in Botswana		5		na				computer awareness course - interpersonal skills course - inservice training in teaching subjects.

		Ttg 12		30		f		1999		Diploma		SC		MA		no		UB		no		yes		24				yes				yes				2		I did not have any difficulaty in teaching Int Science when I started.		3		There is not much practice at the college to prepare you to face the class.		no										1				2		It is more of english langauge help with the Englosh in teaching.						1		The two terms in schools really helps a lot in the teaching. You tend to really know studetns and howe to link a topic from one day t the next.		the work conditions which is totally diferent from others.		Add more computer roms and teach more students about computers because they need to fdo a lot of things in the computer when they re at school like driving (?) spreadsheets, addition, statistics.		Following the toics and studying in my own time.						yes		softball coach - sciecne and maths club		There is less money goven for clubs and no trips because of ;less funds.		No. Not at school but during TP.		AIDS awareness - G & C committee.		No		Still a teacher		15		yes		UB		Computer education.

		Ttg 13		32		f		2000		Diploma		RE		LS		yes				Yes		No		27				yes				yes				3		Contnent which is taught at MCE is very diggerent from the one being in Junior Schools. At MCE they have to teach something concerning the JS syllabus.						no										2				2		Especially the computer because I now kknow how t type using the computer.						1		That how one do the practical thing and is the best because is preparing someone for real teaching.		Shortage of resources such as notebooks for students (forms 2 and 3), because they are only provided when they are in form one so it finish, they have to buy for themselves.		Student teacshers are being trained on the content that they are going to teach at Junior Schools not irrelveant content.		Teaching practice.						yes		netball coach						Library committee		Yes because library committee was one of the topics I did in library studies at MCE.		Producing good results and good citzens.		28		yes		abroad

		Ttg 14		38		f		1991		Degree		HE		EN		no		UB		Yes		No		15				no		have other duties beside teaching (administration)		no		the purchasing procedure, resources are at times not available due to the procedures in place.		3		e.g. fashion and fabrics - just taught to construct and article to teach students after competion from college. Should have been taught more as dictated by the market in addition ggraduates from MCE could not teach at SS because of this deficiency.		3		not detailed, information was scanty, there were no resources during our time.		no										2		Child development - this preaperd me for future intersations with learners, te approach to adopt when dealing with various groups, how human beings behave and so forth.		3		Presentations. Prepared us to learn skills of public speaking.						1		Was a platform to showcase my potential, identify bot positive and negative traits, an opportuntiy to work on my weaknesses before final placement in schools.		indiscipline in schools - curriculum; feel some topics not detailed enough to prepare individuals for work.		Time to be utilised fully, expand college to level of a University, teaching to be done in the evenings, learning needs time - ample (?)				Meals poorly prepared - cleaners did not do their work well - hostel life used cold water - Some arrogant lecturers.		the institution was like a high school (no evening lectures, facilities like internet, computers not there.		yes		chair of school academic committee - library committee		Time is insufficient. Pupils dismiss late.		Yes - I was a volleyball player - member of the college wildlife club		Academic committee - library - fundraising.		yes, was activley involved, held offices e.g. secretary, so able to continue adding value to committees in school - decision making skills.		something different other than teaching		2		yes		UB		Instruction design - supervision of instruction - HRM - Performance management (improvement of performance).

		Bok 1		40		f		1988		Degree		EN/SS		DT		no		UB		no		No		na												2																		2												2				teaching mixed ability classes.										yes		netball coach		teacshers having ;ittle interest in extra curricular activities		no		almost all (school head)		not really		remaining as school manager		for the rest of career life						Educational management

		Bok 2		27		f		2003		Diploma		RE		SE		no		UB		no		No		nr				yes				no		there are few reference books. No visual teaching aids.		2				3				no										2				2		communication skills - note taking - project making		2		how to deal with slow learners		1		prepared you to face a large crowd of students - put theory intom practice befpre real job situation		student discipline - condotions of work - lack of teaching materials and teaching resources.				What is educatin and how to deal with students - bureaucracy in school and MoE.				lack of professionalism from some lecturers, some favoured some students ansd that made them to be given marks they did not deserve hence did not put more effort in their work.		yes		netball assistant coach - traditional danace coordinator		no support from other teachers - the burden is put on you as a coordinator especially if yoi are to taek students somehwere you suffer a lot, transport, food for students.		I was not activley involved		prize giving comm. - sports committee		no		Be productive enough to produce good results		Not sure		yes		UB / Abroad		Computer education.

		Bok 3		50		f		1990		other		SE		MU		yes				Yes		yes		12				no		pastoral duties and counselling as well		yes				2		I was not well provided with literature lessons		2		the way I present / conduct myself really helps me to go well with everything in my service		no						2		because I soetimes take part in music and drama competition though I am not teaching music.		2												2		It trained me to stand confidently in front of the kids and deliver the content withiut hesitating.		student's behaviour - lack of financial resources - lack of supervision (from the department) - poor paretnal involvement in supervision of their children.						lecturers who absent themselves from lessons - tjose who did not mark students work - students teacher / lecturer relationship				no				lack of equipment		na		PTA - Environmental - G & C		Yes because I was a member of traditional club.		being a professional school counsellor		25						Administration. - G & C

		Bok 4		32		m		1997		Degree		DT		MA		no		NHI		Yes		No		16				yes				no		because of shortage of tools in laboratory.		1		Because all that I learned at MCE covers all the contnet in 3 years JC		1		Because all the teaching strategies and mehtods that I learned help me to teasch better.		no										3		It was not useful at all except helping with the idea of how to write meeting minutes and memos.										1		exposed me to know exactly what is going on in schools and to put the theory I learned at MCE into practice.		lack of training (furhter studies)		G &C training - it was very little though very important in the field.		productivity - professionalism		can't remember any		can't remember any		yes		softball coach - sciecne and maths club				no		still new in the school		No - MCE did not involve us in comittees.				10						Administration courses

		Bok 5		31		f		1999		Diploma		AR		MA		yes				Yes		yes		17				no				no		procedure is too long to follow and materials take too long to arrive		3		the practicals were not in line with the syllabus. Most of the things in the syllabus are not done in MCE hence you won't have a light of what is done in the field.		2		taught on how to be professionals		yes		3		the student teaschers are not taught in line with the sylabus in JC hence it is difficult for one to go and head the department alone.		2		to be professional in the field.		1		taught on how to deal with pupils their behaviour and also how to handle differetn cases on pupils at class level.		2		taught on how to commuicate well in the field.						1		Get you exposed to the real teaching I.e. teachers and students.		the unwelcoming environment (sometimes) - number of pupils in class hese (?) no / less individual attention (?)		the way the syllabus is tackled (there is less practicals which does not prepare any skills).		Learning about human beings in FoE		Lack of facilities and leearning materials - incompetent lecturers esp. in FoE.				yes		athletics - art club.		training and building up skills on pupils		No there wasn't much emphahsis on extra curricual action.		Academic - AIDS - G & C.		No, was not taught onany except on TP.		going for furhter ed.		10		yes		abroad		Guidance - any topic in line with syllabus requirement.

		Bok 6		23		f		2005		Diploma		AR		GC		no		UB		no		No		16		1		yes				no		insufficient materials provided.		1		Toics taught were very releveant to what is going on now, even tough the sthandard is below as compared to theory delivered at MCE.		1		PS helped in knowing how to deliver certain topics especially that my major subject is a practical subject.		yes		1				2		It assisted me in to knowing how to effectiviely deliver the content more especially as it is a subject that deals with assistning clinets. It addresses soacila issues therefore jhow it is approached differs from other subjects.				Toics covered in FoE helped in dealing with various subjects offered in the college.				It equipped me with the skills of communicating e.g. effective teaching when most of the talking sometimes is done by me as a teacher.		2		SNE prepared me to teach in school as I can now interact with the members of this community (school) some possessing differnet abilities, physically, emotiojally etc.		1		I had the experince of standing in front of pupils, gaining that confidence of delivering what I know as a teacher. I also interacted with other members, learning many things happening in the school environemnt.		Whether I will produce the best of the best  - being responsible for someone's education.						Boycotting of lessons - sometimes getting lower marks.		Poor / old buildings which need to be maintained esp. rooms (hostels)		no								Housing		no		schooling for furhter education		nr		yes		abroad

		Bok 7		32		f		1996		Diploma		EN		RE		yes				Yes		yes		12				yes				no		because we are running short of textbooks, even manilla papers to prepare teaching aids.		2		we used to have peer / class presentations which I think prepared me well to be confident in front of students.						no										3		there wasn't textbooks at the time, we relied at books at the library which were not enough. Some of the textbooks which we could have been given first year we were given third year.		2		It helped me with some communication skills.						2		I was able to get used to the teaching environment. But it seemd to have helped me in the third year because in the second year we sufered to find schools, because most of the schools  which were already full of TP students.		You have to account for the students results (if for example they come out bad) students' behaviour.						exam leakkage - not enough textbooks.		Worst situations whereby students befirend lectueres and be given exam papers, while other students have to struggle to pass.		yes		Athletics - official in discuss.		Whereby the school administration is not interested in sports.		No, because a at that time they were not much recognised except the school choir.		Housing - academic - timetable		No		Being promoted to HoD		many years		yes		UB		IT courses.

		Bok 8		42		f		1988		Diploma		SE/HE		EN/SC		no		HIS		no		No		16		1		no		a lot of time is spent counselling students especially in the afternoons.		yes				2		Most of the toics we covered in our training are similar to those that I am teaching.		3		since the college was just beginning a lot of things were not in place. Even books were scarce.		no										3		Since we wrre the forst ones it was like everything was beoing experimented on us.		na								2		It made me not to have stage fright - I develpoed confidence.		Teaching rude students - having uncoooperative parents.		A lot of subjects should be practical so that graduates will be self employed after school.		I was taught by excellent patient lecturers.		None.		the student allownace needs to be increased.		yes		Coaching athletics students.		A number of students are not interested.		not really		Preffects committee - G & C - Purcahsing - AIDS.		no		Needing to join a different department.		3		na				ITC

		Bok 9		27		m		2002		Diploma		DT		MA		no		UB		no		yes		16		4		yes				yes				2		Most topics were covered well but there were some few which needed more time content like electronics and technical drawing. Most teaschers when they finish at college they are not confident in teaching these topics due to the fear that they really have l		1		It helped me to know how to appraoch most toipcs when teaching.		no										1		It really showed me to undersatnd how a child grow both mentally and physically. These enable me as a teacher to know the strategies to employ when approaching those students, as I will know their level of thinking looking at several factors which determi		3		the course to some extent was a waste of time as most tpoics were not fuly covered like the use of computers. Also there was a lot of repetition of some toics covered in FoE. But if at least it was fully separated from English it could help because most E						1		It enalbed me to understand what teaching is all about. How teaching shold be done. How to handle yourself as a teacher in front of the students.		Trying to prove that I am worth it for promotions - ttrying to get sponsorship for furhter studies.		All teachers should take computer studies as a core subject. - Politicall science should also be introduced.				Management not really listening to the students problems.		One observation is that some lecturers seems like they don't have content mastery, they are just hired to teach.		yes		volleyball - head coach - Athletics coach.		Taking vcare of equipament is a great challenge.		Not really as most of the extra curricula activities were not really superives by the lecturers therefore the studnts did things in favour of their frineds.		Environmental  club - Disciplinary comm - purchasing comm. - academic.		Not really because most of these I was not particiapting in them. Also some of them we couldn't get involved in like purchasing.		Not really sure but I feel that I wold not be a teacher by then. Not for long.		not sure						computer skills - counselling skills - sports and receration courses.

		Sed 1		31		f		2002		Diploma		SE		EN		no		UB		Yes		No		30				no		It is very difficultto have teaching aids and lesson plan well done daily. The number of students in each class is another problem, the teacher works under pressure to cater for every individual.		no		the curretn situation if it has not occurred is that of lack of funds. There is no money to buy even manila and chalk the daily needed resource.		1		As a Setswana tteacher I feel I have been equipped with necessary skills and information from my lectures. I am ot afraid to face the challenges and competition from other colleagues. My educaitn courses cannot be left out esp. (educ. Psychology and other		2		I am able to cope with the uncomfortable conditions sometimes as I know I signed the memorandum with the government.		no										1		(see q12)		2		My communication skills have greatly improved between coleagues and the public in general.						1		the newly reinforced system of daily lesson planning is not a big problem to me.		The diploma course is no longer necessary, I feel it shold be dealt away with and the degree courses be introduced in MCE. Right now we are frustrated in life due to this qualification.		above		being a daily scholar - succcesfully doing well at the end of the course. - meeting new people and making friends.		Having a problem with the library especially Setswana books.		the school should be renovated for the better the fences etc.		yes		Javelin coach, which skills I gained in service.		Students do not show any interest, they are being pushed around.		no		Housing - Exam - Time table.		no		furhter study		Until retirement.		yes		UB		How to become a good class teacher

		Sed 2		35		m		1997		Diploma		MA		SC		no		Debswana		no		No		25				no		I can't have 25 lesson plans in a week		no		I can't have 25 lesson plans in a week		1		The contetn covered are beyond the syllabus usede where I teach. I have done calculus which does not equip me to teach these small kids.		1		That (is?) where we were taught the skills and methodology on how to approach certain topics.		no										2		It prepared me to be aware of the mind of my pupils so that you understand them.		2		Though I am not that good in communicatin skills it taught me a lot. I have used some skills which I use now.		(na but see comments				2		the first teaching practice was not that good as it was my first time to stand in front of pupils but I gained experience that time to do well in my second one.		Teachers welfare.		they are good so I wouldn't mind they stay the same.		If you are playful you cannot do well.		I discovered that I shouldn't combine this hard subjectlike Maths / SC.		no		yes		I coach softball and I take part in ahtletics.		Nothing		There were many sports codes which I took part in.		Examination - sport - interviewing.		no		I see myself as a sportmaster		Till I retire.		yes		Distance		Administration

		Sed 3		32		f		1999		Diploma		SE		RE		yes				no		yes		20		4		no		Sometimes I have a lot of marking for the 5 classes for Setswana and take most of the time here. It is a core subject therefore students are too amny per class (40).		no		We have insufficient material because the school has no money to buy adequate (?) e.g. students have to share textbooks.		1		I don't have any problem with delivery of my subjects content except that with Setswana I feel that maybe we covered a lot in grammar than culture, this makes it sometimes not easy for me to prepare for my culture lessons. Most of the content we did in cu		2		I do  not have any problem to prepare for my lessons using approraite methodoliges because of the profressional studies taught at college.		yes		2		I deliver my content quite well and the contnet is enough.		2		I can use proper methodologies as well as appropriate material since I have been eqipped with		1		I undertand what education entails, I understand my profession and even how professionally I should conduct myself as well as the profession itself.		1		It improved my communication skills therefore I can easily communicate and even teach my students some skills they need.		(na but see comments				2		Teachers who were already in the field already used to assist us to prepare genuinely for our lessons, they really helped us grow professionally.		the automativ promotion of students from promary to secondary gives us a tough time. Those students do not perform at all since they just come here regardless of their PSLE results.		I don't feel I can change anytjing but can rather improve on what is already in place.		The curriculum or structure of the courses - the way we wrote assignemnts  - Hostel life.		Poor sewage systems - poor support from some lecturers when assisting us in working projects - Bias when marking assignment s.		NA		yes						yes, some content in education taught us how we would be expected to live with the community we will be serving in.		PTA - Staff dev. Comm. - TCB comm.		Yes but in some like PTA nad staff developemnt we share with new teachers the experinces and expectations as they join in the field.		Senior teacher grade One.		15		yes		UB		Advanced computer skills.

		Sed 4		34		m		1997		Diploma		SS		RE		no		UB		no		yes		35				no		too many classes to attend to.		no		too many students to attend to.		1		It covered most parts of the curriculum to be taught in Junior schools.		1		It catered for mixed ability classes which are common in our educaiton set up.		no										2		The meaning of education and educatinal psychology.		2		Study skils and basic conputer literacy.						1		A person get well with what is happeneing in the ground.		Dealing with illeterate students, the ones with dyslexia. - School heads who resist changes e.g. the use of the internet.		Upgrade MCE to offer degree.		Interacting with most students all over the country - getting a diploma - experience with life.		Getting a diploma (not easy) - financial constraints (always broke). - following rigid schedules.		It was  great experince. Wish could have stayed more for a degree.		yes		Coaching volleyball - coordinating wildlife.		Meeting with a headteacher who doesn't encourage innivation.		Yes I was a volleyball player		Housing - fund raising.		No , there is no such forum where we are exposed to such things except in sports.		Getting a degree		10		yes		Distance		Computer literacy.

		Sed 5		35		f		1993		Degree		RE/SE		PE		yes				no		yes		24				yes				yes				2		I believe in RE more emphahsis should be put on exposing student teacher to various religions since the syllabus is a multi religious one.		3		The syllabus did not cover problems or challenges we are to expect when we get to the field in terms of teaching a multi religious studies especially considering the mixed ability classes.		no										2		Generally I would say the course was of great benefit especially course like child development, psychology, test construction etc.		1		As a teascher it is useful to know how to communicate both to students and to your superivisors.						1		I feel the little chance we got prepared us to fit in well in the field of teaching with confidence, but I fell that more of micro teaching must be done to produce teachers who are competnet by the time they complete their training.		Problem of automatic promotion of pupils. Some need special educatin since they couldn't even read or write but the teacher has the syllabus to complete, and streaming is not allowwed so it is frustrating to me as a teacher.		I would make sure that TP starts year one term 3 for at leat a month or two - the library if it is still in that state must be improved.		I liked thet attitudes of lecturers, they are well informed and knowleadgeable in their subjects - accomodation was good - copying was a rare thing during exams unlike at UB.		The day we were at strike because of the I don't care attitude of the admin.				yes		athletics		time is not favourable. Most of the time we knock off late.		no		School council  - environmental club.		no		Nothing because by then I will be self employed.		few years and then go into the business world.						Computer literacy - admin courses.

		Sed 6				m		1994		Diploma		SC/SS				yes				no		yes		30				no		no time to mark for 6 classes		no		not enough labs e.g. labs are out of order.		2		enough was done especially in professional studies. We coverdd the sylabus to the full (JC) syllabus.		1		Explained above. We were even trested topic by toic on the JC syllabus.		no										2		Parts of the course like theories of learning, test and measurement were helpful.		3		There was no computer awareness involved - no rofesional studees involved.						2		I had first hand experince in teaching scieice for the first time.		Not going for furhter studies.		Change the diploma to a degree course.		Doing education for the three yearrs - exposuer to the experinace of micro teaching - TP - peer teaching.		Hardly any		Extend and maintiain the kitchen and ablution - start degree programmes.		yes		softball coach - athletics coach.		lack of experience, doing it out of love.		No I was not involved with any sports.		Sportd committee - staff develpoment committee.		I was in the scince club abd attending meetings.		Yes (?)		20		UB		Teaching mixed ability classes - item writing -computer awareness.

		Sed 7		42		m		1988		Degree		MA/SS		SC/AR		no		BCA		Yes		yes		15				yes				no		No do permit us to buy all teaching materials e.g. for now the learnres have been operating witout calculators.		2				1				no										2												1		Able to learn to the job activities, tat is putting the theory  we learn at the college into practice.		Automatic progression of learners some of them cannot even (?) a thing. - outdated conditions of service.		Public relations, hoe to work with other people.								yes		Athletics coach		lack of support from the administratin - fiancial contraints.		Not much because because there were no special courses offered to cover extra curricula activities.		Tiem table - Athletics.		no		Professional farmer, keeping stock for commercial purposes.		5 years						managemetn courses.

		Sed 8		30		m		2000		Diploma		DT		MA		yes				Yes		No		24		6 (CE)		yes				no		Because of the policy of governemnt take over the materials are normally a problem and this compromise teaching.		1		With refernce to project work it is much easier to help my students to produce good product because I have good prob;em solving skills.		1		When I stand in ffront of my class I have what it takes to deliver effectively in fact this was my most favourite subject at MCE.		no										1		Other elements learned in educaitonal admin have played a major role moulding me into a better teacher.		1		English was very difficulat for me whislt a secondary school student but through this course my speaking and writing skill have improved greatly.		na but see comments				1		I personally was a champion in this area and it came as a result of good preparation from my CSS and maths lecturers.		People who completed way back do not want to accept change e.g. using a role play in class sometimes would be termed a misuse of time by an HOD or any memebr of the senior staff.		Give students enough text boks - upggrade the college to offer degrees.		Being moulded to express myself easily through CSS in drama nmodule - exposed to play sports - supportive tutors and lecturers.		lack of textbooks - too much drinking from students - water shortage.		Positive - lecturers were very supportive and students governance supported - Negative; many outsiders / foreing lecturers that sometimes do not go well with local culturla practices.		Yes		Volleyball assisitant coach. - None because I am a qualified coach.		None because I am a qualified coach.		Quiet well as there opportunites creted for me to compete in the collegeleague and tournament s.		Staff technical team - sport - IT comm.		Yes coz given the chance to play the sport have advanced my skills very well. Now I am a volleyball coach identified after competing.		SDF in college / highter institutions. Furhtering my studies after 8 more years.		8		yes		UB		IT - Human resource management - Public speaking  / relations.

		Sed 9		26		m		2004		Diploma		DT		LS		no		UB		no		yes						yes				no		without the material in school it is difficult to teach. At times there is clain that there is no money to buy the materials.		2		In that there are som many chalenges that were supposed to be addressed at the college rather than at the teaching service.		3		Relied much on educaitnal courses and much was assigment based so not much was aquired.												1		the content relates much with the day to day learnng in the schools.		1		Commuication is very vital in any organisation and various media are used therefore it is necessary to be knowledgable on that.		1		More challenges are cropping up every day when a new topic is introduced. Therfore it isnecessary to know how best to attend to different learning abilties.		1		Taught beyond all instructioonal pplanning (?) and its implementaion which is quite important.		Students intake at JC resulting in teaching large classes. - limited resources to plan a nd teach effectivley.		Increase the scope and the contnet on the DT courses.		Learning special educaiton and CSS was enjoyable and important not only to teaching but were much more like some social skills to acquire.		Unfair treatment of students				yes		Athletics - football		Organisations and cooperation of memebers.		no		STT - sports committee.		no		No because of the managemet of the school demotivating and always looking for problem.		the lowest I can stay.						Educational management - Work relations - motivational strategies and positive reinforcement.

		Sed 10		35		f		1993		Diploma		SS/SE				no				Yes		No		25				no		I am teaching 5 classes which have a maximum of 43 studetns each so I have very little time to prepare and meet the needs of each class. I also have some other activities apart from teaching.		no		We have very little or not enough materials to use because of the number of students that we teach.		2		At MCE I did FoE which helped me to cope with kind of studetns I teach. I also did methodology and G & C.		2		I was taught about the qualities of a good teacher which are some of the things which enhance my profesionalism.		no										2		It helpedme to know and underatnd the stages of development. This made me to know the different levels of ability a student can have and how to handle thjem.		2		It really improved my grammer						2		I was able to learn the needs of a student. How to handle students of difernt abilities.		Lack of support from those above (TSM) - The student teacher ratio - automatic promotion.				It boosts (?) my self confidence through peer and micro teaching.		After graduating as a diploma holder it is not easy to go furhter for a degree.		Degree courses must also nbe introduced so that student teachers may have a choice to do a diploma or a degree.		yes		member of prefect committee - mamber of AIDS club.		None				Senior managemtn committee - prefect committee - AIDS committee.		no		Attendong school, furhtering my studies.		Until retirement		yes		UB		coomputer courses.

		Mko 1		31		m		2000		Diploma		AR		MU		no		BCA		no		No		24				yes				no		there is very limited resources, especially money for buying materials.		2		with the set up of CJSS there was no need to do two subjects because the other mainly minor I have completely forgotten about it.		2		This helped me in the sense that I was able to change into a teacher and also learned how to work with students and colleagues.		no										2		Learnt a lot of things fro the first time, but topics were just passsed without looing at them intensivley.		3		This was new course and I did not take it very serioulsy because I was not sure if it was going to be examined.						1		My forst experince of teaching was during TP and this proved to be very important exercise meeting students and staff. I learned a lot during this exercise.				Computer education be a major there should only be one subject done I.e. major.		Lecturers were keen to offer education to students.		Student welfare was not taken into consideration.				yes		softball		lack of transport.		I am now a softballcoach ever since I left MCE.		Sports committee.		No		Administration		10		yes		UB		Administration courses

		Mko 2		29		f		2000		Diploma		MA		GC		no		UB		Yes		No		24		GC		yes				no		the material avaialable covers a little of some topics.		2				1		Some activities covered in PS were relevanat to the JC syllabus thus makes it easy to approach using similar or related activities.		yes		3		We did not have enough practicla but I now feel I needed such to be able to apply it.		3		We did not have enough practicla but I now feel I needed such to be able to apply it.		2				2								1		I am able to use the feedback which I was given by my supervisirs to correct the mistakes I did when on TP.		pupils attitudes towards education - pupils general behaviour - dealing with students who are HIV affected - dealing with adolescents.		Allow enough practial work in GC.		Coping with insufficient materials (books) - adequate training esp. major.		Shortage of textbooks - shortage of water				yes		Coordinating PACT club - address students in areas of need, provide counselling and work with PACT members to help other students.		Yes there are some cases that I feel I am not fully equipped to help students on.		Not adequately but the little I got I am surviving though I still feel I ned more than what I got at MCE.		GC committee - prefect c. - disciplinary c. - prize giving.		Yes, as most of them are guidance related.		Teaching		for ever		yes		UB		HIV AIDS workshops / courses - GC courses.

		Mko 3		39		f		1988		Degree		SC / MA				no		HIS		no		yes		6				no		too much administratvie work		yes				1		I havenever had any problems with the teaching of scince since I was adequately preparred. Content was relevant and enough.		1		I havenever had any problems with the teaching of scince since I was adequately preparred. Content was relevant and enough.		no										2												1				Mixed ability teaching  hence syllabus completion a problem. Qualtiy  / standrd of students is dropping over the years hence a challenge (methods and T aids.)		Science; students should be able to specialise in at most two subjects e.g. chem / bio; phy / chem. - Graduats should be able to teach at senior schools.								no								Housing - discipline - academics - pastoral - time table.		No there was nothing during the course that addressedd these.		Running my own business preferably a school.								Computer studies - developing teaching aids - coping with stress - time management.

		Mko 4		32		f		1996		Diploma		SC		MA		no		UB		no		yes		24				yes				yes				2		more information needed in topics such as electronic comunication.		1				no										2				2								1		without it who would know how to deal with situations that we face on a daily basis. The helo from lecturers during the time helped me to know how to handle most o fthe topics.		slow progression in the teaching profession. - unruly studetns from day to day - very slim chances of going for furhter training hence (?) this is vital.		Allow room for discussions on topics that are not easy to teach in schools, give trainiee teachers enough time to discuss them together, (peer teaching).				When a male lecturer verbally abused me when I reported why I failed to submit my assignment on time because I was on sick leave.		the issue of students lecturers affairs. It never ends but it is unfair when students were done favours and exams and tests leak and marks handed out.		no								G & C - book committee - environmentla committee - disciplinary committee - school cleanliness committee.		Yes with the litle knowledge I got from my counselling lessons, I developed a large interest in being invloved in the guidance committee.		Continuing my studies including learning accounting.		not long		yes		UB		computer education - motivational talks need to be held more often.

		Mko 5		32		f		1998		Diploma		RE		SE		no		UB		no		No		20				yes				no		since the government take over schools run short of stationary.		2		professionally - content wise -  I feel comfortable and secure when  teach. Syllabus wise and conduct wise.		1		examination setting - I don't have a problem.		no										1				2		I did it for a year but I feel that three years of doing CSS would have been better.						1		it exposes one to the treal teaching and challenges in thet teaching field whjich is good.		Automatic promotion of students who failed at Std 7 grade D and E these don't don't know how to read and write.		Minor subjects - they are not that helpful.		Learning independently in a condusive environment.		shortage of books - lazy lecturers - poor administration.		Professionalism - this was bad during our time - especially leakage of exams.		no								I am new to the school - have not been orientated yet.				having my own day care - pre school.		15 years only		yes		Any opportunity I get because UB is not working the list is long.

		Mko 6		38		m		1992		Degree		SS / SE				yes				Yes		No		10				yes				yes				2		Most of the topics in our syllabus were not covered at MCE - physical environment, contours, geomorphology and many geography sub topics.		1		we did a lot of practice on various topics. Peer teaching and teaching practice on second and third years.		na										1		It was important to learn about child development - motivation and conditoning.		3		We were taugth grammar and tenses, specnt time presenting instead of doing something better.						1		Learnt a lot from those qualified how to teach and approach lessons.  - learned how to behave as teachers and what is expected of us.		Moulding the students into responsible and well cultured citizens - raising the pass mark of my school - encouraging parents to take part in the learning of their students.				High level of discipline from the administration.		Favouritism by some lecturers. - non commitment of some lecturers - laziness and copying by some students.		the administratin treating the students like little kids - not allowing them to operate the college bar.		yes		table tennis as coach - debating club as advisor.		Shortage of time - students not being comitted.		Yes - was a player for the school team and school captain.		Disciplinary committee. - staff housing committee.		No!		Still teaching, maybe school head.		7		na		na		computer skills

		Mko 7		25		m		2004		Diploma		MA		MU		no		UB		no		No		24				no		there are more lessons and also more pupils in each class so it takes a lot of time to prepare for such kind of classes.		no		the materials are not avaialble or a re hard to get.		2		some of the topics are hard to teach so if each topic on the syllabus was takken care of at the college it would be much better.		2				no										1		Topics like Human development helped me to work well with students, knowoing aht they need at a particualr stage of develpoment. Sociology helped me on how to work with ohters in society.		2		It helped on things loe taking minutes of a meeting.		2		It hellped me to cater for the mixed ability classes when I am teaching and also be able to help those pupils who need special attention.		1		It exposed me to the world of teaching so I was able to see what is expected in teaching.		Teaching a class of toommany pupils - teaching some of the students who re mentally retarded.				Knowing how to work with others - working with pupils - to be confident.						yes		Choir, training the school choir.		conducting		teaching on conducting was not done.		Prize giving committee		No		Music lecturer		10		yes		Study abroad		Special needs education

		Mko 8		36		f		1994		Diploma		EN / SE				yes				Yes		No		24				yes				yes				2		at the college we were taught morphology which to me is unimportant because once one becomes a teacher the topic is a thing of the past. We were also taught tree diagrams (?) and they are not heloing studetns which we teach up to date.		2		communications and study skills is very good. It prepares one to face future challenges.  (?)		no										3		By then I was not aware of what would happen in the field so I took it as a subject to learn at pass (?) at MCE.		1		Prepares one for the future I.e. use of English. - preparing a report / report writing - almost all the topics are useful.						1		All the steps that are needed in the classroom are now easy. Exposure in TP heloed very much. As I still use those devices I used as a TP student and they are working for me.		Corruption at the MoE - favouritism at school level - students who did not do well at promary level cannot cope with the hardship at secondary school - nonperforners promoted and performers left behind; bootlicking.		Only methodology could be taught.		I grew as I was there - I got a dinstinction during my TP and was highly motivated.		Mrs Mbaakanyi was a problem.		I loved music.		yes		English club coordinator.		We end up having sking disease because our country is very hot.		No - patrons were students lecturers did not participate.		Staff development comitee.		No				Not for long		yes		UB		Human resource management.
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		Mas 10		42		m		1987		Degree		SS		EN		no		Poly		no		No		05		6		11		no		I am an administrator / teacher / counsellor - as deputy head I deal with staff members teaching and non teaching, students parnts and other stake holders.		no		not enough AV aids - the ministry has reduced the grant it used to give so the money is not enough - we write questions on the chalkboard fpr students to answer when administering end of term tests.		1		SS mainly deasl with the past present and future, so it needs someone who is always researching for information. That is what I do.		2		the course did not do much on students with special needs. It is an area of the course that needs to be dealt with in detail.		yes		2		It is a language and teaching language is not that technical.		2		the course did not do much on students with special needs. It is an area of the course that needs to be dealt with in detail.		2		mostly people who started the college were not sure of what to deliver. They were recruitted from all walks of life.		3		syllabus kept on changing - course was made 2 years then later 3 years - the syllabus was just too long for 3 years - prescription list for books changed every year.						1		had to get a feel of real teaching - explored myself in finding out what I was good at and also my limitations.		indisciplined students - students who do not know the value of education.		phase out dipoma and introduce degree - students to specialise in one subject - enrich the content to produce graduates who are marketable internationally.		being a pioneer - doing subjects / courses without textbooks / learning aon an institution without a functional library.		school being constructed while we were taught - aboloshing SRC - not having lectureres for the subjects - everything was disorganised.				yes		chess coach instructor - PACT advisor		students may not be interested in extra curricula activities.		Yes I partiapted in them and excelled so I coach what I have done while a student.		PTA - timetable - JCE - G&C  - Discipline - SMT 1 and 2.		yes - I chaired meetings - I raised funds for the club - I organised trips		retired		3						IT - Mixed ability teaching.

		Mko 3		39		f		1988		Degree		MA/SC		na		no		HIS		no		yes		06				06		no		too much administratvie work		yes				1		I havenever had any problems with the teaching of scince since I was adequately preparred. Content was relevant and enough.		1		I havenever had any problems with the teaching of scince since I was adequately preparred. Content was relevant and enough.		no										2												1				Mixed ability teaching  hence syllabus completion a problem. Qualtiy  / standrd of students is dropping over the years hence a challenge (methods and T aids.)		Science; students should be able to specialise in at most two subjects e.g. chem / bio; phy / chem. - Graduats should be able to teach at senior schools.								no								Housing - discipline - academics - pastoral - time table.		No there was nothing during the course that addressedd these.		Running my own business preferably a school.								Computer studies - developing teaching aids - coping with stress - time management.

		Sed 7		42		m		1988		Degree		MA/SS		AR/SC		no		BCA		Yes		yes		15				15		yes				no		No do permit us to buy all teaching materials e.g. for now the learnres have been operating witout calculators.		2				1				no										2												1		Able to learn to the job activities, tat is putting the theory  we learn at the college into practice.		Automatic progression of learners some of them cannot even (?) a thing. - outdated conditions of service.		Public relations, hoe to work with other people.								yes		Athletics coach		lack of support from the administratin - fiancial contraints.		Not much because because there were no special courses offered to cover extra curricula activities.		Tiem table - Athletics.		no		Professional farmer, keeping stock for commercial purposes.		5 years						managemetn courses.

		Mots 4		42		f		1988		Degree		SS		nr		yes				Yes		yes		10		3		13		no		a lot of my time is taken away by admin issues.		no		nowadays government budget is tight so it is not easy to have all the necessary reaources in place.		2		contnet given well covered syllabus and went far beyond.		2				no										2		FoE did a lot to prepare us to teach. Theories such as the behavioural theory, social learning theory, philosophy of educaiton did a lot in preparing us for teahcing.		na								2		this prepared me for the realities of teaching and what is expected from a teacher.		pupils behaviour unbecoming.		I would focus more on mixed ability teaching since pupils taught have a wide range of abilities ranging from A band to the D band. Outcomes based educaitnal approach would be the most appropriate for the calibre of students that we have.		research done as part of DSE.		Library not well equipped / library stock levels very low limiting research.				no				generally low interest.		no		Staff development - PTA - exam comitee.		No. left college not aware of the existence of such committees in schools.		being a ful time counsellor.		20						computer skills - library skills - all teachers should be offered in special educaitn.

		Bok 1		40		f		1988		Degree		EN/SS		DT		no		UB		no		No		na				na		na				na				2				nr				na										2												2				teaching mixed ability classes.										yes		netball coach		teacshers having ;ittle interest in extra curricular activities		no		almost all (school head)		not really		remaining as school manager		for the rest of career life						Educational management

		Ttg 7		41		f		1988		Diploma		SE		SS		yes				Yes		No		15				15		no		with the post I am holding at the present (HoD) there is a lot to do, hence less time for preparation.		no		Since government take over there are les funds in schools and therefore schools cannot purchase enough materials for tehacing.		1		Methodology is the most important aspect in teaching and since as the time of my training it was emphasised it helped me to prepare much for teaching.		1		Methodology is the most important aspect in teaching and since as the time of my training it was emphasised it helped me to prepare much for teaching.		no										1		As stated it is the foundation / basis for teaching and hecn when well preppared in that aspect one is an expert.										1		It was an experince of the classroom situation, what to expect, wht to encounter and how to mange the classroom.		Students' indiscipline				Learning how to be a professional - discovering my weaknesse and strengths (pesonally and academically) - openess and interaction in society.		seeing some of the lecturers being unprofessinal in different areas of life (not exemplary to trainees).				no						No. One wojld get involved by choice not forced and therefore those who did not lie extra curricula activities did not get involved (gained no experince)		academic - kitchen		No there were no such committees and nothing would prepare me. Just built personal interest.		Business		early retierment		yes		UB		computer skills - managemtn skills - teaching material based workshops.

		Bok 8		42		f		1988		Diploma		HE/SE		EN/SC		no		HIS		no		No		16		1		17		no		a lot of time is spent counselling students especially in the afternoons.		yes				2		Most of the toics we covered in our training are similar to those that I am teaching.		3		since the college was just beginning a lot of things were not in place. Even books were scarce.		no										3		Since we wrre the forst ones it was like everything was beoing experimented on us.		na								2		It made me not to have stage fright - I develpoed confidence.		Teaching rude students - having uncoooperative parents.		A lot of subjects should be practical so that graduates will be self employed after school.		I was taught by excellent patient lecturers.		None.		the student allownace needs to be increased.		yes		Coaching athletics students.		A number of students are not interested.		not really		Preffects committee - G & C - Purcahsing - AIDS.		no		Needing to join a different department.		3		na				ITC

		Mots 7		38		f		1989		Degree		MA/SC		na		yes				Yes		yes		13		2		15		yes				yes				2				3		there isn't much practice done for the syllabus when we get to schools. This is so because more topoics covered in for three are a bit challenging, but when we go for teaching practice you face mainly form ones and a limited  times if any, form 2's. the c		no										2		Child development and G & C were quite useful but emphasis should be on the teenager because that is our client.		3		I saw it as a course forcing one to do English.						2		It brings one to reality, what she or he will be expected of when one resumkes in the fleld.		Students behaviour - children with speial needs.		Expand more education (on the part of G & C / psychology) - Teacher trainees need to know about the human behaviour. - Mould the trainee to be a real teacher.								no						No. Sports was not compulsory so I dod not take part.				No. the college programme did not prepare us for that.		Continuing in the teaching profession.		Til I retire.						Professionalism - and any other course which can help one to deliver the goods.

		Ttg 3		42		f		1989		Degree		SC/SE		na		no		UB		Yes		yes		15		1		16		no		Because there is a lot of work outside the classroom, I am doing pastoral care so every now and then there are some studetns cases to atend to whenever I am free so the work is hectic.		yes				1		The methjodology we received in the 80's was quite good for prep. Esecpially in science and setswana by then we were givn more time on how to prepare for lesson and on the approach of different topics in our subject areas. Even in the education department		1				na										2		We were taugh information on child develpoment which is quite good because we have to undersatnd the stages of develpoemtn so that when we teach we know the kind of students and the problems we can encounter - various teaching methods / aids / techniques		4		At our age we did not expect to be given multople choice test items through out and letureres were not serious about the course. I had learned nothing in that course and I did not even know why it was introduced in those days.						2		We were given the chance to experince with the kids - really it prepared us even to loike our profession so that when we completed we knew how to tackle the problems we encountered in teaching		Attitude of learners concerning schools attendance, study , behaviour - making changes in school - attitude of other tehacers and SMT.		Subject combinations - learners to specialise in one subject and be forced to do guidance and counselling looking at the situation of studetns nowadays.		Dveloing very high self esteem about my educaiton I received at MCE - Hard work leads to rewards - To be an MCEgraduate is a blessing because progress / always deveoted to our work.		Given subjects that were not rlated and being forced to study them though you wanted to change. - lectuerers being rude to learners.		Intimate relations between lecturers and students.Lecturers are parents and as such they need to have sexual relationships with their felow studnts.		yes		athletics / netball umpire - counsellor counselling students.		Sometime support of admin is not enough at least they shouold show up at the grounds even if they are not doing, just to pass by.		Yes! I used to run and play netball there, we were (only?) 7 in number and we used to beat all the teams (87 88 89 ). We had coaches and supporters.		Academics - counselling.		With sports yes because they used to encourage us in athletics and in blaa sports…(?)

		Bok 3		50		f		1990		other		SE		MU		yes				Yes		yes		12				12		no		pastoral duties and counselling as well		yes				2		I was not well provided with literature lessons		2		the way I present / conduct myself really helps me to go well with everything in my service		no						2		because I soetimes take part in music and drama competition though I am not teaching music.		2												2		It trained me to stand confidently in front of the kids and deliver the content withiut hesitating.		student's behaviour - lack of financial resources - lack of supervision (from the department) - poor paretnal involvement in supervision of their children.						lecturers who absent themselves from lessons - tjose who did not mark students work - students teacher / lecturer relationship				no				lack of equipment		na		PTA - Environmental - G & C		Yes because I was a member of traditional club.		being a professional school counsellor		25		nr				Administration. - G & C

		Ttg 14		38		f		1991		Degree		HE		EN		no		UB		Yes		No		15				15		no		have other duties beside teaching (administration)		no		the purchasing procedure, resources are at times not available due to the procedures in place.		3		e.g. fashion and fabrics - just taught to construct and article to teach students after competion from college. Should have been taught more as dictated by the market in addition ggraduates from MCE could not teach at SS because of this deficiency.		3		not detailed, information was scanty, there were no resources during our time.		no										2		Child development - this preaperd me for future intersations with learners, te approach to adopt when dealing with various groups, how human beings behave and so forth.		3		Presentations. Prepared us to learn skills of public speaking.						1		Was a platform to showcase my potential, identify bot positive and negative traits, an opportuntiy to work on my weaknesses before final placement in schools.		indiscipline in schools - curriculum; feel some topics not detailed enough to prepare individuals for work.		Time to be utilised fully, expand college to level of a University, teaching to be done in the evenings, learning needs time - ample (?)				Meals poorly prepared - cleaners did not do their work well - hostel life used cold water - Some arrogant lecturers.		the institution was like a high school (no evening lectures, facilities like internet, computers not there.		yes		chair of school academic committee - library committee		Time is insufficient. Pupils dismiss late.		Yes - I was a volleyball player - member of the college wildlife club		Academic committee - library - fundraising.		yes, was activley involved, held offices e.g. secretary, so able to continue adding value to committees in school - decision making skills.		something different other than teaching		2		yes		UB		Instruction design - supervision of instruction - HRM - Performance management (improvement of performance).

		Mas 5		37		f		1991		Degree		SE		SS		yes				Yes		No		nr				nr		yes				no		the school does not have enough resource material		1		in both courses the subjects covered both the contoent and the teahcing methodologies.		1				no										1		the course addressed topiccs such as child ggrowth and development which are of major inmportance on teaching.										1		as a student who didn't teach before this exercise gave me a platform to practice what I was taught in class.		as a teacher today I am faced with a problem of teaching students without enough resources, clasrooms and teaching resources such as books and stationary.		the level of educaiton being offered at MCE.		the lecturers were very professional-  accomaodation was quite good.						yes		athletics		pupils don't take extra curricula seriously.		no - students by then were not forced to join any extra curricula activity		staff development committee.		yes through the subjects which were taught at foundations of educaiton though it was not adequate.		School head		long term						teachers should be resourced in co curricula activities - computer awareness - special education.

		Ttg 11		39		m		1991		Degree		EN/SE		na		no		UB		no		No		30				30		yes				no		no prescibed texts or teachers guides (he is teaching phys ed.)				I no longer offer subjects that I trained in at MCE. I offer physiacl educaiton.		2				na										2		It provided me with knowledge on educational matters and their relationship with the teacher, students and other stakeholders.		2		taught me general organisation						2		Gave me the opportunity tointeract with learners and teachers.						grew as a person - introduced me to the teaching profession - my confidence and self esteem grew and I no longer have diffiuclty in expressing my views.		students v administration		I have long finished there but during my time flet that the administrators were not creating a good learning environment.		yes		sports - school sports master spearheading the development of sport		non suport fro the administration who stil see sport as mere play.		Not much it was more academic.		Sports committee		Not that much to tell the truth. The B Ed course at UB (phys ed) equipped me me with more knowledge on sports and other extra curricula activities.		To change the image of sport in Botswana		5		na				computer awareness course - interpersonal skills course - inservice training in teaching subjects.

		Ttg 5		39		m		1992		Degree		DT		MA		yes				Yes		yes		30				30		yes				yes				2		Some course (contnet) were not offered or were very insufficiently offered eg electronics, plastics, mechanisms, design process, photography.		2		the professional part was OK except that there wasn't what to be taught (?) was well prepapred but then the topics used for practice at college were not the real stuff to be done in the field.		no										1		testing and evaluation stood out to be tops. Even after 10 years I still the material at times. IN fact the whole syllabi helped me a lot when I got to study overseas for my degree.		2		Do not rmember much but I think it helped soince It still includes some foundation of education and professional studies. Adapting ot the style in the field was so easy.						1		Very useful as it guided me towards the real teaching experince. It gave the clue of what to expect in the classroom and interpersonal relationships in schools.		The disadvantaged kids and having to lead the dissilusioned teacher. The lack o resources and the lack of suppot from the community.		Not much only maybe increase the knowledge of some content material.		Micro and peer teaching  - interpersonal relationships (their importance) - educational tours - working as as s student librarian.		feeding (diet and feeding times) - recreation - administtration.		nothing more than my positive experinces.		yes		athletics - trainig kids. Softball  -training kids.		Lack of motivation amongst kids - lack of parental support - community support.		Yes it did as I was in the sports committee and the softball team which was very successful. I also chaired the ballroom dance club and got a chance to be a member of the Botswana Ballroom Dance Association.		Academic committee - school managemtn - sppports committee.		Yes it helped me be in the sport s committee as I was a staunch member of sports. Other comittes I am there by virtue of being a (senior) supevisor.		Teaching and furhter studying		Til I retire.						interpersonal skills courses - management - effective and fruitful leadership - mixed ability teaching.

		Mko 6		38		m		1992		Degree		SE/SS		na		yes				Yes		No		10				10		yes				yes				2		Most of the topics in our syllabus were not covered at MCE - physical environment, contours, geomorphology and many geography sub topics.		1		we did a lot of practice on various topics. Peer teaching and teaching practice on second and third years.		na										1		It was important to learn about child development - motivation and conditoning.		3		We were taugth grammar and tenses, specnt time presenting instead of doing something better.						1		Learnt a lot from those qualified how to teach and approach lessons.  - learned how to behave as teachers and what is expected of us.		Moulding the students into responsible and well cultured citizens - raising the pass mark of my school - encouraging parents to take part in the learning of their students.				High level of discipline from the administration.		Favouritism by some lecturers. - non commitment of some lecturers - laziness and copying by some students.		the administratin treating the students like little kids - not allowing them to operate the college bar.		yes		table tennis as coach - debating club as advisor.		Shortage of time - students not being comitted.		Yes - was a player for the school team and school captain.		Disciplinary committee. - staff housing committee.		No!		Still teaching, maybe school head.		7		na		na		computer skills

		Mots 6		49		f		1992		Diploma		EN/RE		na		yes				Yes		No		24				24		no		because I have other things to do in the office as a senior teacher.		no		I wish there were ready made teaching aids on the subject.		2		it was only unfortunate that the course was later changed from Christian religion to many reiligions nationally the subject was not doing well.		2				na										1		helped us with skills in methodology - psychology of a child - knowledge of philosophy of education so as to get an understanding of where to start.		1		helped with research skills which enabled me to find information for whatever subject or topic I was dealoing with - even now I utilise the  same to help pupils do independent research in the library and to write notes.						2		it gave us a chance to imart knowledge under supervision so I could be guided to be the teacher I am.		Though most teachers were helpful there were those who seemed to be out to make fun and enjoy seeing you frustrated by awarding degrading grades. (is this a follow up comment to the TP Qu? GD)		I would like training to include giving knowledge in registers.		Study skills was enjoyable and helpful since we had people who were comitted to the course.		class boycotts		no		yes		SU club staff advisor		You spend more time after lesson and sometimes leaeve very late - this leave you little or no time for your own social life.		Not really. Most of the time we  were doing academic work.		Acdemic clubs.		No		As deputy school head		10		not sure				Computer courses

		Sed 5		35		f		1993		Degree		RE/SE		PE		yes				no		yes		24				24		yes				yes				2		I believe in RE more emphahsis should be put on exposing student teacher to various religions since the syllabus is a multi religious one.		3		The syllabus did not cover problems or challenges we are to expect when we get to the field in terms of teaching a multi religious studies especially considering the mixed ability classes.		no										2		Generally I would say the course was of great benefit especially course like child development, psychology, test construction etc.		1		As a teascher it is useful to know how to communicate both to students and to your superivisors.						1		I feel the little chance we got prepared us to fit in well in the field of teaching with confidence, but I fell that more of micro teaching must be done to produce teachers who are competnet by the time they complete their training.		Problem of automatic promotion of pupils. Some need special educatin since they couldn't even read or write but the teacher has the syllabus to complete, and streaming is not allowwed so it is frustrating to me as a teacher.		I would make sure that TP starts year one term 3 for at leat a month or two - the library if it is still in that state must be improved.		I liked thet attitudes of lecturers, they are well informed and knowleadgeable in their subjects - accomodation was good - copying was a rare thing during exams unlike at UB.		The day we were at strike because of the I don't care attitude of the admin.				yes		athletics		time is not favourable. Most of the time we knock off late.		no		School council  - environmental club.		no		Nothing because by then I will be self employed.		few years and then go into the business world.						Computer literacy - admin courses.

		Mas 6		36		f		1993		Degree		EN/SE		na		yes				Yes		No		nr				nr		yes				no		schools fianancial constraints though at some point one has to improvise there is need for the school to provide enough material resources so that teachers may use them to better student performance.		2		Grammar usage and literature parts of the course adequately prepared me for the job		2		the methodology portion of my major subject really prepared me for teaching. We were taught for example intonation, stress in words which is a component of the speaking skills - these being reading writing and listening. We were taught how to teach in a c		no										2		thte course gave us an overview of what to expect when we joined the teaching field. Instructional design had several modules which were very good at preparing teachers for the job. We also had psychology courses that aimed at teaching us the behaviour an		very useful more so that it helped us with wroting skills as well to teach how to write research. It was a benefit to me as a teacher of english because we had some grammar examples which to this day I refer to when preparing my lessons.								1				Special needs students, especially those with learning difficulties. Our syllabus do not cater for special needs studetns so the teacher has to struggle to keep up with the demsnds of preparing for mixed ability students as well as to push the syllabus.		Because I left a long time back my answer may not be relevant now.		Helpful teachers (some) - environment was condusive to learning - provision of a well stocked library then.						yes		debate club coordinator - table tennis coach.		Sometimes students do not prepare well for the debate sessions but thos is easily corrected. - fear of being beaten in a match. We try to prepare them psychologically before each match or session.				Library committee - computer awareness - book purchasing - tiemtable.		no		working full time in a library		10						approaches to teaching - special ed. - mixed ability teaching.

		Dith 2		34		nr		1993		Degree		EN/RE		na		no		HIS		no		No		30				30		yes				no		There are no resources in school, be it manilla paper or student's stationary.		3		the content did not address emerging issues such as environmentla educaiton which I have to teach at present.		2		I have been equipped with a variety of skills which enable me to controal and mange the class well. Various approaches as regards presenting of material to students was covered.		no										2		Quite a number of issues were adressed such as setting of tests, giving of feedback, reinforcement, dealing with students of different abilitites which today I am able to carry them out.		2		To me it was useful though it was for one year as it was not a three year course since what was not covered in the course I acquired it during my English lessons. However for thise students who did not do English did not benefit much from this course.						3		Not very useful since we had only one in 1993. During my second year we were not sent on TP.		Teaching in this era of HIV AIDS pandemic, students who have been turned into caregivers at an early age. Sometinmes teachers fail to assist such students or are not even aware of such kids in their classes.		I had long wished to see CSS being a three year course to equip studetns with communication skills which other courses do not offer.		Having been amongst these students who wrote good projects in  the final year which was used as a model to other students getting ammerit in the final year.						yes		volleyball				No. It was not mandatory totake part in such activities, hence I was not involved.		Library - staff development.		Yes. Leadership qualities were imparted through ggroup presentations.		Being a lecturere at a higher institution.		5						courses on setting valid and reliable tests - teaching studetns who are either infected or affected - communication skills.

		Sed 10		35		f		1993		Diploma		SE/SS		na		no				Yes		No		25				25		no		I am teaching 5 classes which have a maximum of 43 studetns each so I have very little time to prepare and meet the needs of each class. I also have some other activities apart from teaching.		no		We have very little or not enough materials to use because of the number of students that we teach.		2		At MCE I did FoE which helped me to cope with kind of studetns I teach. I also did methodology and G & C.		2		I was taught about the qualities of a good teacher which are some of the things which enhance my profesionalism.		no										2		It helpedme to know and underatnd the stages of development. This made me to know the different levels of ability a student can have and how to handle thjem.		2		It really improved my grammer						2		I was able to learn the needs of a student. How to handle students of difernt abilities.		Lack of support from those above (TSM) - The student teacher ratio - automatic promotion.				It boosts (?) my self confidence through peer and micro teaching.		After graduating as a diploma holder it is not easy to go furhter for a degree.		Degree courses must also nbe introduced so that student teachers may have a choice to do a diploma or a degree.		yes		member of prefect committee - mamber of AIDS club.		None				Senior managemtn committee - prefect committee - AIDS committee.		no		Attendong school, furhtering my studies.		Until retirement		yes		UB		coomputer courses.

		Mko 8		36		f		1994		Diploma		EN/SE		na		yes				Yes		No		24				24		yes				yes				2		at the college we were taught morphology which to me is unimportant because once one becomes a teacher the topic is a thing of the past. We were also taught tree diagrams (?) and they are not heloing studetns which we teach up to date.		2		communications and study skills is very good. It prepares one to face future challenges.  (?)		no										3		By then I was not aware of what would happen in the field so I took it as a subject to learn at pass (?) at MCE.		1		Prepares one for the future I.e. use of English. - preparing a report / report writing - almost all the topics are useful.						1		All the steps that are needed in the classroom are now easy. Exposure in TP heloed very much. As I still use those devices I used as a TP student and they are working for me.		Corruption at the MoE - favouritism at school level - students who did not do well at promary level cannot cope with the hardship at secondary school - nonperforners promoted and performers left behind; bootlicking.		Only methodology could be taught.		I grew as I was there - I got a dinstinction during my TP and was highly motivated.		Mrs Mbaakanyi was a problem.		I loved music.		yes		English club coordinator.		We end up having sking disease because our country is very hot.		No - patrons were students lecturers did not participate.		Staff development comitee.		No				Not for long		yes		UB		Human resource management.

		Dith 3		35		m		1994		Diploma		RE		SS		yes				no		No		30				30		yes		(I am always on stsnby for ME even though I never trained for it.)		no		Some resources are there like TV / VCR but since they are kept in the library they become inaccessible toother subjects because the English lessons are alwys schedualed for the library.		1		What I learned at college was very good. This I realsied when teaching my major because there were no wrotten books at the time when I started teaching and I was able to employ what I learned to teach.		1		religious educaiton is a subject intended to tteach toleance and this is where PS helped me to teach a lot.		no										1		Foundations of educaitn formed the backbone of my studies at MCE. I do not see bhow the course would be complete without it.		2		I have been able to use what I learned to help students in studying for their exams using CSS.						1		Since I had not taught before this was a good exposure for me.		I always wish to see my students passing and when they fail this becomes a big challenge as I tend to change the way I have been doing things.		the course on testing measurement and evaluation should be simplified at all costs so that every teacher leavningthe college should be well prepared here. I thin  k it is very important.		I developed as a persona nd hav a broad perspective on life.		none				yes		football coach		I lack in coaching skills.		No. there was not physical educaitn for all.		AIDS committee.		No. At thte time I was in college AIDS was not a serious issue in the country.		teaching		until retirement		yes		Pastoral studies at MCE / UB if they start them.		the college should try to keep up to date with emerging teaching skills in advanced countries and despatch to teachers.

		Sed 6		nr		m		1994		Diploma		SC/SS		na		yes				no		yes		30				30		no		no time to mark for 6 classes		no		not enough labs e.g. labs are out of order.		2		enough was done especially in professional studies. We coverdd the sylabus to the full (JC) syllabus.		1		Explained above. We were even trested topic by toic on the JC syllabus.		no										2		Parts of the course like theories of learning, test and measurement were helpful.		3		There was no computer awareness involved - no rofesional studees involved.						2		I had first hand experince in teaching scieice for the first time.		Not going for furhter studies.		Change the diploma to a degree course.		Doing education for the three yearrs - exposuer to the experinace of micro teaching - TP - peer teaching.		Hardly any		Extend and maintiain the kitchen and ablution - start degree programmes.		yes		softball coach - athletics coach.		lack of experience, doing it out of love.		No I was not involved with any sports.		Sportd committee - staff develpoment committee.		I was in the scince club abd attending meetings.		Yes (?)		20		yes		Teaching mixed ability classes - item writing -computer awareness.

		Dith 5		35		f		1995		Diploma		EN		MU		no		UB		no		yes		25		2		27		yes				no		there are no reference books in the school and students even share core texts.		2		I have a problem wit the tehacing of poetry because theb lecturer who offered literature was not good / confident in poetry and as such as learner I also did not have a good backgground.		1		Because I am able to approach challenges in the teaching fraternity with a positive mind. I have learned how to be professional. That has also helped me to deal with all students and other work mates from all walks of life. I am also able to handle studen		no										2		Since I teach students of different abilities Ed pshychology and G & C were my eye opener to teaching. Educational administration also helped me a lot as at some point in time I did administrative work and found the information attained at college very us		2		I am able to professionally communicate with both students and fellow employes at the school. I am also able to teach students different study skills that I learned and in turn get better grades for them.						2		It made me feel how exactly it is to do the actual teaching in fromt of a real class. It also instilled a sense of responsibility and commitment in me that I had the student's best interest at heart.		lack of advanced knowledge on the subject because of my limited education.		I would like MCE to offer degree since after completion of our diploma we take up to 15 years before we could be sent for a degree and that becomes a handicap in this changing world of technology.		I got real exposure to training and teaching - I learnt how to behave professionally - I also learned to be responsible for the live sof students socially and academically.		lack of text books - poor delivery by some lecturers.				yes		Girl guide coordinator and facilitator - school press club coordinator - PACT committee member.		Most of the pupils are one's orphaned by HIV and I have to offer counselling on a day to day basis and with lack of training I feel that I am not doing the best I can.		No the only extra curricula activities were athletics ball sports and choir. The ones that people like me whated disd not exist.		G & C committee - Library committee.		Not really - there wasn't enough exposure and even materials to prepare me for them.		Human resource manager		Don't know - I am frustrated by the system.		yes		UB		public administration.

		Mots 5		37		nr		1995		Diploma		DT		SC		yes				Yes		yes		15				15		yes				yes				2		integration of practicla with theory.		1				no										1				2		correct choice of communicating with the pupils.								prepared me to communicate with my pupils and to be confident in my teaching.		progrression - furhter studies				working with people  - meeting deadlines - perseverance.						yes		athletics and volleyball		pupils and teachers not willing to freely take part - harsh conditions of work I.e. difficulties in obtaining ttransport, feeding, accomodation.		Yes / no - the electives and social spports tried but the time and attention was inadequate.		sports - strategic planning		Yes because I was in the athletics club and we used to plan for the years programme.		furhter study		10		yes		UB		Computer studies.

		Mots 8		32		f		1996		Degree		AR		EN		no		Abroad		no		No		18				18		yes				yes				1		I had enough material to read and satisfactory guidance from my lecturers.		2		Even though I had to do the bulk of the work on my own. My lecturer on this protion was useless.		no										1		It has prepared me well especially in regard to professionalism.		3		Not useful. We were not taught how to use computers.						1		It helped me because I got to experience how being in the field will be like.		Lack of resources and teaching a subject that is not taught at Primary School.		I wouldn't in the negative sense but I would get a degre done at MCE because the course I did at degree level was not as chalenging as Diploma.				Lecturer who want students to suck up or fail them if they don't.		Our time (1994 - 96) I believ the Art department was at its peak as compared to the present time. Art students complain of not having proper resources for their training. Ask for ideas from their students who go for furhter training for their ideas on wha		no						No it did not because any sport that I was interested in was not offered.				No it did not because we did not have tie for any committee wahtsoever.				entire life				abroad		Craft course - how to cope with low achieving students.

		Mko 4		32		f		1996		Diploma		SC		MA		no		UB		no		yes		24				24		yes				yes				2		more information needed in topics such as electronic comunication.		1				no										2				2								1		without it who would know how to deal with situations that we face on a daily basis. The helo from lecturers during the time helped me to know how to handle most o fthe topics.		slow progression in the teaching profession. - unruly studetns from day to day - very slim chances of going for furhter training hence (?) this is vital.		Allow room for discussions on topics that are not easy to teach in schools, give trainiee teachers enough time to discuss them together, (peer teaching).				When a male lecturer verbally abused me when I reported why I failed to submit my assignment on time because I was on sick leave.		the issue of students lecturers affairs. It never ends but it is unfair when students were done favours and exams and tests leak and marks handed out.		no								G & C - book committee - environmentla committee - disciplinary committee - school cleanliness committee.		Yes with the litle knowledge I got from my counselling lessons, I developed a large interest in being invloved in the guidance committee.		Continuing my studies including learning accounting.		not long		yes		UB		computer education - motivational talks need to be held more often.

		Bok 7		32		f		1996		Diploma		EN		RE		yes				Yes		yes		12				12		yes				no		because we are running short of textbooks, even manilla papers to prepare teaching aids.		2		we used to have peer / class presentations which I think prepared me well to be confident in front of students.		nr				no										3		there wasn't textbooks at the time, we relied at books at the library which were not enough. Some of the textbooks which we could have been given first year we were given third year.		2		It helped me with some communication skills.						2		I was able to get used to the teaching environment. But it seemd to have helped me in the third year because in the second year we sufered to find schools, because most of the schools  which were already full of TP students.		You have to account for the students results (if for example they come out bad) students' behaviour.						exam leakkage - not enough textbooks.		Worst situations whereby students befirend lectueres and be given exam papers, while other students have to struggle to pass.		yes		Athletics - official in discuss.		Whereby the school administration is not interested in sports.		No, because a at that time they were not much recognised except the school choir.		Housing - academic - timetable		No		Being promoted to HoD		many years		yes		UB		IT courses.

		Bok 4		32		m		1997		Degree		DT		MA		no		NHI		Yes		No		16				16		yes				no		because of shortage of tools in laboratory.		1		Because all that I learned at MCE covers all the contnet in 3 years JC		1		Because all the teaching strategies and mehtods that I learned help me to teasch better.		no										3		It was not useful at all except helping with the idea of how to write meeting minutes and memos.										1		exposed me to know exactly what is going on in schools and to put the theory I learned at MCE into practice.		lack of training (furhter studies)		G &C training - it was very little though very important in the field.		productivity - professionalism		can't remember any		can't remember any		yes		softball coach - sciecne and maths club				no		still new in the school		No - MCE did not involve us in comittees.				10						Administration courses

		Ttg 10		31		m		1997		Diploma		EN		AR		no		UB		no		yes		21		3		24		yes				yes				1		I believ I am comfortably compotnet in the contuous writing part of the language. With literature my performacen is at times hampered by the fac that our syllabus did not cater well for literary deveoices that feature in the JC sylabus.		1		The methodologies that we learned at college can easily be applied with learners of varying capabilities ie. Slow learners / medioacre learners / high achievers		no										1		It is through this programme that we learnt of the human responses and stimulus which could easily be applied to classroom setting.		1		This course is very helpful in that it helps in developing and enhancing communication in the target language.						1		This is the actual exercise through which a student teacher is exposed to the real art of teaching. Very helpful.		Mother tongue interference - students negative attitudes towards learning - paretns irresponsibiilty towards the choildren's learning.		Every studetn teacher should take CSS as a compulsory subject.		Adequate resources in the LRC - same in the library - and in human personell.		Inadequate stationaery - inadequate accomodation - inadequate supply of water and electricity.		Menu card should be widely explored - lecturers irresponsibilty must be looked into - the surroundings must be well cleaned.		yes		soccer - ladies coach		lack of ttraining equipment		Yes, I played in the college soccer tema and the coach was so inspirational Mr Tshenyego (late).		Prize giving		Yes. I was in the tuck shop committee.		Teaching in a senior secondary school.		for life		yes		UB		computer courses - continuity presenters on radio or telly?

		Mots 10		32		f		1997		Diploma		EN		SS		no		UB		no		yes		24				24		no		there is a lot of work to mark		yes				2				2				no										2				1								1		classroom experience - contact with students		teaching mixed ability classes.				freedom - allownance		accomodation		allowance was low - food was not good - ablution was poor		no						no		computer awareness - environmental.		no		Being in a different department (non teaching)		10		yes		UB		special education - computer.

		Sed 4		34		m		1997		Diploma		SS		RE		no		UB		no		yes		35				35		no		too many classes to attend to.		no		too many students to attend to.		1		It covered most parts of the curriculum to be taught in Junior schools.		1		It catered for mixed ability classes which are common in our educaiton set up.		no										2		The meaning of education and educatinal psychology.		2		Study skils and basic conputer literacy.						1		A person get well with what is happeneing in the ground.		Dealing with illeterate students, the ones with dyslexia. - School heads who resist changes e.g. the use of the internet.		Upgrade MCE to offer degree.		Interacting with most students all over the country - getting a diploma - experience with life.		Getting a diploma (not easy) - financial constraints (always broke). - following rigid schedules.		It was  great experince. Wish could have stayed more for a degree.		yes		Coaching volleyball - coordinating wildlife.		Meeting with a headteacher who doesn't encourage innivation.		Yes I was a volleyball player		Housing - fund raising.		No , there is no such forum where we are exposed to such things except in sports.		Getting a degree		10		yes		Distance		Computer literacy.

		Mas 7		34		m		1997		Diploma		MA		SC		yes				Yes		yes		30				30		no		the pupil teacher ratio is very high and this makes preapration inadequate. The load is just too high to prepare for in a week.		no		there are no materials in schools and this makes it difficult to teach.		1				2		the peer teachings went quite well and many could have been better/		no										2				3		very little was covered in thos course and I feel I was not well prepared						1		being out to teach was what I aspired a lot and TP really put me in the field of teaching		low pass rates										yes		athletics; team coach Volleyball ; coach.				yes I was a mamber of the athletics club at MCE.		school council - prefect committee - disciplinary committee - sports committee - maintenance committee.		no						yes		UB		special education - G & C -computer awareness.

		Mots 3		30		m		1997		Diploma		SC		MA		yes				Yes		yes		36				36		no		because I am teaching many classes (5) if at least there were 4.		yes				2		some of the concepts I atained at MCE are of a higher level to JC syllabus as such the knowledge is useless for JC.		2		Different teaching approaches that I attained at MCE help me to teach students and a lot of them have yielded results for me. - PS did not cater for students with special needs and how to appraoch remedial teaching and enrichment teaching.		no										2		This helped me to fot well in the tehacing fratrnity I.e. the expectations of the teaching profession.				It was helpful in my tenure as  student. Outside in my teaching subject (SC) it is not that important as I cannot apply any skills that  I acquried.						1		Experinec is the best teaching. Teaching practice exposed me to the tehacing situation and it helped me to develop in order to handle my classes. During my TP there was less hellp from lecturers.		the dynamism in educaiton. The little knowledg etha tI acquired at college sometimes doesn't meet the needs of the educatin system.		Change the content I.e. imroving it so that I could tteach at my level, not only retarded to JC in short equivalence of B Ed.		development as a human being - academic experince - the impact of industrial action (strike)		victimised by lecturers - poor support from lecturers.				no				not trained to any extra curricual activity.		no		I have just transferred. No committee yet.		no		Being one of the respected educationists.		long term		yes		abroad		remediation I.e. remedial teaching - administration.

		Sed 2		35		m		1997		Diploma		MA		SC		no		Debswana		no		No		25				25		no		I can't have 25 lesson plans in a week		no		I can't have 25 lesson plans in a week		1		The contetn covered are beyond the syllabus usede where I teach. I have done calculus which does not equip me to teach these small kids.		1		That (is?) where we were taught the skills and methodology on how to approach certain topics.		no										2		It prepared me to be aware of the mind of my pupils so that you understand them.		2		Though I am not that good in communicatin skills it taught me a lot. I have used some skills which I use now.		(na but see comments				2		the first teaching practice was not that good as it was my first time to stand in front of pupils but I gained experience that time to do well in my second one.		Teachers welfare.		they are good so I wouldn't mind they stay the same.		If you are playful you cannot do well.		I discovered that I shouldn't combine this hard subjectlike Maths / SC.		no		yes		I coach softball and I take part in ahtletics.		Nothing		There were many sports codes which I took part in.		Examination - sport - interviewing.		no		I see myself as a sportmaster		Till I retire.		yes		Distance		Administration

		Dith 1		32		f		1997		Diploma		EN		SE		yes				Yes		yes		30				30		yes				no		there are no resources at all. Firstly our library lessons are of no use since it has no books. There are some literature texts which are introduced and have no other supplementary books. Our photocopying machine is always out of operation and therefore g		3		To start with during teaching practice I had difficulty in making scheme of work and lesson plans because I was not taught during training. Secondly the boks used in schools were not used during training because in that way they could have helped ius to k		3		Like I have already said PS was not much on how to preapre for the lessons. I feel that it is supposed to show or stress on preparation and methods of teaching, let the students teachers present through teaching colleagues (others) or microteaching.		no		3		(although this student was not teaching her minor subject she made this comment) It didn't since it was treated as a minor but surprisingly when in the field one has to teach the subject fully just like the one trained for major.		3				2		It was useful as most of the courses there are important more especially being applied in the field		2								2		I think I benefited because ther I had a good supervisir who could take their time helping me to prepare for the lessons and even to deliver the content.		When there are no resource snad yet have to perform well. When I am working in bad situations like not in good terms with my supervisors.		Let one train in one subject plus FoE and CSS.		I don't remember.		No resources. The books we used in Eng langauge were few, even in FoE.				no						No they didn't.		Library committee - Former PTA secretary - Timetable committee.		No				10		yes		UB		Computer studies - library and information studies.

		Mko 5		32		f		1998		Diploma		RE		SE		no		UB		no		No		20				20		yes				no		since the government take over schools run short of stationary.		2		professionally - content wise -  I feel comfortable and secure when  teach. Syllabus wise and conduct wise.		1		examination setting - I don't have a problem.		no										1				2		I did it for a year but I feel that three years of doing CSS would have been better.						1		it exposes one to the treal teaching and challenges in thet teaching field whjich is good.		Automatic promotion of students who failed at Std 7 grade D and E these don't don't know how to read and write.		Minor subjects - they are not that helpful.		Learning independently in a condusive environment.		shortage of books - lazy lecturers - poor administration.		Professionalism - this was bad during our time - especially leakage of exams.		no								I am new to the school - have not been orientated yet.				having my own day care - pre school.		15 years only		yes		Any opportunity I get because UB is not working the list is long.

		Mas 1		31		f		1999		Diploma		EN		SE		no		UNI		Yes		No		24				24		yes				no		shortage of materials, books most of the time, sometimes even stationary is not enough		2		the content was at a level that is above that of my students so this gave me insight into the subject, putting me in the position to explain some difficult content to the students.		2		ps sheould have been given more time so that it gave more practice.		no										2		most was very useful especially topics like child psychology amd testing and measurement. More emphahsis should have been on the more practical side.		1		CSS helps with communication. As a teacher one needs refined communication skills. Presentation skills, computer awareness were some of my favourite.						1		gave me experinec needed by a teacher.		children with learning difficulties - having to deeal with children who are traumatised due to AIDS (infected parents) and abused children		FoE syllabus needs a little make up' Cut unecessary content that makes the sylabus too long.		learning communication skills from CSS, TP, course on child psychology.		none				yes		athletics supervision, staff advisor for PACT		I am not good in extra curricular and I am not quite interested in most of them.		No. I was not involved in extra curr in any way.		G&C, library		no, it was just out of interest		teaching information skills as teacher librarian		retirement		yes		UB		computer awareness - G&C - information seeking.

		Mas 2		31		f		1999		Diploma		MA		EN		no		UNI		no		No		30				30		no		there is no time for planning since in maths you need to spend more time marking the exercises. Aslo more work to do outside the classroom. E.g. meetings, going to the grounds.		no		there are no calcualtors, instruments to use during lessons. So some topics is skipped, especially where there is need for one.		1		I would say different courses like statisitics, trigonometry and agebra did help because I am still using the concepts especially statistics. Topics like how to present data in different forms and probability.		2		I stillknow how to prepare for slow and fast learners in one class. The mixed ability topoics did help.		no										2		those were the basic courses that we needed but I think more time should be given to G & C psychology and management.		3		at our time it was not very useful and was not utilised fully like it is now.						1		that is where we practised different skills that we were taught.		students behaviour nowadays has changed compared to the past. Pupils are no more interested in learning. - technology is also changing so a teacher needs always to be updated with IT		I would say there should be some years when a student only concentrates on content only and the other year my be doing education and CSS only.		when first started doing micro teaching - when I started my TP - when I was giving a report for my Y3 final project.		when we were given a lecturer who did not know mechanics, because I did not answer the first six questions in the final examinations.		I enjoyed my time at MCE. I wish I could go back and do my degree there.		no						No they did not. If they could have forced evryone to be involved in at least one activity.		School tiemtable committee		Yes. Being confident to do anything that you want.		Going back to school for statistics or economics.		Not sure		yes		UB		computer courses - first aid - G&C - Special Ed.

		Ttg 12		30		f		1999		Diploma		SC		MA		no		UB		no		yes		24				24		yes				yes				2		I did not have any difficulaty in teaching Int Science when I started.		3		There is not much practice at the college to prepare you to face the class.		no										1				2		It is more of english langauge help with the Englosh in teaching.						1		The two terms in schools really helps a lot in the teaching. You tend to really know studetns and howe to link a topic from one day t the next.		the work conditions which is totally diferent from others.		Add more computer roms and teach more students about computers because they need to fdo a lot of things in the computer when they re at school like driving (?) spreadsheets, addition, statistics.		Following the toics and studying in my own time.						yes		softball coach - sciecne and maths club		There is less money goven for clubs and no trips because of ;less funds.		No. Not at school but during TP.		AIDS awareness - G & C committee.		No		Still a teacher		15		yes		UB		Computer education.

		Bok 5		31		f		1999		Diploma		AR		MA		yes				Yes		yes		17				17		no				no		procedure is too long to follow and materials take too long to arrive		3		the practicals were not in line with the syllabus. Most of the things in the syllabus are not done in MCE hence you won't have a light of what is done in the field.		2		taught on how to be professionals		yes		3		the student teaschers are not taught in line with the sylabus in JC hence it is difficult for one to go and head the department alone.		2		to be professional in the field.		1		taught on how to deal with pupils their behaviour and also how to handle differetn cases on pupils at class level.		2		taught on how to commuicate well in the field.						1		Get you exposed to the real teaching I.e. teachers and students.		the unwelcoming environment (sometimes) - number of pupils in class hese (?) no / less individual attention (?)		the way the syllabus is tackled (there is less practicals which does not prepare any skills).		Learning about human beings in FoE		Lack of facilities and leearning materials - incompetent lecturers esp. in FoE.				yes		athletics - art club.		training and building up skills on pupils		No there wasn't much emphahsis on extra curricual action.		Academic - AIDS - G & C.		No, was not taught onany except on TP.		going for furhter ed.		10		yes		abroad		Guidance - any topic in line with syllabus requirement.

		Sed 3		32		f		1999		Diploma		SE		RE		yes				no		yes		20		4		24		no		Sometimes I have a lot of marking for the 5 classes for Setswana and take most of the time here. It is a core subject therefore students are too amny per class (40).		no		We have insufficient material because the school has no money to buy adequate (?) e.g. students have to share textbooks.		1		I don't have any problem with delivery of my subjects content except that with Setswana I feel that maybe we covered a lot in grammar than culture, this makes it sometimes not easy for me to prepare for my culture lessons. Most of the content we did in cu		2		I do  not have any problem to prepare for my lessons using approraite methodoliges because of the profressional studies taught at college.		yes		2		I deliver my content quite well and the contnet is enough.		2		I can use proper methodologies as well as appropriate material since I have been eqipped with		1		I undertand what education entails, I understand my profession and even how professionally I should conduct myself as well as the profession itself.		1		It improved my communication skills therefore I can easily communicate and even teach my students some skills they need.		(na but see comments				2		Teachers who were already in the field already used to assist us to prepare genuinely for our lessons, they really helped us grow professionally.		the automativ promotion of students from promary to secondary gives us a tough time. Those students do not perform at all since they just come here regardless of their PSLE results.		I don't feel I can change anytjing but can rather improve on what is already in place.		The curriculum or structure of the courses - the way we wrote assignemnts  - Hostel life.		Poor sewage systems - poor support from some lecturers when assisting us in working projects - Bias when marking assignment s.		NA		yes						yes, some content in education taught us how we would be expected to live with the community we will be serving in.		PTA - Staff dev. Comm. - TCB comm.		Yes but in some like PTA nad staff developemnt we share with new teachers the experinces and expectations as they join in the field.		Senior teacher grade One.		15		yes		UB		Advanced computer skills.

		Sed 8		30		m		2000		Diploma		DT		MA		yes				Yes		No		24		6 (CE)		30		yes				no		Because of the policy of governemnt take over the materials are normally a problem and this compromise teaching.		1		With refernce to project work it is much easier to help my students to produce good product because I have good prob;em solving skills.		1		When I stand in ffront of my class I have what it takes to deliver effectively in fact this was my most favourite subject at MCE.		no										1		Other elements learned in educaitonal admin have played a major role moulding me into a better teacher.		1		English was very difficulat for me whislt a secondary school student but through this course my speaking and writing skill have improved greatly.		na but see comments				1		I personally was a champion in this area and it came as a result of good preparation from my CSS and maths lecturers.		People who completed way back do not want to accept change e.g. using a role play in class sometimes would be termed a misuse of time by an HOD or any memebr of the senior staff.		Give students enough text boks - upggrade the college to offer degrees.		Being moulded to express myself easily through CSS in drama nmodule - exposed to play sports - supportive tutors and lecturers.		lack of textbooks - too much drinking from students - water shortage.		Positive - lecturers were very supportive and students governance supported - Negative; many outsiders / foreing lecturers that sometimes do not go well with local culturla practices.		Yes		Volleyball assisitant coach. - None because I am a qualified coach.		None because I am a qualified coach.		Quiet well as there opportunites creted for me to compete in the collegeleague and tournament s.		Staff technical team - sport - IT comm.		Yes coz given the chance to play the sport have advanced my skills very well. Now I am a volleyball coach identified after competing.		SDF in college / highter institutions. Furhtering my studies after 8 more years.		8		yes		UB		IT - Human resource management - Public speaking  / relations.

		Ttg 13		32		f		2000		Diploma		RE		LS		yes				Yes		No		27				27		yes				yes				3		Contnent which is taught at MCE is very diggerent from the one being in Junior Schools. At MCE they have to teach something concerning the JS syllabus.		nr				no										2				2		Especially the computer because I now kknow how t type using the computer.						1		That how one do the practical thing and is the best because is preparing someone for real teaching.		Shortage of resources such as notebooks for students (forms 2 and 3), because they are only provided when they are in form one so it finish, they have to buy for themselves.		Student teacshers are being trained on the content that they are going to teach at Junior Schools not irrelveant content.		Teaching practice.						yes		netball coach						Library committee		Yes because library committee was one of the topics I did in library studies at MCE.		Producing good results and good citzens.		28		yes		abroad

		Mko 2		29		f		2000		Diploma		MA		GC		no		UB		Yes		No		24		GC		24		yes				no		the material avaialable covers a little of some topics.		2				1		Some activities covered in PS were relevanat to the JC syllabus thus makes it easy to approach using similar or related activities.		yes		3		We did not have enough practicla but I now feel I needed such to be able to apply it.		3		We did not have enough practicla but I now feel I needed such to be able to apply it.		2				2								1		I am able to use the feedback which I was given by my supervisirs to correct the mistakes I did when on TP.		pupils attitudes towards education - pupils general behaviour - dealing with students who are HIV affected - dealing with adolescents.		Allow enough practial work in GC.		Coping with insufficient materials (books) - adequate training esp. major.		Shortage of textbooks - shortage of water				yes		Coordinating PACT club - address students in areas of need, provide counselling and work with PACT members to help other students.		Yes there are some cases that I feel I am not fully equipped to help students on.		Not adequately but the little I got I am surviving though I still feel I ned more than what I got at MCE.		GC committee - prefect c. - disciplinary c. - prize giving.		Yes, as most of them are guidance related.		Teaching		for ever		yes		UB		HIV AIDS workshops / courses - GC courses.

		Mko 1		31		m		2000		Diploma		AR		MU		no		BCA		no		No		24				24		yes				no		there is very limited resources, especially money for buying materials.		2		with the set up of CJSS there was no need to do two subjects because the other mainly minor I have completely forgotten about it.		2		This helped me in the sense that I was able to change into a teacher and also learned how to work with students and colleagues.		no										2		Learnt a lot of things fro the first time, but topics were just passsed without looing at them intensivley.		3		This was new course and I did not take it very serioulsy because I was not sure if it was going to be examined.						1		My forst experince of teaching was during TP and this proved to be very important exercise meeting students and staff. I learned a lot during this exercise.				Computer education be a major there should only be one subject done I.e. major.		Lecturers were keen to offer education to students.		Student welfare was not taken into consideration.				yes		softball		lack of transport.		I am now a softballcoach ever since I left MCE.		Sports committee.		No		Administration		10		yes		UB		Administration courses

		Ttg 1		37		f		2000		Diploma		ME		RE		no		BIAC		no		yes		21				21		yes				no		sometimes I want to use artefacts from offices such as the parliament, aestehtic places but because there is no money to take students there it becomes difficult to emphahsise points especially when you're interested in introducing the lesson with what th		3		Concepts taught at college level are more advanced, especially to one who starts teaching it becomes difficult to know how to go about it. I feel form one contetnt is  a bit difficult but form 2 material is easy to understand. Help improve form II materia		3		At first I found it difficult to do anything but was helpoed by the old people in the field and the use of textbooks provided in the field.		no										2		Instructional objectives helped me to use and relate what was taught at college with what I do here.		2		Communicating with students became easier and helped me to know and understand the capabilities of my students better.		2		There are students who do not even know how to write their name. This has shown me how to teach catering for such students without difficulty through remediatin and assessment of their work from time to time.		2		The first one was not useful as I was assessed in school by somebody who did know my subject but kept arguing with mwe that it is RE. All of the time I tried to gove her a distinctionof the two but she could not get it.		Helping needy students especiall ythose with special needs - Having a problem with students who feel ME is useless as they do not continue with it to senior schools although skills can be used later.		Have more of what teachers teach at JC level as well to increase what is al;ready taught there.		Being a student representative.		Having to be marked diwn by my RE teacher even if I try to copy from other students fpr pesonal reasons.		Water shortage problem to be improved - state of student teacher relationships especially on the basis of private issues.		yes		AIDS club member - Social club secretary - Athletics club house mistress.		Food problems leaving us with no choice but to let students go home instead of training hence poor performance.		No and yes with clubs such as AIDS club which deals with issues relating to my subject.		Food committee which has t look  at the welfare of studnts feeding etc.		No. Some I joined de to interest and experiences from what I know.		Having my own school		Until I mange to get what I want in life.		yes		Other		Accouting for budgetary skills - computers to help them do their own tests - business related so tha they can think about making their own business.

		Ttg 8		29		f		2001		Diploma		DT		CE		no		UB		no		yes		30		2		32		yes				yes				2				1				yes		1				1				1				1								1		It prepared us psychologically so as to be able to know our weknesses and strengths so that we can work on them for the better.		We are facing peple who are not interested in learning, they have to be pushed from time to time which makes teaching difficult and not that enjoyable.		In my field as a D & T teacher I would…it to be industrial based so as to acqire more skills needed by attaching pupils to companies which will enable one to acquire certain skills not offered in schools (apprenticeship).								yes		badminton coach and zone coordinator		no internal support from the administration.		Yes as some lecturers helped us in our codes and as such they were very supportive.		a good number		no				no idea but not too long if I do not go for furhter studiesin 2 - 3 years.		yes		If we had a part time course in our area I would go for it.

		Ttg 6		27		m		2001		Diploma		EN		GC		yes				no		No		21		4		25		yes				no		No internet for exposure - school library is so poorly equipped.		1		all challenges can easily be dealt with due to the experinces.		1		It mainly delat with exposure to the real environment. Though the exposure was mental it assited us to prepaer for the actual experiences		yes		1		A lot of material was done and the main challenge is that the subject itself is looked down upon by the system.		1		there were a lot of practical exercises done and the exposure was so good that we alswys wanted to leearn more.		2		the generla nature of FoE lid a foundation for the implementaiton of the actual teaching of the subject to the different recipients.		1		There are absolutly no facilities noe what soever. Zero!						1		the exposure to the real environment gave us a chance to make mistakes and correct them with full assistance.		The view of the educaitn system about G & C. If it was up to me I would teach G & C knowing that my impact would be felt more.		G & C would be trained as a major subject.		the lectures were all helpful - I learn how to survive in college - I matured due to the conditions.		The food - the situation of water shortage - the allownace at the time.		I strongly feel that G & C should be made a major subject. It is a total waste when teachers join junior schools.		yes		PACT coordinator - Community service - founder and coordinator		There are no challenges as the students participate fully.		honestly I don't think so.		Fund raising; 95% of the fundraining and the donations are done by me.		Yes. As minister of entertainment I got exposure to a lot of people who are worht knowing.		Manging a media related company of my own		1		no		NA		behaviourla change of students through time.

		Mots 1		30		m		2001		Diploma		MA		CE		no		UB		no		yes		26		4		30		no		the committess that I ma involved in such as school timetable, school technical team for PMS, strattegic plans, balanced score cards. They take most of the time, especially in the afternoon which is the right time for planning.		no		This applies to computer lessons mosstly. Ther is a lack of an PHP that can be conneceted ot the computer and be used as a screen and that can make demonstrations to pupilsmuch easier and it also saves time rather than having to gather a group of students		2		the content of my major subjcet is very advanced and this put me ina position to solve a lot of problems for junior level much easier. For example at MCE there is a course called Calculus. Once apprehended it becoes very easy to teach pupils how to slove		2		of course this is of great help especially whe it comes to teaching pupils and they do not understand. I sit down and plan of how best I can deliver so that all pupils understand especially on problem solving.		yes		1		My minor subject is computer awareness and one of the aims of the  10 year computer awareness programme is to equip pupils with basuc computer skills. This is not a problem to me and I enjoy this very well sine I believe I have been equipped with the nece				It has prepared me such that I amable to teach pupils how important that they should have computing skills since they will evnetually have a skill that is rewquierd almost everywhere in the world of work.		1		this has helped me to understand that teaching is not only about going to class to teach but to also do the administrative work, controlling pupils of different behaviours to mention but a few.		2		This is also useful to me since I am not a very good english speaker and the medium of instruction is English. So I amn in a position to stand before pupils and talk to them, explain concepts. Even of the information I am expaining has been derived somehw						1		From TP I gained some experince about teaching, pupils I teach and day to day activities of the school.		Teaching pupils of different abilitie sand behaviours.				Teaching experince - team work						yes		Football coach - athletics coach		Having to work for longer hours over the weekend and not being paid.		Yes I was f ootball palayer and once I came to this schoolI still had that taste of playing so I joined those who were coaching pupils.		School timetable - School technical team PMS.		Yes the skill I acquired from Computer educaitn is the one I use to prepare a school timetable.		Going for furhter trianing and being an HoD		Not sure		yes		UB		compputer courses

		Ttg 9		29		m		2001		Diploma		EN		SE		yes				Yes		No		28				28		yes				nr				2		But I still feel there were some things that were not done / taught which would be helping me cope with teaching my subject.		3		We were not thoroughly exposed to the teaching and learning techniques and situation or maybe it depends from one lecturer to another.		no										1		it exposed me to educaitn through its varous course which indeed made me understand children e.g psychology etc.		2It gave an opportunity to learn some of the things which we were not taught at my major and minor subjects computers, video recording etc.		2It gave an opportunity to learn some of the things which we were not taught at my major and minor subjects computers, video recording etc.						2		Though an excellent idea the problem was the problem was individual lecturers who always came with their own expectations and then one finds himself totally confused.		No regualr workshops to share ideas and up to date issues.				exposeed to doing own research		lack of books - support in terms of material during research.				no						no since I did not take part in any.		sport committee - library - student council.		No because I was not involved in any.		Teaching		20		yes		UB		computer literacy

		Mas 9		39		m		2002		Degree		DT		MA		no		UB		no		No		15		1		16		yes				no		Funds are not enough to buy the materisla that I may want to use.		2		DT was a realtively new subject by then and I had studied woodwok at secondary school. This means that I had not studied some areas contained in the subject like for example metalwork / electronics which I was introduced to at MCE.		1		This was an eye opener to me as it taught me how to handle different situation in class and even outside class.		no										1				2								1		This really prepared me because I take it as the backbone of the teahcing profession.		Students behaviour								Degreee programmes could have been offered instead of diploma as diploma holders would like t go for furhter studies soon after completing their course and tis becomes expensive ot the government.		yes		football coach		students may not be interested in extra curricula activities.		Yes because I was studying physiacl educaitn as an elective.		Housing, JCE, G & C.		Yes because I was informed how important it was to participate in committees for professional and personal development.		teaching information skills as teacher librarian		At least 5 more years						Administration.

		Mas 8		27		f		2002		Diploma		SE		EN		yes				no		yes		20		1		21		no		I waste time writing many lesson plans and preparing teaching aids - sporting acitivities consume most of my time and I knock off at 5pm.		no		1. Some of the m,aterials are not available in the school, e.g. manilla sheets, OHP's and radios. 2. The government takes too long to provide us with stationary (pupils books, chalk, lined paper etc)		3		We were taught much about how to teach grammar but the contnet was not sufficient.		1		we were taugh the teaching methods which are relveant to teaching in te present situation - the TP and micro teaching familiarised us with the students.		no										1		Pschology; it prepared me to teach pupils of different abilit and interests.		2		Communication skill; we were only told to present on a certain topic without being taught the how part of it therefore we made our presentations haphazardly. - Business communication we were not taught business communication not at all.				1		1		It prepared me for the reall teaching - the evaluation made by my lectureres helped me to improve my way of teaching		Social; I am expected to be social, to socialose with students and their parents which I do not like. - Learning I am expected to know more and to do more research.		Micro teaching - extend the time from 10 minutes to 20.		Learning -I learnt more in my teaching subject FoE, CSS and special education because of what I have learned from these courses. - Behavioural change. I was not socialbe when I got to MCE now I am sociable I am able to communicate with my colleagues and s				Students should be given the subjets that they apply for because they apply looking at their ability in the subjects. They will not have interest in teaching a subjec they were forced to do.		yes		Scripture union - coordinator		Lack of facilities - the school does not support us 100%.		Yes - being a member of the College Christian movement helped me to knkow more about Christianity and ways of solving lifes problems. - As I was one of the leaders I learnt that to be a leader one has to be patient.		AIDS awareness committee - BOFESETE		no		social work		short term		yes		UB		special education - G & C

		Sed 1		31		f		2002		Diploma		SE		EN		no		UB		Yes		No		30				30		no		It is very difficultto have teaching aids and lesson plan well done daily. The number of students in each class is another problem, the teacher works under pressure to cater for every individual.		no		the curretn situation if it has not occurred is that of lack of funds. There is no money to buy even manila and chalk the daily needed resource.		1		As a Setswana tteacher I feel I have been equipped with necessary skills and information from my lectures. I am ot afraid to face the challenges and competition from other colleagues. My educaitn courses cannot be left out esp. (educ. Psychology and other		2		I am able to cope with the uncomfortable conditions sometimes as I know I signed the memorandum with the government.		no										1		(see q12)		2		My communication skills have greatly improved between coleagues and the public in general.						1		the newly reinforced system of daily lesson planning is not a big problem to me.		The diploma course is no longer necessary, I feel it shold be dealt away with and the degree courses be introduced in MCE. Right now we are frustrated in life due to this qualification.		above		being a daily scholar - succcesfully doing well at the end of the course. - meeting new people and making friends.		Having a problem with the library especially Setswana books.		the school should be renovated for the better the fences etc.		yes		Javelin coach, which skills I gained in service.		Students do not show any interest, they are being pushed around.		no		Housing - Exam - Time table.		no		furhter study		Until retirement.		yes		UB		How to become a good class teacher

		Bok 9		27		m		2002		Diploma		DT		MA		no		UB		no		yes		16		4		20		yes				yes				2		Most topics were covered well but there were some few which needed more time content like electronics and technical drawing. Most teaschers when they finish at college they are not confident in teaching these topics due to the fear that they really have l		1		It helped me to know how to appraoch most toipcs when teaching.		no										1		It really showed me to undersatnd how a child grow both mentally and physically. These enable me as a teacher to know the strategies to employ when approaching those students, as I will know their level of thinking looking at several factors which determi		3		the course to some extent was a waste of time as most tpoics were not fuly covered like the use of computers. Also there was a lot of repetition of some toics covered in FoE. But if at least it was fully separated from English it could help because most E						1		It enalbed me to understand what teaching is all about. How teaching shold be done. How to handle yourself as a teacher in front of the students.		Trying to prove that I am worth it for promotions - ttrying to get sponsorship for furhter studies.		All teachers should take computer studies as a core subject. - Politicall science should also be introduced.				Management not really listening to the students problems.		One observation is that some lecturers seems like they don't have content mastery, they are just hired to teach.		yes		volleyball - head coach - Athletics coach.		Taking vcare of equipament is a great challenge.		Not really as most of the extra curricula activities were not really superives by the lecturers therefore the studnts did things in favour of their frineds.		Environmental  club - Disciplinary comm - purchasing comm. - academic.		Not really because most of these I was not particiapting in them. Also some of them we couldn't get involved in like purchasing.		Not really sure but I feel that I wold not be a teacher by then. Not for long.		not sure		nr				computer skills - counselling skills - sports and receration courses.

		Mas 4		29		m		2002		Diploma		EN		nr		yes				no		No		06		3		09		yes				no		there is always an outcry that there is no stationery and we also have limited use of some resources such as library, computer room and its services copiers etc		2		English is not a very demanding subject to teach at JC level. The content portion at MCE made me confident enough to facilitate any lesson up to BGCSE		2		We were ell facilitated for the right methodolgies necessary for our work in the field.		no										1		Concepts from FoE are very much relevant to everyday challenges of our work be it in or out of the classroom.		3		Most of the content I learned from CSS I covered from my major subject.						1		It gave me a practical touch of my profession.		Lack of up to ddate facilities - lack of opportunites for furhter education - very slow progression and low packages.		DSE to Bed and upgrade existing facilites to contempary facilities.		introduction of off campus residence						yes		badminton coach - JAB coordinator - teacher rep BOFESETE.		There are no right facilities for sports especially badminton.		Not really I developed interest mostly when in the field.		ICT committee - BOFESETE - JAB - Bereavement -		Not really because the head chose members for each committee dependong on his faith on each member in a particular given committee.		Left teaching		5		yes		anywhere		mixed abiltiy teaching and other innovations in teaching fraternity.

		Mots 9		24		f		2003		Diploma		EN		LS		no		UB		no		No		24				24		yes				yes				2		I know what to teach and how to explain it to students in such a way that they understand perfectly well.		2		taught me how to deliver content effectivley.		no										1		learnt a few approaches that are still useful to me more especially in terms of students behaviour.		1		built my confidence - improved my presnetation skills.		1.		helped me on how to teach mixed ability classes - changed my attitude towards students with disabilities		1		Built my confidence - gave me a preview of what to expect when I start teaching		producing a high pas rate - working long hours and paid very little salaries.		make it a degree not diploma since they are not being hired on a permanent basis any more.		I became more resposible.		sharing hostels		the food is horrible		no								none				Going back to school to pursue law		5		yes		UB		Computer awareness - G&C

		Bok 2		27		f		2003		Diploma		RE		SE		no		UB		no		No		nr				nr		yes				no		there are few reference books. No visual teaching aids.		2				3				no										2				2		communication skills - note taking - project making		2		how to deal with slow learners		1		prepared you to face a large crowd of students - put theory intom practice befpre real job situation		student discipline - condotions of work - lack of teaching materials and teaching resources.				What is educatin and how to deal with students - bureaucracy in school and MoE.				lack of professionalism from some lecturers, some favoured some students ansd that made them to be given marks they did not deserve hence did not put more effort in their work.		yes		netball assistant coach - traditional danace coordinator		no support from other teachers - the burden is put on you as a coordinator especially if yoi are to taek students somehwere you suffer a lot, transport, food for students.		I was not activley involved		prize giving comm. - sports committee		no		Be productive enough to produce good results		Not sure		yes		UB / Abroad		Computer education.

		Ttg 2		25		f		2003		Diploma		RE		SE		no		UB		no		No		27				27		yes				no		There are no material resources for teaching RE in this school. Efforts have been (made) to buy but to no avail. Materials used are only textbooks and magazine pictures.		1		Learning about differetn religions in my major subject helped a lot because it is exactly what the syllabus whats us to teach.		1		We learned about thte behaviour of a professional teacher, the teaching skills etc and these are very useful.		no										2		We learned a lot about the way that children can behave when they grow eg under human growth and dvelopement and this helps us a lot in moulding the behaviour of studetns.		2				2		It was useful just for us to know what kind of pupils we might meet in our profession but honestly we don't practice what we learned here.		2		A lot of what we do in the school is basically what we learned from teaching practice.		The behaviour of students. They are very rude and interested in learning		Computer skills - I thi k they should be taught to al students. Doing it only in CSS is not adequate.		Teaching Practice		Lack of water - poor feeding - leaking of examinations.		no		no						No. People did extra curricula activities because they like to and not obliged to do it. So maybe if extra curricual was forced or taken as part of the curriculum maybe I would have been involved.		Fund raising		No. There were no committeees accoomodating students.		Still a teacher		20		yes		Distance		Computer skills.

		Dith 4		26		m		2004		Diploma		AR		MU		yes				Yes		No		24				24		yes				no		shortage of material as the government says it has no money to fund these.		1		we are equipped with much onformation in my subject and even more than what I teach in my school.		1				no										1		I learned a lot in FoE. It is the one whivh really taught me how to deal with kids and even other grown up people..		1		I learned to communicate to people in a responsible manner.		1		I have learned to deal with peple especailly with disability and how identify these.		1		That's where I got my tteaching experience.		To try and change my student's behaviour so as to make them responsible.		The teaching practice period.		dealing with different people - learning to tteach.		strikes - water shortages.				no								none				teaching		20		yes		abroad

		Sed 9		26		m		2004		Diploma		DT		LS		no		UB		no		yes		nr				nr		yes				no		without the material in school it is difficult to teach. At times there is clain that there is no money to buy the materials.		2		In that there are som many chalenges that were supposed to be addressed at the college rather than at the teaching service.		3		Relied much on educaitnal courses and much was assigment based so not much was aquired.		na										1		the content relates much with the day to day learnng in the schools.		1		Commuication is very vital in any organisation and various media are used therefore it is necessary to be knowledgable on that.		1		More challenges are cropping up every day when a new topic is introduced. Therfore it isnecessary to know how best to attend to different learning abilties.		1		Taught beyond all instructioonal pplanning (?) and its implementaion which is quite important.		Students intake at JC resulting in teaching large classes. - limited resources to plan a nd teach effectivley.		Increase the scope and the contnet on the DT courses.		Learning special educaiton and CSS was enjoyable and important not only to teaching but were much more like some social skills to acquire.		Unfair treatment of students				yes		Athletics - football		Organisations and cooperation of memebers.		no		STT - sports committee.		no		No because of the managemet of the school demotivating and always looking for problem.		the lowest I can stay.		nr				Educational management - Work relations - motivational strategies and positive reinforcement.

		Mas 3		26		m		2004		Diploma		MA		MU		no		UB		Yes		No		36		1		37		yes				no		There is a shortage of materials for maths in the school.		1		For every topic that is in the syllabus or taught here in the school, I have the background.		1		I amanged to aquire the skills needed for teaching.		no										1		I am able to help my students with their behaviour in teir daily lives here in school. - I am also their father due to the lessons I got from FoE on G & C		1		I teach computer awareness in the school using the information that I aquired from the CSS		2		I am able to help students with Learning difficulties and to spot those who are unidentified and they are hiding since they fear that others will laugh at them.		1		I learned how to stand before a class of pupils.		Changoing and moulding pupils to have a better future and be able to live in a modern society / changed world.		Have some lessons in the evening and no lessons in the afternoon.		Peer pressure resistance, living with differernt people of different characters; sometimes in noisy rooms in the hostels - acquisistion of skills both in curricula and extra curricula activities.				student teaschers shuld not be allowed to bring radios in the college and sjhould be monitored not to be visited at night by their sex friends since it disturbs other student teachers who are not involved in such practices.		yes		school choir coordinator - spports football coach -athletics.				Yes the music lessons made me an expert in music interpretation.. - the choir also reinforced my musical knowledge.		G & C committee		Yes.the G & C lessons from FoE prepared me a lot.		Music teacher		10		yes		abroad

		Mko 7		25		m		2004		Diploma		MA		MU		no		UB		no		No		24				24		no		there are more lessons and also more pupils in each class so it takes a lot of time to prepare for such kind of classes.		no		the materials are not avaialble or a re hard to get.		2		some of the topics are hard to teach so if each topic on the syllabus was takken care of at the college it would be much better.		2				no										1		Topics like Human development helped me to work well with students, knowoing aht they need at a particualr stage of develpoment. Sociology helped me on how to work with ohters in society.		2		It helped on things loe taking minutes of a meeting.		2		It hellped me to cater for the mixed ability classes when I am teaching and also be able to help those pupils who need special attention.		1		It exposed me to the world of teaching so I was able to see what is expected in teaching.		Teaching a class of toommany pupils - teaching some of the students who re mentally retarded.				Knowing how to work with others - working with pupils - to be confident.						yes		Choir, training the school choir.		conducting		teaching on conducting was not done.		Prize giving committee		No		Music lecturer		10		yes		Study abroad		Special needs education

		Ttg 4		27		m		2004		Diploma		DT		MU		no				no		yes		30		2		32		yes				no		there is a shortage of materials  in the school.		2				2				no										1				2				3				1		Good practice leads to perfection.		slow learners				teaching practice		lack of water - process (?) of feeding - unfair marking at DT				yes		voleyball coach.		student commitment. They atend practice if they want.										5		yes		UB		computer courses

		Bok 6		23		f		2005		Diploma		AR		GC		no		UB		no		No		16		1		17		yes				no		insufficient materials provided.		1		Toics taught were very releveant to what is going on now, even tough the sthandard is below as compared to theory delivered at MCE.		1		PS helped in knowing how to deliver certain topics especially that my major subject is a practical subject.		yes		1				2		It assisted me in to knowing how to effectiviely deliver the content more especially as it is a subject that deals with assistning clinets. It addresses soacila issues therefore jhow it is approached differs from other subjects.		nr		Toics covered in FoE helped in dealing with various subjects offered in the college.				It equipped me with the skills of communicating e.g. effective teaching when most of the talking sometimes is done by me as a teacher.		2		SNE prepared me to teach in school as I can now interact with the members of this community (school) some possessing differnet abilities, physically, emotiojally etc.		1		I had the experince of standing in front of pupils, gaining that confidence of delivering what I know as a teacher. I also interacted with other members, learning many things happening in the school environemnt.		Whether I will produce the best of the best  - being responsible for someone's education.						Boycotting of lessons - sometimes getting lower marks.		Poor / old buildings which need to be maintained esp. rooms (hostels)		no								Housing		no		schooling for furhter education		nr		yes		abroad

		Mots 2		37		f		nr		Degree		EN		MA		no		UB		no		No		18				18		no		much of my time is taken up with administrative duties and pastorla issues.		no		because those available need to be worked on forst before going e.g. manilla, permanent marker, laminator can be used to make work cards for the group work but I hardly have time to do that.		2		From MCE was able to teach listening reading wrotong and study skill.But often feell inadequately prepared to teach speaking esp intonation / stress patterns / pronunciation etc.		3		I was not goiven the opportunity to practice teaching large multi level classes in a way that would ,make the job manageable. I did not get hands on practice in teaching group work in a way that would invlove every student because of the ;level it would r		no										1		I have been teaching following principles learnt in foundations of education rhter than in professional studies of English. E.g. curriculum design, teacher education, assessment and evaluation, classroom management and teaching methods.		2		summarising, paraphraising, presentations, contiuous writitng.						2		It would have been more useful if it had not been so artificial. I would beneift more for being assisted by an experienced teacher on how to deliver content but it flet more like a test / exam.		Teaching studeents with special needs especially alongsoide students who are ready to receive educatin at secondary school level - getting students to speak English and to avoid direct ranslation from langauge 1.		The way professional studies is done. It should be practialc rather than more of the same content covered by foundations of education.		Lecturers tried to explain concepts rather than just lecture / tell and were vigilant in tests and exams. - we were given challenging work without being drwoned in it - there was opportunity toparticiapte in extra curricual activities.		Writing papers thatbhave been written the two previous years in FoE - Library not having adequate book material and having to go to UB library witout allownace for that.		I did not like the subject combination that I had. I had Engloish and maths. I feel I shuld have been given correlating subjects.		yes		netball coach		lack of commitment from students - lack of support from paretns - shortage of resources due to limited funds - poor facilities, hazardous to safety.		Yes it did. I was offered an elective course in physiacl educaitn. There were various sporting clubs I could join and I was an active member of the netball team for three years.		Sports committee - G & C committee - Staff development committee.		the teacher educatin course prepared me for furhter involvement in staff development - my invovlement in sports at MCE prepared me for the sports committee - G & C module prepaerd me for the G & C committee.		Being a lecturer in English at a tertiary institution.		Lifetime		have done				Teaching students with special needs remediation and enrichment - handking teenager groups - handling deviant studetns or studetns from dysfunctional families.
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