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Collecting qualitative data via video statements in the 
digital era
Annica Lau a and May Bratby b

aWorcester Business School, The University of Worcester, Worcester, UK; bWarwick Manufacturing Group, 
The University of Warwick, Coventry, UK

ABSTRACT
Qualitative research methods in organisational research, such as 
interviews, observation and focus groups, provide detailed insights 
into business phenomena. In the social sciences, new methods have 
emerged enabled by the digital era, such as video methods parti-
cularly suitable for capturing participant interaction and obtaining 
non-verbal cues. Slowly, video methods are also gaining recogni-
tion in organisational research, opening up innovative possibilities 
for applying them beyond the traditional focus purely on interac-
tion. This research presents an alternative video method: video 
statements. This time- and cost-efficient data collection method is 
characterised by participants who self-record their experiences 
following a guideline to gather multimodal (visual, audio and tex-
tual) data. Hence, video statements can be collected remotely. In 
our sample study, the approach generates genuine impressions, 
providing insights into an emerging organisational phenomenon. 
The output is used as a form of data and a basis for follow-up 
discussion by participants to add meaning to the video representa-
tions. Overall, video statements offer an alternative approach to 
data collection, supporting researchers in providing richer knowl-
edge for business and management.
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Introduction

Video methods have quickly become ubiquitous in modern life, from television to online 
video channels to livestreaming personal channels on social networks. As technology 
advances, video methods have become indispensable in qualitative research (LeBaron 
et al. 2018; Tuma and Schnettler 2019; Ristau et al. 2021). The key feature of video 
methods is obtaining visual and audio data to investigate the behaviour and interactions 
of persons (Nassauer and Legewie 2021). Specifically, in organisational studies, the reason 
to collect video data is to capture fine-grained data about what people say and how they 
engage in work life (Christianson 2018). However, while video technology is becoming 
increasingly popular, there are certain challenges to consider that visual data brings to 
organisational research.

CONTACT Annica Lau laua1_18@uni.worc.ac.uk Worcester Business School, The University of Worcester, 
Worcester, UK

LABOUR AND INDUSTRY: A JOURNAL OF THE SOCIAL AND ECONOMIC RELATIONS OF WORK 
https://doi.org/10.1080/10301763.2023.2209923

© 2023 The Author(s). Published by Informa UK Limited, trading as Taylor & Francis Group.  
This is an Open Access article distributed under the terms of the Creative Commons Attribution-NonCommercial-NoDerivatives License 
(http://creativecommons.org/licenses/by-nc-nd/4.0/), which permits non-commercial re-use, distribution, and reproduction in any med-
ium, provided the original work is properly cited, and is not altered, transformed, or built upon in any way. The terms on which this article 
has been published allow the posting of the Accepted Manuscript in a repository by the author(s) or with their consent.

http://orcid.org/0000-0002-8956-4755
http://orcid.org/0000-0002-7069-0540
http://www.tandfonline.com
https://crossmark.crossref.org/dialog/?doi=10.1080/10301763.2023.2209923&domain=pdf&date_stamp=2023-05-06


First, qualitative studies, including video methods, are faced with identifying alterna-
tive methods. The necessity of adopting an iterative process where the required methods 
can be refined and improved to facilitate and serve the fulfilment of the study objectives 
while considering and navigating practical issues and challenges is part and parcel of 
qualitative research (Saunders et al. 2019). Therefore, a qualitative research design 
requires adjustments to the circumstances and progress of the research. With high 
flexibility, video methods can be adapted to various research settings while overcoming 
methodological challenges, creating the need to further explore this characteristic.

Second, video methods suit various research projects and theoretical approaches from 
different scientific disciplines (Moritz and Corsten 2018). Whether the research design is 
set in an experimental framework or a natural environment, the researcher is primarily 
responsible for recording. Nevertheless, there is scant literature discussing self-recorded 
videos.

Third, the target group is another consideration in the context of video methods. Issues 
concerning access to video recording equipment, clarifying whether participants can 
handle the technology and determining if an internet access point is available must be 
identified in advance. Furthermore, the tech-savvy generation entering the workplace is 
said to be more comfortable using technology than previous generations (Barley et al.  
2017; Twenge 2017; Klaffke 2022). Consequently, newcomers may prefer a method that 
allows quick and immediate data collection with convenient tools such as their mobile 
phones, calling for further investigation.

Finally, due to contact restrictions, the COVID-19 pandemic has temporarily impacted 
participants’ access in the last three years. Therefore, a remote participant recruitment 
and data collection method became necessary in many research projects. Scholars (e.g. 
Ristau et al. 2021; Roberts et al. 2021) have addressed this challenge, reflecting on 
applying common qualitative methods (e.g. semi-structured interviews) and their ethical 
and methodological challenges. However, there is a lack of presentation of alternative 
video methods that can be conducted remotely by participants, offering time and cost- 
efficient advantages while providing richer and more complex data (e.g. facial 
expressions).

To address these challenges, we propose an alternative method: video statements. 
Thus, we illustrate developing and conducting a video method using examples from our 
research with young professionals to collect self-recorded video statements about their 
job expectations of organisations.

The origins of the use of video recordings for organisational research

Since the first commercial mobile videophone was introduced in 1999 (CNN 1999), 
accessing and using video has become easier for everyone. Moreover, video methods 
have increased in ethnographic and social field studies (Tuma and Schnettler 2019) to 
capture natural interactions (Knoblauch and Vollmer 2018).

Primarily, video methods have become a preferred tool for researchers in experimental 
research areas for sociology, psychology and education (Knoblauch and Schnettler 2012; 
LeBaron et al. 2018). In contrast, video methods are relatively new in organisational 
studies (Hindmarsh and Heath 2007; LeBaron et al. 2018). When video methods are 
used in this context, the research questions gather dynamic data (processes) that can 
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be heard (audio) and observed (visual). These requirements are met when conversations, 
meetings, interactions or situations are video recorded in organisational settings 
(Hindmarsh and Llewellyn 2018). Therefore, videos can be an excellent method to bolster 
data collection efforts in qualitative research such as case studies (Stake 1995; Yin 2018; 
Ridder 2021), grounded theory (Charmaz 2017; Bryant and Charmaz 2019) and ethno-
graphic research (Knoblauch and Schnettler 2012; Slutskaya et al. 2018; Tobin 2019; 
Danielsson and Berge 2020).

Furthermore, in the work world, digital transformation has been strongly driven by the 
COVID-19 pandemic in the last two years. The disruptive development in the workplace 
has led to a considerable increase in video as a working tool for videoconferencing, 
training, advertising, virtual trade fairs and documentation for internal and external 
consumers (Luff and Heath 2019). Moreover, video methods have been frequently applied 
in interviews due to pandemic contact restrictions. The videos have substituted for 
personal contact to replace face-to-face meetings. However, in this execution, videos 
have often not been exploited (Ristau et al. 2021). Thus, only an audio recording has been 
transcribed because, according to Luff et al. (2015, 387), transcriptions are ‘first and 
foremost an analytic resource, a way of interrogating and documenting aspects of data, 
the fragments of recording that form the critical resource for our particular investigations’. 
Despite this new development of video interviews, data collection via video is primarily 
used to collect dynamic and visual data. Hence, the data can be analysed to observe 
changes over time, for example, in video diaries (Zundel et al. 2018), or to capture 
processes, for example, in conversation analysis (Wang and Lien 2012).

Additionally, alternative methods, such as the experience sampling method, where 
individuals share experiences of their daily lives through a short self-reported survey, have 
gained popularity (Larson and Csikszentmihalyi 2014; Shigemoto 2022). This method 
profits from capturing data close to organisational situations participants find themselves 
in (e.g. at the workplace or while working from home). Therefore, this approach can be 
adaptable to surveys and situations where participants capture daily interactions at their 
workplace via video.

Overall, technological advancements have influenced how people access and interact 
with data. This poignant consideration affects young people even more who intuitively 
use their mobile phones to create and share digital video content that feeds into social 
relationships and organisations (Twenge 2017; Deloitte 2022). As people publicly present 
their experiences via videos on social media such as YouTube (Del Río Carral et al. 2021), 
Instagram (Sloan and Quan-Haase 2017) and TikTok (McCashin and Murphy 2022), visual 
data from nonlaboratory research settings and open sources are being increasingly 
collected (Legewie and Nassauer 2018). Although academics have used these new 
approaches to collect video data, most researchers have fallen back on tried and tested 
methods such as interviews and surveys, not least because of ethical hurdles when for 
example face recognition is used without participants’ consent.

Once the data are collected, researchers apply various methodological forms for 
analysis. Since this research insight focuses on the data collection process, the 
video analysis will only briefly be outlined. Video analysis methods are predomi-
nantly influenced by the sociological theory of communicative genres (Luckmann  
1979; Bergmann 1985; Knoblauch et al. 2020). There are different analytic 
approaches, including interpretative analysis (Knoblauch and Schnettler 2012; 
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Rose 2016; Tuma and Schnettler 2019; Knoblauch et al. 2020), video data analysis 
for interactional patterns and situational dynamics (Collins 2008; Nassauer and 
Legewie 2021) and studies applying multimodal interaction analysis (Stivers and 
Sidnell 2005; Wilmes and Siry 2021). Therefore, as video technologies evolve, 
researchers must complement and extend existing research methods by discussing 
additional possibilities and manifestations of the video method to record individual 
experiences and meanings.

Application of video statements

To illustrate how the developed video method can be applied, we share a short overview 
of our research project. The study was situated in the field of human resource manage-
ment and explored the job expectations of young professionals towards their organisa-
tions. The target group was work-study students employed part-time at different practice 
organisations. Thus, the participants were not always available due to their alternating 
places of work and study. Additionally, the literature review provided only a few quanti-
tative and contradictory findings on the job expectations of young professionals. 
Therefore, we initially decided to identify key themes on job expectations while, among 
other methodological reasons, seeking a flexible qualitative data collection method to 
gain first insights.

Our application of the video statement is presented in Figure 1 and illustrates 
the research design development, data collection steps and analysis along 
a timeline.

Figure 1. Data collection process of video statements. Source: Original illustration
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Development of the research design

Prior to the data collection, we developed the research design with the respective 
research philosophy: social constructionism to capture participants’ interpretations and 
experiences to understand how young professionals’ expectations of their workplaces in 
Germany are formed and influenced during organisational entry. Based on our conceptual 
framework, we formulated the research questions to narrow the area thematically, 
temporally and geographically. Early on, we engaged with the literature on data satura-
tion (Guest et al. 2006; Saunders and Townsend 2016) to estimate how many study 
participants were needed. Indeed, we advocate that researchers should regularly check 
whether saturation has been achieved during the analysis, recruiting further participants 
as necessary.

After determining the research design, we set up the guideline, including the 
instructions and the video statement open-ended questions. The general informa-
tion assigned participants to use their own recording device and not re-record 
themselves to collect instant, real and genuine statements. Participants were 
advised to avoid naming individuals or organisations for data protection reasons. 
We suggested five to ten minutes as an approximate time for recording the video. 
Additionally, the participants received information on how to send or upload their 
video statement files to the researcher.

For this purpose, we prepared a data storage on Microsoft OneDrive utilising 
a university server, which ensured data backups and encryption. Moreover, we main-
tained that the storage remained secure and accessible only to the individual participant 
and the researchers. As the data were collected in Germany and stored in the UK, this 
approach complied with the General Data Protection Regulation and the UK Data 
Protection Act (GDPR 2016; GDPR/UK 2018).

Participants were given a two-week withdrawal period and were assigned parti-
cipants an identification number and instructed to use it only on the video to 
maintain anonymity. Besides the instructions, the guideline included the video 
statement questions in two parts. The first part asked for the identification number 
and demographic details: in our study, the birth year, study programme and current 
semester. At this point, we found it helpful to ask participants again for their 
informed verbal consent to data collection to ascertain their voluntariness. Then, 
the second part covered four questions derived from our research questions, where 
participants were asked to read them aloud and then answer them (e.g. ‘I expect my 
employer to . . . ’).

After obtaining ethical approval, we conducted a pilot study with five participants to 
ensure that the study participants understood our guideline. From the pilot study, we 
learnt that offering secured data storage (e.g. OneDrive) was possibly the only way for 
participants to file the videos properly due to the increased data volume when sending 
videos via email. Therefore, we recommend that in the event of possible technical 
problems, researchers should provide adequate support so that participants do not lose 
interest in providing data due to frustration. We also found it beneficial to briefly explain 
open-ended questions to ensure participants understand the requested statements to 
achieve research objectives.
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Data collection and analysis

Data collection started with the first step: information. Due to the constraints of 
the COVID-19 pandemic, the researcher was responsible for remotely recruiting 
participants. Then, to raise awareness of the study, we used the chance to briefly 
introduce the study to potential participants in an online presentation, thereby 
explaining the purpose of the study while providing information about participa-
tion, such as the right to withdraw and the handling of the data. Moreover, the 
audience was allowed to ask questions, which supported mutual trust. Finally, to 
ensure successful recruitment, we asked interested candidates to provide us with 
their email addresses.

Once we received contact details, the second step started: instruction. We sent the 
guideline and the consent form by email. With remote data collection, there is a risk that 
participants may misinterpret the guide sent via email. Therefore, the researcher provided 
comprehensive and detailed information and interacted with the participants if questions 
occurred. Although we had many prospective participants at the beginning, we noticed 
that it was useful to follow up two to three times to remind candidates to participate in 
the study.

The third step, production, was carried out exclusively by the study participants with-
out the researcher’s presence. To record the video statements, most participants used 
their mobile phones despite the possibility of utilising their laptop cameras and corre-
sponding software such as Zoom, Microsoft Teams and apps like Flipgrid. The participants 
could record at any time or place at their convenience, mostly from home. After comple-
tion, the participants uploaded their video data independently.

After data collection was completed, the fourth step of evaluation followed. We first 
transcribed the data to use the written statements as quotes for publication, apart from 
the possible audio and visual data analysis. Based on the four questions in the guideline, 
the video statements provided a relatively short recording, three to ten minutes, with 
thoughts and experiences of the chosen target group. Compared to open-ended ques-
tionnaires, with an average of 184.37 words, we captured more than eight times the word 
amount with our approach than with open-ended questionnaires (for comparison, see 
Denscombe 2008; Walsh and Brinker 2016). Sensitive information (e.g. personal data) was 
anonymised in the transcripts but could not be excluded from the videos. Moreover, we 
used the qualitative data analysis software NVivo to generate themes via reflective 
thematic analysis (Braun and Clarke 2022), identifying key themes that we applied in 
a follow-up method, focus groups, to provoke discussions of the identified themes. 
Therefore, the data generated from the videos provided codes and themes and were 
further applied as an elicitation tool (Griffin 2019).

In the end, we decided against the analysis of audio and visual data because the videos 
had no interactions to examine, we did not choose a linguistic focus (e.g. youth language) 
and, ultimately, our research purpose was fulfiled by the textual evaluation.

However, video data inevitably offered far more possibilities for analysis. Hence, we 
present a few considerations.

For instance, multimodal interaction analysis can investigate gestures, facial expres-
sions, vocal intonation and language (Wilmes and Siry 2021). Likewise, microanalysis 
dissects spoken utterances, gestures and gaze shifts at the micro level, showing how 
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they are interwoven, for example, to identify linguistic patterns (Bezemer et al. 2017; 
Debski 2019). On the contrary, visual data analysis emphasises interactions and emotions 
to be analysed in video statements frame by frame (Nassauer and Legewie 2021).

We suggest that the data evaluation is supported by qualitative data analysis software 
(e.g. NVivo, ATLAS.ti and MAXQDA), offering the possibility of selecting multiple ways of 
coding and applying visual markers, annotations, sequences and memos along a timeline 
(Rose 2016; Moritz and Corsten 2018; Nassauer and Legewie 2021). Moreover, we high-
light that video analysis differs from the everyday viewing of a film. Therefore, researchers 
must reflect on their viewing habits and the comprehensibility of the evaluation process 
that can be achieved using a critically reflective diary (Le Gallais 2008; Ortlipp 2015).

Characteristics of video statements

In general, the significant differences when comparing video data with other methods are 
the dynamic-static element of the data and its multimodality to capture textual, audio and 
visual data (LeBaron et al. 2018). Video records of events are thus more accurate and 
detailed than human observation. Furthermore, rich and complex video data are con-
stantly available; therefore, recordings may be repeatedly replayed until the analysis is 
completed, enhancing reliability (Rose 2016). Another advantage of video data is their 
permanence as a record, retrievability and availability to other researchers, experts or 
even participants to check findings, including the possibility of reinterpretation (Wang 
and Lien 2012). Since investigator triangulation plays an essential role in verifying the 
credibility and validity of video data, long-term data storage offers the opportunity for 
more than one researcher to perform the analysis (Rose 2016). Hence, when investigator 
triangulation is applied in the data analysis, it increases the credibility and validity of the 
research findings (Wang and Lien 2012).

Now, to situate the video statements among alternatives, we present the differences in 
visual, audio and textual data, as shown in Table 1.

Source: Original illustration
Unlike the usual use of video methods, the approach of using video statements is 

remote, which we consider one of the main differences. Furthermore, video statements 
preserve the separation between the researcher and the participants during the record-
ing. Consequently, the researcher cannot intervene unlike, for example, in interviews or 
focus groups (Griffin 2019). Hence, video statements are similar to an essay or a qualitative 
survey where delivery is left to the participants.

As participants record themselves, it is a convenient data collection tool offering a high 
degree of time flexibility for the researcher and the participant. Similarly to experience survey 
methods, respondents are likely to provide their data since this approach is an attractive and 
easy way to contribute to a study (Larson and Csikszentmihalyi 2014). Moreover, resources 
(e.g. time and travel costs) are saved during data collection, which happens at the expense of 
the ability to perceive external factors such as environmental influences (e.g. context, smell, 
temperature), which can only be gathered by applying on-site methods.

The video statements are designed to encourage participants to respond sponta-
neously and immediately, unlike written diaries, where participants generally think 
about the phrasing of their responses. However, when applying video statements, there 
is no guarantee that the messages were not re-recorded several times to provide a better 
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representation from the participants’ perspectives. Nevertheless, researchers can assume 
that video data, such as audio and text, contain experiences and opinions that partici-
pants generally want to share. Furthermore, video data benefit by capturing facial 
expressions and linguistic data, providing additional and nuanced information for 
a deeper analysis.

Lastly, the guideline for the video statements does not include the challenge of setting 
a fixed date, as in an interview or on-site observation. Instead, the researcher uses the 
guideline of the video statements to inform participants about the data collection period, 
reminding them accordingly before the deadline, if needed.

Limitations of video statements

The presentation of the application and the characteristics of video statements showed 
that this method offers tremendous potential benefits for the qualitative researcher due 
to its multimodality. However, video statements involve various challenges and limita-
tions that should be addressed, such as ethical issues, contact restrictions, qualitative data 
analysis and participant access.

Table 1. Comparison of the essential characteristics of video statements with visual, textual and audio 
data.

Characteristics Video Statements Visual Data Textual Data Audio Data

Application of 
method

Video recordings of 
statements by 
individuals

Video recordings of 
groups or individuals 
during interviews, 
experiments

Written text (e.g. 
essay or diary 
by individuals)

Voice recordings of 
individuals during 
face-to-face or phone 
interviews

Number of 
participants

One One or more One One

Accessibility of hard- 
to-reach 
participants (e.g. 
distance, facilities)

Easy Difficult on site Easy Medium (face-to-face); 
Easy (phone)

Tools and storage Researcher: 
Computer 
Participants: 
Camera (e.g. 
mobile phone 
and computer)

Researcher: Video 
equipment and 
computer 
Participants: None

Researcher: 
Computer 
Participant: 
Computer or 
pen and paper

Researcher: (Mobile) 
phone and computer 
Participant: (Mobile) 
phone and computer

Convenience of 
operation for the 
researcher

High Low High Medium

Convenience of 
operation for the 
participant

Medium High Medium High

Flexibility No appointments, 
only deadlines

Long-term 
appointments

No  
appointments 
or deadlines

Long-term 
appointments (face- 
to-face); Short-term 
appointments 
(phone)

Influence by 
researcher

Low Medium Low High

Resources No travel costs or 
time

Travel costs and time No travel costs or 
time

Travel costs and time 
(face-to-face); No 
travel costs but time 
(phone)

‘Output’ of data Audio and visual 
data can be 
transcribed (text)

Audio and visual data 
can be transcribed 
(text)

Text Audio data can be 
transcribed (text)
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As with all research, ethical considerations exist regarding representation, presentation 
and ownership (Miller Scarnato 2019). Prior to data collection, conversations with parti-
cipants about ownership and representation are required to establish clear agreements. In 
addition, sharing or not sharing video recordings (e.g. with other participants for elicita-
tion) requires ample consideration to preserve the participants’ privacy. Not sharing data 
increases confidentiality, possibly leading to more open and honest participant state-
ments. However, it should be noted that participants can still be selective in what they 
disclose (Wang and Lien 2012; Saunders et al. 2019; Barlett and Milligan 2020).

As LeBaron et al. (2018) noted, video methods in the business environment often 
require different forms of data storage demanded by the organisation. Furthermore, due 
to time-sensitive information (e.g. strategies and ad hoc publications), data analysis may 
only be possible at a later stage. Hence, a wider context of dependencies and power 
relations needs to be considered in organisational research endeavours.

Capturing video statements offers a genuine representation without the researcher’s 
interference, whereas other methods, such as essays and diaries, may not capture impul-
sive reactions (Miller Scarnato 2019). Therefore, Knoblauch and Schnettler (2012) 
explained that video data require an analysis of the recorded interplay of spoken words 
and gestures. However, in our example study and during a remotely conducted, later 
textually analysed interview, the aspects of the visual recording of gestures, facial expres-
sions and posture were lost (Ristau et al. 2021).

During data collection, we reserved the right to adapt the method (e.g. video recording by 
the researcher on campus). However, it was not feasible due to the exceptionally changing 
circumstances caused by the COVID-19 pandemic. Due to the limitations, we could not 
support the participants with the setup of the video recording, as, for example, Köster et al. 
(2022) did. Although we reached our study purpose, we recommend this alternative to avoid 
misunderstandings and incorrect interpretations of the guideline by participants.

Before data collection, we ensured our participants had access to a video recording 
device. Furthermore, the young target group was familiar with videos in their daily lives 
(e.g. social media or video calls). Notably, there may be constraints to conducting data 
from an older target population or participants without access to recording devices or the 
internet. Nevertheless, while acknowledging that our data collection through video 
statements has limitations, the introduced method can be adapted in various ways (see 
the categorisation video on data collection by Griffin 2019).

Conclusion and future directions

The digital age has brought new tools for collaboration in organisations, enabling 
employees to connect from anywhere in the world. Moreover, the contact restrictions 
of the COVID-19 pandemic have forced researchers to implement new ways of collecting 
data (Ristau et al. 2021). Set against this background, we propose an evolved video 
method: video statements characterised by self-recording to obtain multimodal data. 
Thus, we employ video statements to enrich the future of modified video methods. 
Moreover, this research insight illustrates that methodological and ethical decisions are 
required to establish a rigorous research design for video statements. In particular, 
specifying the target group, developing a comprehensible guideline and legally securing 
data storage are critical.

LABOUR & INDUSTRY: A JOURNAL OF THE SOCIAL AND ECONOMIC RELATIONS OF WORK 9



Initially, video methods piqued our interest in the context of an emerging visually 
engaged generation who prefer to quickly exchange information via video, voice and 
pictures. We anticipated they would see video statements as a fun and contemporary way 
to participate. Therefore, in the future, feedback from participants on the application of the 
method is needed to shed light on the attractiveness and convenience of this approach.

To meet our research aim, we decided that the video statements served best as 
a complementary method to provide initial insights into the phenomenon under study 
while offering an elicitation tool for further data collection. Since video statements can be 
adapted to different research designs, we welcome to see the use of video statements as 
a single method in future research projects.

If the recordings are stored with data protection, the video statements can be 
collected over a long period to resonate with the past or achieve a historical 
perspective, as LeBaron et al. (2018) suggested. Hence, video statements may be 
applied in organisational settings, where participants self-record daily ‘go-along’ 
videos (e.g. gathering statements about their well-being while coping with typical 
workplace situations). Thus, the advantage of video statements is the adaptability 
of time and location, making the method particularly attractive for global research 
projects. Nevertheless, ethical considerations of obtaining consent from recorded 
persons must be clarified in advance.

Furthermore, while illustrating the flexibility that video statements offer, we also highlight 
the importance of further exploring data analysis techniques to capitalise on the advantage of 
multimodal data. Moreover, we recommend including participants’ reflexivity in the research 
process to gather a more nuanced and rich understanding of our data (Cassell et al. 2020).

Although video technology continues to influence our daily lives, researchers 
tend to prevail in traditional patterns and notions of data collection and analysis. 
However, video recordings offer the possibility of analysing organisational and 
social phenomena in a more detailed and in-depth way (LeBaron et al. 2018; 
Miller Scarnato 2019). Particularly for practitioner-orientated researchers who wish 
to conduct qualitative research in a more transparent and engaging process, video 
statements can be an exciting method for data collection.

Disclosure statement

No potential conflict of interest was reported by the authors.

Notes on contributors

Dr Annica Lau graduated from the Worcester Business School at the University of Worcester. Her 
research focuses on the job expectations of young professionals, specifically the concept of the 
psychological contract and Human Resources Management (HRM) in general. Currently Annica 
works in HRM where she is responsible for talent and succession management, leadership pro-
grammes and international business projects. In addition to her work, Annica teaches HRM at the 
Hochschule für Technik und Wirtschaft in Berlin and Business Administration and Research 
Methodology at IU International University of Applied Sciences in Hanover.

Dr May Bratby is a researcher and a qualitative methodologist. Currently she is employed as an 
Assistant Professor at the Warwick Manufacturing Group, the University of Warwick. Her research 

10 A. LAU AND M. BRATBY



interest includes organisational culture and explores how behaviours concerning relationships at 
micro and meso levels are developed, shaped and maintained, and the various factors that may 
enable or hinder relational development and outcomes.

ORCID

Annica Lau http://orcid.org/0000-0002-8956-4755
May Bratby http://orcid.org/0000-0002-7069-0540

References

Barlett, R., and C. Milligan. 2020. Diary Method. New York: Bloomsbury Publishing.
Barley, S. R., B. A. Bechky, and F. J. Milliken. 2017. “The Changing Nature of Work: Careers, Identities, 

and Work Lives in the 21st Century.” Academy of Management Discoveries 3 (2): 111–115. doi:10. 
5465/amd.2017.0034.

Bergmann, J. 1985. “Flüchtigkeit und methodische Fixierung sozialer Wirklichkeit: Aufzeichnungen 
als Daten der interpretativen Soziologie.” In Entzauberte Wissenschaft: Zur Relativität und Geltung 
soziologischer Forschung, edited by W. Bonß and H. Hartmann, 299–320. Göttingen: Schwarz.

Bezemer, J., A. Cope, T. Korkiakangas, G. Kress, G. Murtagh, S. -M. Weldon, and R. Kneebone. 2017. 
“Microanalysis of Video from the Operating Room: An Underused Approach to Patient Safety 
Research.” BMJ Quality & Safety 26 (7): 583–587. doi:10.1136/bmjqs-2016-005816.

Braun, V., and V. Clarke. 2022. Thematic Analysis: A Practical Guide. Los Angeles: Sage Publishing.
Bryant, A., and K. Charmaz. 2019. The SAGE Handbook of Current Developments in Grounded Theory. 

2nd ed. Los Angeles: Sage.
Cassell, C., L. Radcliffe, and F. Malik. 2020. “Participant Reflexivity in Organizational Research Design.” 

Organizational Research Methods 23 (4): 750–773. doi:10.1177/1094428119842640.
Charmaz, K. 2017. “Constructivist Grounded Theory.” The Journal of Positive Psychology 12 (3): 

299–300. doi:10.1080/17439760.2016.1262612.
Christianson, M. K. 2018. “Mapping the Terrain: The Use of Video-Based Research in Top-Tier 

Organizational Journals.” Organizational Research Methods 21 (2): 261–287. doi:10.1177/ 
1094428116663636.

CNN, 1999. First Mobile Videophone Introduced [Online]. CNN. 18 May. Available from: http:// 
edition.cnn.com/TECH/ptech/9905/18/japan.phonetv/[Accessed 1 January 2022].

Collins, R. 2008. Violence: A Micro-Sociological Theory. Princeton, NJ: Princeton University Press.
Danielsson, A. T., and M. Berge. 2020. “Using Video-Diaries in Educational Research Exploring 

Identity: Affordances and Constraints.” International Journal of Qualitative Methods 19: 1–9. 
doi:10.1177/1609406920973541.

Debski, R. 2019. “Language Transmission Opportunities Created Through Video Recording in the 
Family: A Microanalysis.” International Journal of Bilingual Education and Bilingualism 22 (6): 
741–753. doi:10.1080/13670050.2017.1311835.

Deloitte, 2022. Deloitte millennial survey 2022. [online].Deloitte Touche Tohmatsu Limited Available 
from: https://www2.deloitte.com/de/de/pages/innovation/contents/millennial-survey.html 
[Accessed 13 January 2023]

Del Río Carral, M., L. Volpato, C. Michoud, T. -T. Phan, and D. Gatica-Pérez. 2021. “Professional 
YouTubers’ Health Videos as Research Material: Formulating a Multi-Method Design in Health 
Psychology.” Methods in Psychology 5 (100051): 1–10. doi:10.1016/j.metip.2021.100051.

Denscombe, M. 2008. “The Length of Responses to Open-Ended Questions: A Comparison of Online 
and Paper Questionnaires in Terms of a Mode Effect.” Social Science Computer Review 26 (3): 
359–368. doi:10.1177/0894439307309671.

GDPR, 2016. Regulation (EU) 2016/679 of the European Parliament and of Council of 463 
27 April 2016 – General Data Protection Regulation [online]. Available from: https://eur-lex. 
europa.eu/eli/reg/2016/679/oj. [Accessed 26 January 2022].

LABOUR & INDUSTRY: A JOURNAL OF THE SOCIAL AND ECONOMIC RELATIONS OF WORK 11

https://doi.org/10.5465/amd.2017.0034
https://doi.org/10.5465/amd.2017.0034
https://doi.org/10.1136/bmjqs-2016-005816
https://doi.org/10.1177/1094428119842640
https://doi.org/10.1080/17439760.2016.1262612
https://doi.org/10.1177/1094428116663636
https://doi.org/10.1177/1094428116663636
http://edition.cnn.com/TECH/ptech/9905/18/japan.phonetv/
http://edition.cnn.com/TECH/ptech/9905/18/japan.phonetv/
https://doi.org/10.1177/1609406920973541
https://doi.org/10.1080/13670050.2017.1311835
https://www2.deloitte.com/de/de/pages/innovation/contents/millennial-survey.html
https://doi.org/10.1016/j.metip.2021.100051
https://doi.org/10.1177/0894439307309671
https://eur-lex.europa.eu/eli/reg/2016/679/oj
https://eur-lex.europa.eu/eli/reg/2016/679/oj


GDPR/UK, 2018. Data Protection Act 2018 [online]. Available from: https://www.legislation.gov.uk/ 
ukpga/2018/12/contents/enacted. [Accessed 26 January 2022].

Griffin, T. 2019. “A Discussion of Video as a Data Collection Tool.” Current Issues in Tourism 22 (18): 
2183–2196. doi:10.1080/13683500.2018.1501009.

Guest, G., A. Bunce, and L. Johnson. 2006. “How Many Interviews are Enough?” Field Methods 18 (1): 
59–82. doi:10.1177/1525822X05279903.

Hindmarsh, J., and C. Heath. 2007. “Video-Based Studies of Work Practice.” Sociology Compass 1 (1): 
156–173. doi:10.1111/j.1751-9020.2007.00012.x.

Hindmarsh, J., and N. Llewellyn. 2018. “Video in Sociomaterial Investigations: A Solution to the 
Problem of Relevance for Organizational Research.” Organizational Research Methods 21 (2): 
412–437. doi:10.1177/1094428116657595.

Klaffke, M. 2022. Millennials und Generation Z – Charakteristika der nachrückenden Beschäftigten- 
GenerationenGenerationen-Management. ed. M. Klaffke 81–133, Wiesbaden:Springer Fachmedien 
Wiesbaden. doi:10.1007/978-3-658-38649-8

Knoblauch, H. 2020. “Von kommunikativen Gattungen zu kommunikativen Formen: Konsequenzen 
des kommunikativen Konstruktivismus.” In Verfestigungen in der Interaktion, edited by B. Weidner, 
19–38. Berlin: De Gruyter. doi:10.1515/9783110637502-002.

Knoblauch, H., and B. Schnettler. 2012. “Videography: Analysing Video Data as a ‘Focused’ 
Ethnographic and Hermeneutical Exercise.” Qualitative Research 12 (3): 334–356. doi:10.1177/ 
1468794111436147.

Knoblauch, H., and T. Vollmer. 2018. “Soziologische Videographie.” In Handbuch Qualitative 
Videoanalyse, edited by C. Moritz and M. Corsten, 121–134. Wiesbaden: Springer Fachmedien 
Wiesbaden. doi:10.1007/978-3-658-15894-1_7.

Köster, M. G., M. G. Torréns, J. Kärtner, S. Itakura, L. Cavalcante, and P. Kanngiesser. 2022. “Parental 
Teaching Behavior in Diverse Cultural Contexts.” Evolution and Human Behavior 43 (5): 432–441. 
doi:10.1016/j.evolhumbehav.2022.07.002.

Larson, R., and M. Csikszentmihalyi. 2014. The Experience Sampling MethodFlow and the foundations 
of positive psychology. ed. M. Csikszentmihalyi 21–34, Dordrecht:Springer Netherlands. doi:10. 
1007/978-94-017-9088-8_2

LeBaron, C., P. Jarzabkowski, M. G. Pratt, and G. Fetzer. 2018. “An Introduction to Video Methods in 
Organizational Research.” Organizational Research Methods 21 (2): 239–260. doi:10.1177/ 
1094428117745649.

Le Gallais, T. 2008. “Wherever I Go There I Am: Reflections on Reflexivity and the Research Stance.” 
Reflective Practice 9 (2): 145–155. doi:10.1080/14623940802005475.

Legewie, N., and A. Nassauer. 2018. “YouTube, Google, Facebook: 21st Century Online Video 
Research and Research Ethics”. Forum Qualitative Sozialforschung 19(3). Art. 32, DOI. doi:10. 
17169/fqs-19.3.3130.

Luckmann, T. 1979. “Verhaltenspartituren: Notation und Transkription.” Zeitschrift für Semiotik 1: 2–3.
Luff, P., and C. Heath.2015.Transcribing Embodied Action. In D. Tannen, et al. The Handbook of 

Discourse Analysis. Hoboken: John Wiley & Sons 367–390. 10.1002/9781118584194.ch17
Luff, P. K., and C. Heath. 2019. “Visible Objects of Concern: Issues and Challenges for Workplace 

Ethnographies in Complex Environments.” Organization 26 (4): 578–597. doi:10.1177/ 
1350508419828578.

McCashin, D., and C. M. Murphy. 2022. “Using TikTok for Public and Youth Mental Health: 
A Systematic Review and Content Analysis.” Clinical Child Psychology and Psychiatry 28 (1): 
279–306. doi:10.1177/13591045221106608.

Miller Scarnato, J. 2019. “The Value of Digital Video Data for Qualitative Social Work Research: 
A Narrative Review.” Qualitative Social Work 18 (3): 382–396. doi:10.1177/1473325017735885.

Moritz, C., and M. Corsten. 2018. Handbuch Qualitative Videoanalyse. Wiesbaden: Springer 
Fachmedien Wiesbaden. doi:10.1007/978-3-658-15894-1.

Nassauer, A., and N. M. Legewie. 2021. “Video Data Analysis: A Methodological Frame for a Novel 
Research Trend.” Sociological Methods & Research 50 (1): 135–174. doi:10.1177/ 
0049124118769093.

12 A. LAU AND M. BRATBY

https://www.legislation.gov.uk/ukpga/2018/12/contents/enacted
https://www.legislation.gov.uk/ukpga/2018/12/contents/enacted
https://doi.org/10.1080/13683500.2018.1501009
https://doi.org/10.1177/1525822X05279903
https://doi.org/10.1111/j.1751-9020.2007.00012.x
https://doi.org/10.1177/1094428116657595
https://doi.org/10.1007/978-3-658-38649-8
https://doi.org/10.1515/9783110637502-002
https://doi.org/10.1177/1468794111436147
https://doi.org/10.1177/1468794111436147
https://doi.org/10.1007/978-3-658-15894-1_7
https://doi.org/10.1016/j.evolhumbehav.2022.07.002
https://doi.org/10.1007/978-94-017-9088-8_2
https://doi.org/10.1007/978-94-017-9088-8_2
https://doi.org/10.1177/1094428117745649
https://doi.org/10.1177/1094428117745649
https://doi.org/10.1080/14623940802005475
https://doi.org/10.17169/fqs-19.3.3130
https://doi.org/10.17169/fqs-19.3.3130
https://doi.org/10.1002/9781118584194.ch17
https://doi.org/10.1177/1350508419828578
https://doi.org/10.1177/1350508419828578
https://doi.org/10.1177/13591045221106608
https://doi.org/10.1177/1473325017735885
https://doi.org/10.1007/978-3-658-15894-1
https://doi.org/10.1177/0049124118769093
https://doi.org/10.1177/0049124118769093


Ortlipp, M. 2015. “Keeping and Using Reflective Journals in the Qualitative Research Process.” 
Qualitative Report 13 (4): 695–705. doi:10.46743/2160-3715/2008.1579.

Ridder, H. -G. 2021. Case Study Research: Approaches, Methods, Contribution to Theory. München, 
Mering: Rainer Hampp Verlag. doi:10.978.395710/3635.

Ristau, P., Helbig, R., Gebauer, A., Büscher, A., Latteck, Ä.-D., Metzing, S., and Schnell, M. W. 2021. 
“Wenn das Vor-Ort-Interview unmöglich wird: Qualitative Interviews per Internet und Telefon in 
der Pflege- und Gesundheitswissenschaft.” Pflegewissenschaft 23 (1): 55–67. doi:10.3936/11974.

Roberts, J. K., A. E. Pavlakis, and M. P. Richards. 2021. “It’s More Complicated Than It Seems: Virtual 
Qualitative Research in the COVID-19 Era.” International Journal of Qualitative Methods 20: 1–13. 
doi:10.1177/16094069211002959.

Rose, G. 2016. Visual Methodologies: An Introduction to Researching with Visual Materials. 4th ed. 
London: Sage Publications Ltd.

Saunders, M., P. Lewis, and A. Thornhill. 2019. Research Methods for Business Students. 8th ed. Boston: 
Pearson.

Saunders, M., and K. Townsend. 2016. “Reporting and Justifying the Number of Interview 
Participants in Organization and Workplace Research.” British Journal of Management 27 (4): 
836–852. doi:10.1111/1467-8551.12182.

Shigemoto, Y. 2022. “Association Between Daily Rumination and Posttraumatic Growth During the 
COVID-19 Pandemic: An Experience Sampling Method.” Psychological Trauma: Theory, Research, 
Practice, and Policy 14 (2): 229–236. doi:10.1037/tra0001061.

Sloan, L., and A. Quan-Haase. 2017. The Sage Handbook of Social Media Research Methods. Los 
Angeles: Sage.

Slutskaya, N., A. M. Game, and R. C. Simpson. 2018. “Better Together: Examining the Role of 
Collaborative Ethnographic Documentary in Organizational Research.” Organizational Research 
Methods 21 (2): 341–365. doi:10.1177/1094428116676343.

Stake, R. E. 1995. The Art of Case Study Research. London: Sage Publications.
Stivers, T., and J. Sidnell. 2005. “Introduction: Multimodal Interaction.” Semiotica 2005 (156): 1–20. 

doi:10.1515/semi.2005.2005.156.1.
Tobin, J. 2019. “The Origins of the Video-Cued Multivocal Ethnographic Method.” Anthropology & 

Education Quarterly 50 (3): 255–269. doi:10.1111/aeq.12302.
Tuma, R., and B. Schnettler. 2019. “Videographie.” In Handbuch Methoden der empirischen 

Sozialforschung, edited by N. Baur and J. Blasius, 1191–1202. Wiesbaden: Springer Fachmedien. 
doi:10.1007/978-3-658-21308-4_86.

Twenge, J. M. 2017. IGen: Why Today’s Super-Connected Kids are Growing Up Less Rebellious, more 
Tolerant, Less Happy—And Completely Unprepared for Adulthood (And What This Means for the Rest 
of Us). New York: Atria Books.

Walsh, E., and J. K. Brinker. 2016. “Short and Sweet? Length and Informative Content of Open-Ended 
Responses Using SMS as a Research Mode.” Journal of Computer-Mediated Communication 21 (1): 
87–100. doi:10.1111/jcc4.12146.

Wang, T. L., and Y. H. B. Lien. 2012. “The Power of Using Video Data.” Quality & Quantity 47 (5): 
2933–2941. doi:10.1007/s11135-012-9717-0.

Wilmes, S. E. D., and C. Siry. 2021. “Multimodal Interaction Analysis: A Powerful Tool for Examining 
Plurilingual students’ Engagement in Science Practices.” Research in Science Education 51 (1): 
71–91. doi:10.1007/s11165-020-09977-z.

Yin, R. 2018. Case Study Research and Applications: Design and Methods. 6th ed. Los Angeles: Sage 
Publications.

Zundel, M., R. MacIntosh, and D. Mackay. 2018. “The Utility of Video Diaries for Organizational 
Research.” Organizational Research Methods 21 (2): 386–411. doi:10.1177/1094428116665463.

LABOUR & INDUSTRY: A JOURNAL OF THE SOCIAL AND ECONOMIC RELATIONS OF WORK 13

https://doi.org/10.46743/2160-3715/2008.1579
https://doi.org/10.978.395710/3635
https://doi.org/10.3936/11974
https://doi.org/10.1177/16094069211002959
https://doi.org/10.1111/1467-8551.12182
https://doi.org/10.1037/tra0001061
https://doi.org/10.1177/1094428116676343
https://doi.org/10.1515/semi.2005.2005.156.1
https://doi.org/10.1111/aeq.12302
https://doi.org/10.1007/978-3-658-21308-4_86
https://doi.org/10.1111/jcc4.12146
https://doi.org/10.1007/s11135-012-9717-0
https://doi.org/10.1007/s11165-020-09977-z
https://doi.org/10.1177/1094428116665463

	Abstract
	Introduction
	The origins of the use of video recordings for organisational research
	Application of video statements
	Development of the research design
	Data collection and analysis
	Characteristics of video statements
	Limitations of video statements
	Conclusion and future directions

	Disclosure statement
	Notes on contributors
	ORCID
	References

